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ABSTRACT

A SCHWEITZER APPROACH TO HIGHER EDACATION:
UTILIZING PRINCIPLES DRAWN FROM THE LIFE OF ALBERT SCHWEITZER
TO DEVELOP

A HOLISTIC AND COMPREHENSIVE EDTTCATIONAL MODEL
JOHN B. MILLER
MAY 24, 2009
Leadership Application Project (EDC 585)
Action Research Project

While quite young, Albert Schweitzer was already a well regarded philosopher, a gifted
musician, and a groundbreaking theologian when he became a medical doctor and devoted his life to
service in equatorial Afric4 where he received the irspiration for his central ethic of Reverence for

Life. A Schweitzer-based higher educational approach draws upon Schweitzer's life example in
interweaving elements of academics, arts, spirituality, service, and the direct experience of nature. The
academic content is grounded in complexity theory, a post-modem discipline which expands upon
Schweitzer's recognition that, "l am life that wills to live in the midst of life that wills to live" (1987,

p. 309). The development of a practice of contemplative inquiry is the primary method for cultivating a
deepened spiritual awareness. This paper provides evidence that a Schweitzer educational approach can

contribute to individual self knowing and enhance the perception of meaning, purpose, and calling.
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A Schweitzer Approach to Higher Education
A SCHWEITZER APPROACH TO HIGHER EDUCATION:
UTILIZING PRINCIPLES DRAWN F'ROM THE LIFE OF ALBERT SCHWEITZER
TO DEVELOP A HOLISTIC AND COMPREHENSIVE EDUCATIONAL MODEL

Over several decades of teaching, I have witnessed a multitude of students graduating from high
school and embarking upon college, vocational training, or employment. Regardless ofthe chosen patlr,

I have seen many of them struggle to align what they do each day with their own deepest values, and
with their "reason for being." Indeed, few seem to know what it is thal they value most deeplyreflecting an insuffrciency, I would say, of self knowing. Similarly, perception ofa calling, a reason for
being which would lend a sense of meaning and purpose to their lives, also seems all too often lacking.

Meeting former students, often many years after high school graduation, I have been positively
impressed with the sincerity of their search and negatively impressed with the lack of social suppo(

they receive for it. Yet isn't a liberal arts education meant to provide such support, to help students
discover who they are, leam about the world, and find their place within it? These aims are, I believe,

implicit in the idea ofa liberal arts education. However, the first and las! for the most part, seem to
have taken a back seat to the central concem, which can easily devolve into a list of disconnected (from
one another and from the student's own

life) courses required for graduation-mere hurdles to be

leaped in the race for a diploma, means that have ceased to be ends in and of themselves. In contrast,

I

thought, a higher educational program which paid far greater attention to the questions "Who am I?"
and "Why am I here?" could help young people immensely in their search for personal

firlfillment and

meaningfrrl vocation.

My father was

a

lifelong follower of Albert Schweitzer, and Schweitzer's life and thought have

been before me since early childhood. So

it is perhaps not surprising that, in reflecting on the apparent
I
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inadequacies of our higher educational system and the possible remedies which might address them,

the life example and ethics of Albert Schweitzer sprang to mind. A number of efforts have been made
to apply the Schweitzer's ideas (Lindberg,2002; Schweitzer,
Reverence for

Life-to

l987)-primarily his central ethic of

educational settings. While recognizing the contributions of such efforts, the

Schweitzer approach to education explored here employs a broader compass. First, it seeks to cultivate
the quality of reverence-as a deeply experienced disposition to the world rather than just an

through contemplative practice. Second, its curriculum builds upon the multifaceted nature

idea-

of

Schweitzer's life and accomplishments:

.

Intellect: Schweitzer was a theologian, philosopher, professor, and medical doctor.

.

Creativity: Schweitzer was a world-class musician, and an expert on pipe organ restoration.

.

Environment: Schweitzer said, "I am life that wills to live, in the midst of life that wills to live"
(1987, p. 309), always considering the needs ofthe plants and animals---even the microbesaround him. His core ethic of Reverence for Life flashed upon him in a moment oftranscendent

communion with nature, while gazing at a herd of hippopotami in the Ogowe River at sunset.

.

Service: Schweitzer acted locally, making the rounds each day at his hospital in Lambarene,
Gabon. He also exerted a global influence-first as a writer; then as a campaigner for peace,
nuclear disarmament, and animal rights; and, ultimateln as a recipient of the Nobel Peace Prize.

.

Self-Knowledge and Inner Development: Schweitzer was both a philosopher and theologian.
His path of inquiry ranged widely, including studies of stoicism, Christianity, Jainism,
Buddhism, and westem philosophy (particularly that of Immanuel Kant). He strove to find a
universal guiding ethic which could be fully explicable within a rational, non-religious

frambwork (arrived at, he believed, in the understanding and practice of Reverence for Life).
Thus, the Schweitzer approach to education developed here will challenge students to engage in a
2
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conespondingly full range of activities. It will be holistic and integated in that, alongside (a) academic
leaming, students will (b) engage in artistic and creative activities, (c) cultivate an experiential
awareness

ofthe natural environment, (d) engage in meaningfrrl service, and (e) develop an

individualized inner practice leading to increased self-knowledge and ethical action in the world.
Training in the inner practice ofreverence, as the basis for connecting to and engaging with the
other, is at the core of the Schweitzer approach. Even more important than what we do is the way in
which we choose to go about it. Reverence allows us to more fully attend to the means by which we
seek to attain our goals, which must be ethical and attitudinal before they become strategic and tactical.
Reverence enables us to work creatively and productively together. It also assists us in relating

wholly

to those whom we seek to serve, entering into their communities rather than attempting to "improve"
them from outside.
Reverence is not restricted to the religious, nor is

it sentimental. The German word Ehrfurcht,

used by Schweitzer (Albert Schweitzer Fellowship, n.d.), evokes the sense of awe and admiration we

feel when standing beneath a giant sequoia or riding the rapids ofa turbulent river. Yet reverence need
not be reserved for the grand and mighty. It also allows us to recognize the wondrous within the
mundane, and even the destructive. Reverence seeks first to accept and understand the other and only

then-through our mutual relatedness-to work for beneficial change.
The Schweitzer approach to academics is also holistic, drawing heavily upon the study

of

complex systems dynamics and systems transformation through gentle action. Gentle action is a term
coined by physicist F. David Peat (a colleague ofthe late David Bohm) (2005) to describe a way

of

transforming systems based on the understandings of chaos and complexity theory. Non-linear systems
may pass from states of order

to

chaos, and vice versa. Even in orderly states such systems are dynamic

entities, constantly adjusting to complex interactions of input and output (the latter frequently feeding
3
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back as new input) in ways that are rhythmic and generally predictable. But such systems may also
reach bifurcation points, at which very small perturbations can produce dramatic results (the so-called

"butterfly effect"). The laws of systems dynamics can be used to describe human

as

well

as natural

systems, including such phenomena as economic and population fluctuations.

Individuals within a system exhibit the characteristics ofan entity which the philosopher
science Arthur Koestler

(I

of

967) terme d the holon. That is, the cumulative actions of individuals within a

system give rise to the behaviors

ofthe system

as a

whole, while at the same time the behavior

of

individual members is informed by the characteristics of the overarching system. Thus, holons are both
distinct individuals (encompassing their own sub-systems), as well as parts and expressions ofthe
whole. Sometimes, the actions of groups of affiliated individuals are mor€ or less random, and their
effects may largely cancel one another out. However, when these same individuals act in a coordinated
manner, they acquirc the ability to affect the whole greatly, even though each individual may be

expending relatively little energy.
Such behavior may be considered intelligent--certainly

it is often mysterious-and it may arise

in at least two ways other than by pure chance. First, coordinated activity may be directed from the top
down. To a certain extent, the human brain acts in this manner with regard to the nervous system (and
organism) as a whole. But the brain also gathers input from nerve cells throughout the body, some

of

them connected with organs of sense perception. Their information is critical in crafting responsive
actions. Nor need a nervous system even be centralized. Some animals have "neural nets," by means

of

which coordinated actions (such as the rhythmic waving of cilia to move nutrients along a digestive
passage) are effected. Grassroots actions in human society, including some intemet events, often arise

in a similar manner.
When we feel helpless to alter the behavior of unhealthy systems, it is usually because we

4
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unconsciously believe that, unless we can ascend to some apex of power, we will be unable to impose
change upon the system. But gentle action questions the necessity for both imposition and a model

of

top-down control. Instead, it seeks to operate on multiple levels simultaneously, and to coordinate the
behavior ofindividuals in such a way that pertrubations are introduced to the system from many
sources at once. In such a model, the "power" of any given individual need not be great, but its

coordination with others must be maximized in order to effect systems change.

In order to apply gentle action for beneficial systems change, students engaged in a Schweitzer
pedagogy

will study how non-linear

systems arise and operate. Such systems may be

natual (physical,

biological, and ecological) or human (cultural, economic, political, and organizational). Students

will

learn how gentle action can be utilized to induce tansformation within systems. They will identifr
systems within which they participate which are functioning ineffectively or destructively, and thus are

in need of transformation. They will then further examine certain of these systems and devise possible
ways of bringing about positive change tlrough gentle action. Finally, they will apply this leaming to

their personal search for vocation, devising a plan that will enable them to contribute to others and to
the natural world, while engaging in work they find meaningful and fulfilling.
The individual and combined effrcacy ofthe various aspects ofthe Schweitzer curriculum (with
emphases on systems theory and contemplative practice) were investigated through their incorporation

into the Augsburg College Masters of Arts in lradership course, Self ldentity, Values, and Personal
Growth, conducted from July 9 to August 11,2007. The goals ofthis course, which helps students
know themselves better through such means as biography and joumaling, in order to discover their
vocation or calling, are particularly congruent with those of the Schweitzer approach described above.
The broad objective of this research was to gain a better understanding of the overall impact

the Schweitzer approach with regard to the cultivation of self-knowledge and the sense of meaning,
5
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calling, or purpose in life. This objective was primarily assessed with regard to the two aspects of the
Schweitzer approach most emphasized in the Augsburg course: (1) self-knowledge and inner
development, along with (2) the study of complex systems dynamics, both of which are intended to
help students acquire a better understanding of where they "belong" in the world and in what ways they
can best contribute to it. Two other aspects of the Schweitzer approach-artistic activity and immersion

in nature-figured less prominently in the Augsburg course but are also examined with regard to self
knowing and to meaning, purpose, and calling. It is reasonable to assess these outcomes in the context

ofthis particular course, as they have considerable overlap with the course objectives. Self-knowledge
corresponds well with the cultivation of self identity, values, and personal growth. And, though it is not
so apparent in the

title, this course places

a considerable emphasis on

finding one's vocation or calling,

notably through the reading of Cal/ings: Finding and Following the Authentic Life,by Levoy (1997),
as

well

as through the

major assignments of creating a life story and life map.

The results of this study lend support for the use ofa Schweitzer-based higher educational
approach as a means to enhance self knowing as well as the apprehension of meaning and purpose.

Broadly speaking, the facets ofthe Schweitzer approach conftibute in different ways. Some are most
associated with self knowing, others with meaning, purpose, and calling. The cultivation of reverence

through contemplative practice heightens awareness (both ofselfand ofhow one relates to others) and

clarity of mind. Immersion in nature has a very similar effect. Artistic activity, in contrast, opens one
up to perceptions

ofthe "heart" or "gut." But all of these (three of the five facets ofa Schweitzer

curriculum) augment self knowing. An understanding of complexity theory can give rise to a "systems

spirituality" which examines the relationship ofpart (individual) to whole (society and environment)
and is intimately bound up with service. Thus, complexity theory and

service-the two final

aspects

the Schweitzer curriculum----are most closely related to frnding one's role in the world, which
6
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engenders a strong sense of meaning and purpose. Thus, the combination ofthese curricular elements
can provide much needed "bookends"-knowledge

ofselfand the sense of purpose and calling---to the

typically predominant focus ofa liberal arts education, that of leaming about the world.

'7
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Summary and Evaluation of Literature

Self-knowledge and sense ofcalling are by their nature difficult to precisely define and
measure. Self-knowledge, when investigated by researchers in education and educational psychology,
is most often construed in terms of "self-effrcacy" or "positive selfconcept" rather than a deep

understanding ofself. Calling is most closely related, in much ofthe research, with a sense of purpose
or meaning in life. Vocation has generated a significant amount ofresearch, but this tends to be
investigated in terms of employment pattems rather than with regard to a deep sense of belonging

within

a

particular community, following a particular path, or feeling drawn to contribute to others in a

meaningful way. Given the multiple aspects of the Schweitzer approach, there is a diverse field

of

literature to investigate with regard to the influence ofthe various curricular components and their
influence upon self-knowledge and sense ofcalling: complexity theory (academics); arts and creativity;

environmental immersion; service and service-leaming; and spirituality, as manifested in holistic,
hansformative, and integral education generally as well as through meditative and contemplative
practices specifically.

Inte I le c t : C o mp I e x ity The ory

There is not a great deal of research connecting

tle leaming of complex systems theory with the

outcomes of self-knowledge or calling. Systems theory can be a ratler abstract discipline, and its
applications are most often rather pragmatically directed to the understanding ofor ability to influence
the operations of various physical, biological, and human systems. Some educational research

correlates an understanding of systems dynamics with better comprehension of subject content (e.g.,

with regard to the study ofevolutionary theory), but such a focus sheds no light on the outcomes with
which this study is concemed. The idea that a grasp of systems theory might also contribute to the
8
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development of self understanding and one's place in the world does not seem to have been

significantly explored. In that regard, this research makes a unique (if somewhat limited) contribution.
Nonetheless, research involving complex systems theory does support its potential to enhance
self understanding and the acquisition of meaning and purpose. Chaos or complexity theory emerged in

the 1970s and 1980s, building upon but significantly refining and expanding the general systems theory
developed by Bertalanft and others (Hudsou 2000; Wanen, Franklin

& Streeter, 1998). Originally

explored in the areas of mathematics, physics, and biology, complexity theory was being applied to the
social sciences by the late 1980s and early 1990s (e.g., Young,

l99l). By the late 1990s it was being

incorporated into the field of social work, which had been previously significantly informed by general
systems theory and the ecological approach (Hudson, 2000; Wanen et a1.,1998). The application

of

complex systems theory to human development and psychology has direct bearing upon the acquisition

of self-knowledge and the construction of meaning.
Perhaps a more concrete illustration may help clarifu what we are talking about in relationship

to people. According to cognitive therapists such as Guidano (1991) and Mahoney (1991), a
person's development

ofa

sense

ofselfgoes tlrough

a process

similar to the one described

earlier. A person adapts new knowledge from his or her environment to match his or her
personal meanings. All pushes for personal changes in self from the environment are subsumed
under the person's core constructs or present experiential order. Life experiences and subsequent
pushes from the environment, however, result in the "discontinuous emergence of more

inclusive knowledge of self and of the world" (Guidano, 1991, p. 9). This also means that as a
person adapts to the environment he or she also changes the environment, which in tum is

influencing them. Thus, a recursive feedback loop is established. (Warren et al. , 1998, p. 363)

9
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While psychologists and social workers may only go so far as to contend that the insights of complex
systems theory can be helpful to professionals working to assist individuals experiencing life crises

(Hudson, 2000; Warren e, al.,1998), it may reasonably be extrapolated that such insights could prove
equally effrcacious when acquired by the individuals themselves. One purpose of the complex systems
component of the Schweitzer educational approach is precisely to help students deepen self-knowledge
and enhance their acquisition of meaning and purpose through study of complex systems dynamics.

Creativily and the Arts
There is appreciable literature relating arts education with critical thinking (Lampert, 2006), and

improved academic outcomes (Hamblen, 1997; Hetland & Winner, 2001), particularly as regards music
education (Bresl er, 2002; Kelstronr, 1 998), but this does not demonstrate any particular enhancement

of

self-knowledge or sense of purpose. The development and utilization ofa student's creative capacity
can, however, be personally rewarding. Smith (2001) also notes that the artistic process gives rise to

". . . the sense of exercising powers of discovery and of integrating the self and its experiences" (p. 13),
which would presumably result in increased self-knowledge. Perhaps because oftheir integrative value,
the arts are used extensively as a means of therapy.

Wright (2000) finds that a systems perspective contributes to the acquisition of meaning
through drama. It also bears upon self knowing.
Central to Luhmann's analysis [ofautopoietic or self-organizing systems] is the constructivist

notion that social systems arc engaged in both the first order practice of observation and the
second order practice of observation of observation (or self-observation). "To observe at all

requires an autopoietic system and an autopoietic system capable of observation cannot exist

without the capacity for self observation" (Wolfe, 1998, p. 67). Self-observation (or "self-

l0
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reference"), Wolfe argues, accounts for both systemic autonomy and the means by which
systems change and adapt to, or achieve resonance within their environment. (Wright, 2000,
p. 2s)
Such resonance would in tum seem likely to be bound up, in the case

ofthat autopoietic system which

comprises the individual, with a sense of belonging, meaning, and purpose. Indeed, this is Wright's
assertion:

The finding of meaning in and through language is a process that Maturana & Varela (1987)
describe as "languaging." . . . Languaging is, therefore, a process ofparticipating in a way

of

communicating. It is a second order activity-a process of meaning-making through
participation in a meaning-making community . . . It is the process whereby we, in Maturana's
terms, "bring forth" our world. (Wright, 2000,

p.28)

Wright furtlter explores the value of applying a systems approach to creative experiences such
as drama:

"Creativity, like imagination, works best within limits. Those limits allow it to become

meaningful. Such meaningfirlness can become inaccessible if the systemic nature of the communicating
process is not acknowledged" (Wright, 2000, p. 31). In his work with students, Wright found that the

application ofa systems perspective enhanced the sense of meaning that students derived from
participating in drama
Catteral, Chapleaq and Iwanaga (1999), working with The Imagination Project at UCLA,
substantiate the beneficial effects of arts education on students from 8th through

l2th grades. Their

study utilizes data on 25,000 students, compiled over ten years in the National Educational

Longitudinal Survey. They examined both student work in a variety of artistic disciplines and sustained
work within a particular discipline, specifically music and theater. They report three main findings.
First, arts education is positively correlated with academic gains. Second, the study of music is

ll
t
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positively correlated with competence in mathematics. Third, and most importantly with regard to the
acquisition of self-knowledge, sustained involvement in the theater arts is positively correlated with
"gains in self concept and motivation, and higher levels of empathy and tolerance for others" (Catteral
et a1.,1999, p. 2). Gains in levels of empathy and tolerance might have some bearing on one's sense

of

belonging or community (relevant to meaning), and motivation is a concept that is closely aligned with
a sense

of purpose.
Much ofthe best research on creativity and meaning has been done with the aging and dying.

Kennett (2000) reports on a study ofterminally ill patients who were assisted by artists in mounting an

exhibition of their own work. Visiting artists worked with patients in the fields of ". . . pottery,
painting, craft, textiles, art therapy and creative writing in groups, and in addition cater[ed] for

individual interests" (Kennett, 2000, p. 420). This was carried out at St. Christopher's Hospice in
Londorl which includes in its philosophy the contention that:
The search for meaning for something in which to trust, may be expressed in many ways, direct
and indirect, metaphor or silence, in gesture or symbol or, perhaps most

ofall, in art and the

unexpected potential for creativity at the end of life. (Kennet! 2000, p. 419)
The study yielded ten major themes which emerged from patients' experiences. Prominent among these
was a sense of purpose, as evidenced in quotes from several patient interviews.

For three years I could not write, I was not mysel{ but when I joined the Hospice for the first

time it was like a miracle. I was brought back and there I was, valuable. I was back from this
trauma, I was able to concentrate, I am myself. (Kennett, 2000,p.423)
The final three words ofthis statement also bear witness to a renewed feeling of self-identity. Another
patient states: "Coming here makes me feel more in charge of mysel{ I dont think I would have got up

ifl

hadn't had to come here . . . it gives you a reason for living' (Kennett, 2000, p. 423). A third patient

t2
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says,
. . . onc€

I was painting the pain passed offcompletely. As I say, you're only interested in that

painting, everything else you can forget which is a good help . . . it was something to look
forward to, and it certainly gave purpose to live. (Kennett, 2000,p.423)
Kennett (2000) relates an anecdote ofa woman who could not speak or use her limbs. Before
the beginning

ofthe art project,

she had

dilficulty engaging in group activities and tended to be ignored

by other patients. But she became interested in the work of others as they began to create their works

of

art, and she showed her interest through facial expressions and movements of her head. Eventually she
became involved in "directing" several pieces of art (assisted by staff and volunteers) and

fellow

patients consulted her opinion with regard to their own projects. Through her artistic involvement she
had evidently acquired a feeling of purpose.

In her discussion of study results, Kennett states:
As a result, it was possible to postulate with confidence that as a general principle it is possible

for people with advanced terminal illness to find purpose and meaning from taking part in a
creative arts project in a facilitative environment. (Kennett, 2000, p. 426)
She offers the words of a participant, written a few weeks before his deatlr, as testimony: "Come on
sea,

I'll

take you on,

old

I'll fight you like I must / And even if you have your way, You'll never quench my

lust" (Kennett, 2000,p.

azfl.

Fisher and Specht (1999) and Hickson and Housley (1997) conducted studies of older adults

which correlate creative activity with construction ofmeaning and enhancement ofa sense of purpose,
as

well as a heightened sense of self.
From this perspective, creativity can represent a completion of being . . . The creative spirit may
serve to display and enrich the inner life greatly . . . Although old age in American society is
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generally associated with a quality ofmeaninglessness, in truth the later years for many,

particularly the creative, can be associated with meaningfulness. Creative activity can represent
psychic wholeness and integration and a higher level of consciousness and solace. (Hickson

&

Housley, 1997,p.540)
Hickson and Housley also cite:
Rugh (1991) [who] further described the tansformation that took place in the woman as a result

ofthe creative activity and noted that the event "led to a greater willingness to
relate to others, a stronger sense

share

with and

ofself, and a renewed life direction" (p.28). (Hickson &

Housley, 1997,p.540)
Their own research leads them to the conclusion tlnt, "Many older individuals engage in the creative
plocess, and creative acts can help put into place the meaning of life and the meaning of aging"

(Hickson & Housley, 1997, p. 539).
Fisher and Specht (1999) interviewed older artists for their study. Fisher alludes to his own
(1995) defrnition for successfirl aging, amongst the attributes of which are continued work on issues

of

identity and development (essential components of self knowing). These attributes also include a sense
ofpurpose, as evidenced in the following quote from an artist participating in the study:
Some people I know who are retired have a hard time not being needed. In old age, you won't be
as needed, as

powerful. Some have a hard time giving that up. You can't take yourselfthat

seriously. You have to have something to do, to have a plan, to see a future for yourself in some
ways. You can't feel that this is an end. You have to have something to replace things,
something to do, to still feel accepted. (Fisher & Specht, 1999, p.462)
Fisher and Specht conclude:

Overall, the comments of these older individuals suggest that aging successfully rcquires that
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one cultivate a perspective of life as an opportunity for personal growth and development, a
chance to meet the challenges of life and find meaning in that effort. (Fisher

& Specht,

1999,

p.462)
Without exception, all the artists agreed that people would benefit from getting in touch with
their creative side. Though their reasons for this were varied, the common theme was getting in
touch with one's self and escaping to (rather than from) something that is personally meaningfirl,
and developing a sense of purpose and connection to others. @isher

& Specht,

1999, p. 470)

These characterizations certainly describe a complex ofattributes in which self-knowledge and sense

of

meaning and purpose occupy a prominent role.
Parenthetically, another quote from an artist in Fisher and Specht's (1999) study attests to the

link between service and the sense ofpurpose:
To contribute something to society. It makes life more meaningful to know others are benefiting

from what you are doing. Contributing to the well-being of others confributes to a more
meaningfirl retirement. (Fisher & Specht, 1999, p. 464)
This 74 year-old man may well be describing a constellation of qualities that is more widely
experienced amongst artists: artistic creativity renders a service to others, in retum yielding a greater
sense of meaning and purpose.

Apart from the research, there is a fairly extensive literature concerning the benefits of arts in
education. Such benefits include self-knowledge and personal fulfillment (Koopman, 2005) and more
complete realization of human potential (Ryder, 1987). Ryder also references the work of Maslow and
Rogers, correlating creativity with self-actualization. Gardner (1982) cites the work of Gruber at

Rutgers, linking creativity to the quest for purpose. These positions support the idea that creative and

artistic work can lead to both increased self-knowledge and a heightened sense of purpose and calling.
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The arts also figure prominently in holistic education, as they involve and develop the affective
side of human nature. Yorks and Kasl (2002) urge educators to make regular use
strategies to engage the realm

of".

ofa variety of

. . felt knowing . . . [including] drawing, dance, story-telling, and

other forms of expressioq which are frequently used as a part of experiential leaming" (2002, p.187).
Given the research discussed above, one may infer that holistic education, which includes the
development of creativity and imagination, supports increased self-knowledge and sense of purpose.
That holistic education works to this end in other ways will be further discussed in the section ofthis
literature review dealing with spirituality and contemplative practice.

Environment
Immersion in a natural setting has been widely linked to feelings ofpersonal satisfaction,
reward, and fi.rlfillment. The effects of such immersion can be both helpfi.rl and significant to

individuals. Kellert (1998) conducted both retrospective and longitudinal studies ofthe effects of three
specific wildemess programs on a variety of factors, including spirituality, vocation, self-irnage, and
personal growth and development. Kellert states that,
Perhaps the single most impressive result of both studies was the reported degree of overall

impact of immersion in relatively pristine settings. The majority of respondents regarded their
experience as one ofthe best in their life, and as having exerted major impacts on their personal
and intellectual development.

(Keller!

1998, p. 59)

Certainly such impact can be regarded as both helpfirl and significant. Amongst numerous quotes from
participants testifuing to this type of impact, Kellert includes the following:
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It was the best thing in my whole life. I won't ever forget it-really an opportunity to be
independent and find myself. I am more content, compassionate, and self-aware than I have ever
been. (Kellert, 1998, p. 36)
Such statements sfiongly support the positive influence of wilderness immersion experiencrs on the

development of self knowing. Other quotes reinforce this correlation as well as attesting to the link
between wildemess experience and the sense ofpurpose and calling:

.

It made me much more aware of my connection to the earth and clarified my knowledge of
what I want and need out ofmy life. (Keller! 1998, p. 36)

.

After five weeks, I realized that the world is my home, the stars are my roof, the dirt my
floor . . . I know that everything we do affects everything else. The great web. (Kellert, 1998,
p. 19)

.

The program helped me realize who I was and how I

fit into the world around

me. This

realization affects every decision I make in my life. (Kellert, 1998, p. 18)
Friese, Pittman, and Hendee (1995) provide a comprehensive list of studies which measure the

positive effects of various types of wildemess experience on a variety of subject groups, in temrs

of

factors such as concept of self, locus of control, GPA, well-being, self-actualization, personal growth,
etc. The sheer ubiquity of such studies is impressive.

The literature in the field of environmental studies is extensive, and some of it exhibits
considerable correspondence with the use of environmenlal experience in the Schweitzer approach. On

(1994) endorses an environmentally centered model within various aspects of higher educalion. He also
speaks to the relationship of environmental experience with such human qualities as love and

intelligence. Others go further, linking environmental education with evolving human consciousness
and spirituality. Hutchison (1998) contrasts two possible futures-the technozoic and ecozoic--and
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considers environmental issues to be rooted in a crisis of consciousness. Although most of Hutchison's
discussion pertains to work with younger children, a chapter on education in adolescence is included.

Collet and Karakashian (1996) list examples ofcollege courses centered around environmental
themes in a variety

offields of study. In particular,

a chapter

by Rockefeller describes courses in

religious studies that deal with, among other tbings, "The elements ofan ecological spirituality that
nurtures wonder, fosters reverence for life, and integrates the sacred and secular, spiritual life and
everyday life" (Rockefeller, 1996, p.269). Thus, it would seem that there is widespread acceptance

of

the connection between immersion in natural settings and the enhancement of self-knowledge,

meaning, and purpose. Moreover, the possible utility ofa Schweitzer approach incorporating the

cultivation ofreverence is also supported.

Semice
Service generally finds its way into higher educational curricula by means of serviceJeaming,

which has a significant and extensive history with which a great deal ofresearch is associated. Service
is intended to enhance and deepen the educational experience. There are a variety ofapproaches to
service-leaming, the most common being incorporation of service projects or service-related elements

into an existing academic course offering. It has been correlated with higher academic achievement
(e.g., Strage, 2004)" but this does not speak to heightened self-knowledge or sense ofpurpose. Other
studies focus on student behaviors. Denner, Coyle, Robin, and Banspach (2005) investigated the role

of

service-leaming in lessening sexually risky behavior amongst at-risk teens. Along with their positive

findings in this regard, they note that, "Interview and focus group data suggest that service leaming led
some students to see themselves as people with good qualities who could make a positive difference

for

other people" (Denner et a1.,2005, p. 154), a finding suggestive of increased self-knowledge and sense
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of purpose.
One of the most comprehensive studies, utilizing data from over 22,000 students, is by

Astirl

Vogelgesang, Ikeda, and Yee (2000). Among their findings is thag "Better than four serviceJeaming
students in five felt that their service 'made a difference' and that they were leaming from their service

experience" (Astin et a1.,2000, p. iii). Thus, it is apparent that students find serviceJeaming to be
personally meaningful. Moreover:

Qualitative findings suggest that service leaming is effective in part because it facilitates four
typ€s of outcomes: an increased sense ofpersonal effrcacy, an increased awareness ofthe world,
an increased awareness ofone's personal values, and increased engagement in the classroom

experience. (Astn et a1.,2000, p.

iii)

An increased sense of efficacy relates to the perception ofbeing helpful within the world, or purpose,
while an increased awareness of personal values is related to self knowing.
ServiceJeaming has been extensively used in business and management education. Vega
(2007) states that service leaming helps students ". . . reflect, make reasoned judgments, and develop
action plans for their lives" @. 650), certainly a goal commensurate with furthering a sense ofpurpose.
That students find serviceJeaming meaningfirl and related to calling is evident in the following quotes

from Vega's students:

.

I saw that through business you could change the world for the better and not just for yourself,
but for everyone around you in society. (,1e9a"2007, p. 652)

.

I hope ttnt I find

a career where

I can get

a happy

feeling and sense of accomplishment out

of

every day of work. I hope I can help those less fortunate and grve back to the community.

Negu2007, pp.657-58)

.

As I struggle to identifu wherc my vocation and future may lead me, I intend to consistently
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give back to the community. College has taught me that I am fortunate to be able to receive an
education and must use it for the greater good. (Vega 2007, p. 664)

.

I am left now with the ultimate decision of whether I commit myself towards the betterment of
society or become just another negative statistic . . . as a student who is moved by the idea that
businesses can make a positive difference in this world,

I feel very motivated towards finding a

job that will give back to the community. (Vega" 2007, p. 666)
ServiceJeaming can also increase self-knowledge. One of Vega's students stated, "It has definitely
changed the way

I view myselfand my childhood" (1e9a,2007, p.661).

Vega's findings are echoed by those of Madsen and Tumbull (2006). They list, as outcomes for
service-leaming, improved self-effrcacy and exploration of personal attitudes and values, which
correlate with enhanced self-knowledge. They also include motivation to do well and personal

firlfillment, which overlap with sense of purpose. Comments from their students which give voice to an
enhanced sense of meaning, purpose, and vocation include:

.

ln this class . . . I was actually leaming something I can take with me after I graduate and enter
the real world. (Madsen & Tumbull, 2006,p.732)

.

For me, it has been extremely valuable because these experiences are going to stay in me now
forever. (Madsen & Tumbull, 2006, p.734)

.

The best thing out of this whole experience was to actually accomplish something

meaningful-this is important to me. (Madsen & Tumbull, 2006, p. 735)
Beyond the research, extensive literature details the benefits of serviceJearning. Eyler and Giles

(1999) discuss numerous serviceleaming outcomes, including personal development, engagement and
reflection, and transformation of perspective. O'Grady (2000) includes accounts correlating servicelearning with the cultivation of personal qualities such as critical consciousness, self-reflection, and the
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construction of meaning. These examples clearly relate to the enhancement of self-knowledge through
serviceJearniirg. Sigmon (1996) notes that service-leaming is holistic, involving head, heart, and hands
(a characteristic

it

shares

with the Schweitzer approach generally). Moreover, it fosters ethical practice

(as does the Schweitzer approach) and assists in career development (clearly related to vocation).

Jacoby (1996) also speaks ofthe integration of service-leaming experiences into post-college choices.
Thus, the link between service-learning and self knowing as well as vocation seems to be well attested.

Spir ituality and Conlemplative Practice

The incorporation of contemplative and other related practices within higher education, in a

non-religious context, has been relatively recent-primarily within the context ofholistic, integral, and
transformative learning. Nonetheless, it is becoming increasingly widespread. Duerr, Zajonc, and Dana
(2003) surveyed 152 professors and others utilizing contemplative practices in over 100 colleges and
universities in the United States and Canada. Respondents offer a considerable body oftestimony as to
their positive effects. Edward Sarat[ of the University of Michigan at Ann Arbor, writes:
Students are reporting a lot of different things. One of the most common is less anxiety in their

lives and their studies. They also rcport a greater sense of meaning in their studies, as the study
is connected to something very important to human existence. They also note a greater
interconnectedness between topics. (Sarath in Duen, Zajonc,

&Dan+2003,p.205)

Duerr, Zajonc, and Dana (2003) also discuss educational methodologies commonly used in
classes and programs engaging in transformative learning. These include collaborative leaming,

experiential pedagogies (including wildemess trips), contemplative practices, autobiographical
techniques, service leaming, and creative./artistic experiences. Thus, transformative leaming tends to be
integrated and holistic, as is the Schweitzer approach. The above list of leaming experiences includes
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all aspects ofthe Schweitzer approach, though not in the particular combination which this approach
sets forth. Yorks and Kasl (2002), Robinson (2004), Albaredo, Ferrer, and Romero (2005),

Tolliver and

Tisdell (2006), and Osterhold, Rubiano, and Nicol (2007) argue strongly for the widespread adoption
of a holistic model of transformative leaming.

Dirkx (2006) espouses a perspective focusing ". . . on the nature ofthe self, the various ways we
have come to think about and understand our senses of the self, our senses of idenfity, our subjectivity"

0r. 125). Such

a

view is obviously congruent with the development of self knowing. Yet Dirkx also

sees self-awareness as a springboard

for a deeper connectedness to the wider human community.

To connect with the whole, we need to know ourselves, who we are and what we are about. Our
relationships with others are only as strong and deep as the relationship we have with ourselves.

But such inner work does not suggest we ignore or minimize the outer world until such time that
we have arrived at self-knowledge. The path ofunderstanding to the inner world leads through
the outer world. The work of the soul is intimately bound up with our being in and of this world,

not secluded and apart from it. It is an active life that is interlaced with contemplation and
discemment. @irkx, 2006, p. 129)

This way of relating to others is redolent of both the service and systems leaming in the Schweitzer
approaclL which is the bridge to the development ofa sense of calling, of fitting into the wider

community in a way that maximizes one's ability to make meaningfirl and fulfilling contributions.

Dirkx (2006) also notes the strong feeling ofconnectedness with nature-and its impact on our
sense of meaning

in life-that flows from inner exploration.

My inner world grasps in an instant the magnificence of

a moonrise, the stark contrast

of the

mountains arising from the depths ofthe ocean floor, the incredible power ofa rushing
mountain waterfall. It is from this inner world that spring questions and wonder about the
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meaning of life, about what we are here for and where we go after our time here is

done-

questions and wonder about God. (DirW,2006, p. 127)

Dirkx (2006) further states that ". . . the vision of transformative learning that I seem to be moving
toward here involves, at the core, leaming experiences that are deeply and personally meaningful"

(,.

133).

Moreover, Dirto<'s (2006) views are supportive of the cultivation of the attitude of reverence in
the Schweitzer approach. He asks,

How might we begin to understand what is involved in developing a relationship with the self-

in-world that begins to see this everyday world

as an enchanted place, a place

of wonder,

mystery, and awe? It is the everydayness of our lives that provides the canvas on which we
create, each moment of each day, the forms and structures of meaning that make up who we are
and what

it means for

us to be in and of the world. (Dirlo<, 2006,

p. 133)

This is a good description of reverence, which is not only cultivated in irmer practice but is utilized in
myriad encounters daily, replacing the habitual reactivity that instantly judges the other with an open
acceptance and beholding that experiences our connectedness-and indeed

oneness-with the other.

A range of other scholars and practitioners argue for the benefits of meditative practices in the
context of higher education. Thurman (2006) distinguishes between two tlpes of meditation: calming,
and insight or transforming, the lafter of which is the main type to be cultivated within the Schweitzer

approach. Thurman believes that contemplative practice is not only personally but socially
transformative.
...

if the liberal education

so essential to a modern democratic society really wants to empower

the individuals who must constantly re-create democracy, it needs to incorporate contemplative
dimensions in its cuniculum. For liberal education to
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contemplative skills is a necessity, not a luxury. (Thurman, 2006,p. 1767)
He continues: "I personally consider broad-scale individual development of contemplative insight to be
necessary for survival" (Thurman, 2006, p. 1768). He points out that traditional Buddhist education

incorporates three levels: "leaming, critical reflection, and contemplative penetration" (Thurman, 2006,

p. 1770). Contemplative penetration is the ability, through insight meditation, to gain deeper
understanding ofa given topic or problem. In modem higher education, the cultivation of this faculty is

largely absent. Rectifuing that omission is one purpose ofthe Schweitzer approach. Certainly the
potential influence ofa Schweitzer approach to education is, as Thurman espouses, both personal and
social (as well as environmental).

Hart (2004) describes the benefits of contemplative practice, including:
. . . physiological relaxation and slowed metabolism, a heightened self-awareness, and feelings

of calm. Among the main trait effects (changes that endure over time) are improved
concentration, empathy, personal acuity, a drop in anxiety and stess syndromes, and more

effective performance in a broad range of domains from sports and academic test taking to
creativity (for a summary see e.g., Murphy, DonovarL and Taylor, 1997). What has been
demonstrated is that contemplation of this nature affects physiology. We also know that

physiology affects emotional response, cognition, and leaming. (p. 31)
Contemplative practice, having such widespread repercussions in life, would appear to be inherently
meaningful. It also enhances creativity, so it is linked to another of the elements in the Schweitzer
approach.

A number of similar beneficial physiological effects deriving tom involvement with religion
and spirituality have been documented by others. Lawler and Younger (2002) conclude that such

involvement ". . . may represent a means to increase the sense of purpose and meaning in life, which is
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related to greater resiliency and resistance to stress-related illness" (p. 347).

Hart (2004) describes the carry-over from contemplative practice, which increases selfawareness, into the circumstances of everyday life.

Contemplative practice . . . allows us to recognize and therefore potentially intemrpt usual
patterns

ofthinking and impulsivity, freeing the mind to notice unexpected insights. For

example, instead ofjust seething with anger, the contemplative mind may allow a little more
space between anger and us. . . . To notice, accept, embrace, and thereby transform our anger

may have significant impact on behavior. For example, in a recent study involving the effects
a meditation practice on 45

of

inner-city African-American adolescents, the meditating gtoup was

found to have significantly fewer rule infractions, a decrease in absenteeism, and fewer
suspensions (Bames, Bauza,

& Treiber, 2003). (Ha*, 200a, p. 33)

Miller (1994) notes the physiological benefits of contemplation (such as reduced stress)
as its role in self-leaming (vs. learning

as

well

from instruction) and enhancement of the feeling of

connectedness to others and the world. He also describes the manner in which

it fosters self knowing:

During meditation practice, we compassionately witness all our thoughts and ego trips, and very
gradually we begin to see that our fundamental identity is not the thoughts and forms of our ego
structure, but that clear awareness is witnessing the arising and falling

ofall ofthis. This

basic

insight is the beginning of liberation and compassion. (Miller, 1994, p. 58)

Miller (1994) goes on to describe his use of meditation in two of the teacher training courses he
instructs. He notes that many students have a diffrcult time as they begin meditative practice. Jane, a

doctoral student, reports, "I'm trying to leam how to do this, and I sense that I need to leam to relax, but
it's not something tlrat's coming easily to me! In fact, I suspect I'm trying too hard and defeating the
purpose" (Miller, 1994, p. 60). But perseverance gradually alters the experience, and a few months into
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the course Jane's attitude has changed.

The surprise for me is that I'm beginning to consider the possibility that I might actually
continue this pracfice after the course. Not that I'm a skeptical person, but Ijust wasn't getting
much out of it until very recently. It always seemed to work against my "intense," busy nature
and lifestyle. I'm now beginning to see the benefits and to appreciate the difference it might
make in my daily life. (Miller, 1994,p.61)

At the end of the course Jane writes:
I'm no longer doing meditation because I sense "it will be good for me," although I'm convinced
this may be true. Instead I find myself looking forward to it and looking for times in my day
when I'll be able to do it in addition to my moming session. (Miller, 1994, p. 62)

Miller (1994) considers Jane's experience typical ofhis students, and he notes

a number

of

themes which emerge from their joumaling: self-knowing, positive self-regard, ability to listen better,

better coping skills in daily life, increased body awareness, detachment from the "melodrama" of life's

fluctuations, increased ability to enter a meditative frame of mind amidst daily circumstances,
increased joy, and a greater feeling of connectedness.

Miller feels that meditation allows students (and

professors) "to connect information, concepts, and meanings" (Miller, 1994, p. 67). Finally, Miller
says, in words evocative

ofa Schweitzer pedagogy, "To view the universe with'awe

and reverence' is,

in fact, to contemplate the universe" (Miller, 1994, p. 68).
Holland (2004), who teaches an extremely popular course on mindfulness at the University

of

Arkansas at Little Rock, describes benefits of mindfirlness meditation which encompass the qualities

of

self-knowledge and greater meaning. He states:
Through mindfirlness meditation, the person can begin to recognize aspects ofhis or her own
experiences that would otherwise be ignored. . . . This deepaned perspective or context is itself a
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form of improved health, because an enhanced sense of meaning constitutes a critical aspect

of

personal growth and quality of life" (Holland, 2004, p. 473).
So and Orme-Johnson (2001) demonstrate the correlation between meditation and enhanced

cognitive ability. Schmidt-Wilh Heaton, and Steingard (2000) detail the benefits of Transcendental
Meditation amongst university students. They describe the transcendental experience and its
enhancement ofa sense of meaning, quoting from Koestler (1954),inThe Invisible lYriting

(pp.3s2-3s3):

[I felt] that this

state is more real than any other one has experienced

before-that for the first

time the veil has fallen and one is in touch with "real reality," the hidden order of things. . . .
[Such] experiences filled me with a direct certainty that a higher order of reality existed, and
that it alone invested existence with meaning. (p.584)

Describing this "real reality" in terms of a universal quantum field, Schmidt-Wilk, Heaton, and
Steingard (2000) note that its perception is both a personal and universal revelation.

In this context, the ancient epistemological dictum, "Know Thy Self!" may be understood as
"Experience the nonlocalized unified freld, the field of pure consciousness prcsent within your

own selfl" (Schmidt-Wilk, J., Heaton, D. & Steingard, D., p. 586)

Like Miller, SchmidfWilk er a/. note that progress in meditation requires consistent practice. When
this is undertaken,
Repeated experience of transcendental consciousness enriches the mind with positivity, clarity,
and breadth of awareness. Inner firllness and peace become more established in the individual,
and motivation is transformed from self-interest to acting for the welfare of the world.

(Schmidt-wilk et al., p. 589)
Thus, contemplative practice is a wellspring for the inner disposition to serve, another element of the
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Schweitzer pedagogy.
Christopher, Christopher, Dunnagarl and Schure (2006) researched the effects of meditation,
yoga, and qigong amongst participants in a counselor haining. Their goal was to ameliorate the bumout

from emotional stress that is typical in the counseling profession. However, beyond the relaxation
benefits of meditation, Christopher et al. desired participants to experience the effects of mindfrrlness.

In mindfirlness practices, the goal is instead to be present to whatever our experience is at the
moment. As Kabat-Zinn (1993) puts it, "Acknowledging present-moment reality as it actually
is, whether

it is pleasant or unpleasan! is the first

step towards transforming that reality and

your relationship to it." (Christopher et al., p. 497)
Mindfirlness thus helps counselors (and others) transcend their reactivity and defensiveness when in

trying situations.
The benefits of mindfrrlness are described by Christopher, Christopher, Dunnagan, and Schure
(2006), as often in the words of students as in their own. One student described ttre deepened self

knowing that mindfirlness practice afforded:

I was hoping it would be something to breeze by and the reality is it was probably my most

difficult course . . . because as I learned to have to slow down and pay attention to my body and
through meditation and awareness, all of this stuff came to my consciousness that maybe
through busyness and activity and attending to others that I wasn't intending to. It forced me to

kind of take

a deep breath, an

intemal look at some things that I might have avoided.

(Christopher er e 1., p. 502)
This ability to observe the inner process also assisted in meeting the encounters ofdaily life.

I really became aware of how disconnected I can be from myself, especially, all of these
extrinsic motivations, until I'm here and I start breafting, um, I suddenly notice the difference,
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and the difference being that I'm in this completely defensive, like get out of my way type

of

mode, I'm closed up. I'm not greeting the world at all, I'm more looking at, I'm like, are you in

my way, and I get around them and hurry to class. I still do that, I still catch myself doing tbat,
but after practice, um, I can greet the whole world a lot morc openly than to see it as an obstacle
and to try to bring that with my clients is amazing. (Christopher er e1.,p.503)

This added self-awareness also had obvious benefits in terms ofstudents'vocations as counselors:
In a lot of ways, I feel like this was the most important class I've taken, just leaming to be
present in a different way. . . . And I've noticed that when I'm in a session and it's a new thing
and it's kind of nerve wracking, I have this new control over my body . . . and
and in control

ofmy body and I can be present to this

person instead

I feel centered,

ofbeing anxious inside.

It's just huge. (Christopher el e/., p. 505)

Contemplative practice, ofcourse, isjust one dimension of spirituality and, as noted previously,
the beneficial effects of religious and spiritual involvement have also been researched, e.g. by Fry
(2000), who found that,
. . . existential measures

of personal meaning, religiosity and spirituality contributed more

sigrificantly to the variance in wellbeing than did demographic variables or other traditional
measur€s such as social resources, physical health or negative life events. (p. 375)
Such findings would seem to indicate that spirituality, meaning, and wellbeing form a complex

of

interrelated characteristics, reinforcing one another in ways that are physically and psychologically
health giving.
Indeed, given the various relationships noted tlroughout this literature review, it might be added
that other intemal attributes (such as creativity) and extemal relationships with others (such as service)
and the world (such as immersion in nature) comprise parts of the same
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intellectual framework for understanding their interrelated wholeness would be complex systems
theory! Their separate investigation and presentation here may have the same limited validity as
separate descriptions of the respiratory, digestive, nervous, endocrine, and immune systems would have

in giving a firll picture of the intricate functioning of the human body. In any case, there can be little
doubt that each of the facets of the Schweitzer educational approach contributes sigpificantly both to

individual self knowing and the perception of meaning and purpose, and that both of these support the
apprehension of calling or vocation. That each facet supports these capacities individually may provide
some

justification for the expectation that, when combined within

will function synergistically-that

is, their beneficial effects

parts.

30

will

a

holistic educational program, they

be magnified beyond the sum of their

A Schweitzer Approach to Higher Education
Research Scope and Purpose

This study is unique in its multifaceted approach. It does not attempt to isolate a particular
curricular aspect and divorce it from other contributing or amplifuing factors. While such a reductionist
approach may have its benefits for some purposes, it cannot capture the complexity of the human

experience of leaming with regard to self-knowledge and the search for a transformative

vocation-

that is, for one's calling. Just as it would be absurd to have a thousand people eat only peaches for a
year in order to measure the benefits ofpeaches in the human diet, it makes no sense to strip away the
range of factors which influence our lives profoundly on a variety

oflevels. Indeed, the concept of self-

knowledge, for example, would be nonsensical if it were to include only one particular aspect of the
self, such as the body, the emotions, or the intellect. That the Schweitzer approach to higher education
incorporates a number of very significant avenues for cultivating self knowing and a sense of calling
has, hopefully, been demonstrated through the preceding literature review. The unique contribution

of

this study is, through utilization of the various elements ofthe Schweitzer approactL to build upon the
extant research both in regard to each of these specific areas, as well as their synergistic interaction.
The purpose

ofthis research is to collect, analyze, and interpret data from students participating

in a progmm which (a) is designed to address the cultivation of self-knowledge and a sense of calling,
and @) integrates activities in the areas of intellect (systems theory), creativity (the arts), experience

of

the natural environment, service, and contemplative practice, in order to synergistically address the

complexity of each student's personal quest to better know herself and to experience a sense of personal
calling. The ways in which the various aspects ofthe Schweitzer approach individually contribute to
the cultivation of self-knowledge and a sense of calling are assessed. Since, within the scope ofthe
Augsburg course, the aspects of systems theory and contemplative practice were emphasized, their
impact on self-knowledge and calling is given more attention than that ofthe other two aspects of the
31

A Schweitzer Approach to Higher Education
Schweitzer approach included in the course, creativity and the experience of the nature. Due to time
and logistical constraints, it was not possible to include any service-related experience or activity in the

Augsburg course. Data

witl

regard to each ofthe four incorporated areas has been gathered and

assessed. The ways in which the various aspects of the Schweitzer approach combined synergistically

to enhance the development of self-knowledge and sense of calling has also been investigated.
Although this is fairly difficult to identiff, it is nonetheless important, given the possibility of a
synergistic effect. Assessment tools gathered input with regard to the following questions:

.

Do certain Wpes of experience and leaming (i.e. intellectual, creative, environmental, and
contemplative) contibute in differing manners and to differing degrees in their ability to foster

self-knowledge and to awaken a sense of personal calling?

.

Is the particular combination of types ofexperience and leaming provided by this course more

effective in fostering self-knowledge and awakening a sense ofpersonal calling than the various
types of experience and leaming would have been separately?

Delimitations
This study is not intended to be exhaustive in terms of varieties of academic, artistic,
environmental, and contemplative experience and leaming, but evaluates only a few specific projects,
endeavors, activities, or fields of inquiry within each ofthese general categories. Academically, the

focus of instruction was on utilizing complex systems theory in both natural and human systems. Due
to time constraints, the possibility of influencing change in such systems by means of gentle action was
referred to but not explored in any detail. Instruction in complexity theory was carried out in two short
classroom sessions, one interim reading assignment, and one online discussion follow-up question.

Leaming in the arts was limited to one classroom experience, with encouragement of further practice
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outside of class. Immersion within the natural environment, limited to one short session, included an

relational movement exercise, a conscious walking exercise, and a brief period ofcontemplative
awareness in natue, with encouragement for
area

firther experiences outside of class. Leaming within the

of contemplation included instruction within one short classroom session and one brief period for

review and discussiorl along with encouragement for regular practice outside of class and several

follow-up questions in the online discussion format.
The study did not examine all possible combinations of types ofexperience and learning but
evaluated only those combinations which emerged from the description of individual course elements
as outlined above.

Assumptions and Utility

This research study was based upon four assumptions. The first assumption was that the
enhancement of self-knowledge and the experience

ofa

sense of calling are appropriate objectives

ofa

higher educational program. [n fact there is considerable support for this assumption. The
phenomenological approach to leaming holds that,
. . . all knowledge derives from and is grounded in first-person experience and that the

"experience" of consciousness and of self are real and can be systematically studied and verified

(Werkmeister, 1940). Such self phenomena as perceptions, cognitions, and emotions related to
the selfor extemal events are considered primary influences on the way inforrnation is
processed, interpreted, and acted on. (McCombs, in Zimmerman

& Schunk,

Eds., 2001, p. 68)

Thus, leaming is dependent upon self-knowing. Furthermore, Solomon and Tresman (1999) hold that

leaming in continued professional development depends heavily upon self-identity and personal values.
De La Harpe and Radloff (2000) maintain that metacognitive capacities (leaming about how one
JJ
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leams, a form of self-knowing) play a significant role in fostering lifelong leaming. Thus, the
importance of self knowing to leaming generally would appear to be well established, and would
therefore

justiff

increased self-knowledge as a worthy aim for higher education.

There is also considerable support for purpose and meaning, the two factors which conhibute
most directly to calling or vocation, as efiicacious for leaming generally. Ishida and Okad a (2006)
correlate high purpose in living with reduced anxiety and lessened autonomic nervous system response

to emotional stress. To the extent that students leam better when less stressed, purpose in living would
seem to be an asset in higher educ

ation zika ard, chamberlain (1992) frnd that meaning in life

contributes positively and significantly to psychological wellbeing. Insofar as healthy and happy
students leam better, meaning would appear to be ajustifiable goal of higher education.

The second assumption behind this project was that the enhancement of self-knowledge and the
experience ofa sense of calling would prove to be meaningful and rewarding experiences for students
in the Augsburg course. From student responses, this seemed to be the case. The third assumption was
that
a

tle

enhancement of self-knowledge and the experience

ofa

sense

ofcalling could be facilitated by

multifaceted educational approach that incorporates, but goes well beyond, the traditional emphasis in

higher education upon intellectual leaming. This study neither proves nor disproves tlat assumption,
but its results perhaps lend some weight in its favor. The fourth assumption was that

tle constituents of

such a multifaceted approach must, at the least, include experiences and learning in the broad
categories of academics, the arts, the natural environmen! and contemplative practice. Due to the

extremely limited classroom time available for tlree of these five aspects, this assumption is untested.

Applicatian Context
The results of this research may prove useful in guiding the design and implementation
34
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further courses and programs that seek to combine experiences within all or several of the above areas
in ways that assist students in acquiring deeper self-knowledge and experiencing a sense ofpersonal

calling. This study is only a small and limited first step, the results of which are at the most tentative,
suggestive, and evocative. Further research on other similar programs will hopefully build upon these

findings to produce a body of evidence that may be drawn upon in the design and implementation ofa
wide variety of offerings that seek, within the context of higher education, to address the development

ofself-knowledge and the cultivation of

a sense

of calling.
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Research Methods

This research project was carried out in the context of tle immersion version of the ML 520
c,n;ur:r.,

Self-Identity, Values, and Personal Growth, tavghtby Professor Velma J. Lashbrook at

Augsburg College in the summer of 2007. The syllabus for this course is included in Appendix I. This
was a summer session class, extending for about five weeks. Class attendance was limited to three

meetings which took place on an evening, a weekend, and a firll day respectively. At the beginning

of

the course, there was a 3.5 hour introductory session. This was followed by a weekend immersion

experience, beginning at 8:30 a.m. Saturday and ending at 3:30 p.m. Sunday. Then, for four weeks, the
class did not meet, but students submitted work and contributed to online discussion. The course

concluded with a seven hour final session. Most of the course content was concentrated within the
weekend immersion, which utilized a variety of methodologies to intoduce students to curricular
components and help them process and deepen their leaming. Curricular content, for the most part, was

utilized to stimulate critical and reflective thinking relating to students'own perception oftheir callings.
Such inquiry was conducted upon multiple levels, out of the recognition that the inner voice of calling

is likely to arise through one's somatic and psychological, as well as intellectual, awareness.

Sample

All the students in the course

consented to participate in the study, though the number

of

participants varied over time. For the weekend immersion session, 14 students were present. 13 of these
contributed regularly to the four weeks of online discussion; 12 attended the final session. The students
ranged in age from early twenties to late forties. The majority worked

full time, primarily in corporate

environments, as well as attending weekend college to pursue Masters in Leadership degrees. A few
were teachers pursuing Masters in Education degrees.
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.

Only 4 of the 14 students (29%o) werc male. Of the 13 who contributed regularly to online

discussions, 3 (23%) were male. Of the 12 who aftended the final sessiorl 3 (25%) were male. Thus,
the sample was predominantly female. The results of this study may therefore be more applicable, in a
general sense, to female than to male students. The age of students ranged from early twenties to late

forties, with most students in their late twenties or early thirties. Thus, the sample is older than a typical
group of undergraduate students would likely be. The results ofthis study may therefore be more
applicable to graduate rather than to undergraduate students. The sample was fairly homogenous

culturally, ethnically, and socio-economically. The only minority student (an African American) did
not regularly contribute to online discussions br attend the final session. ln general, students came from
professional backgrounds in either teaching (the minority) or the corporate world (the majority), where
they were typically in management positions. Thus, the results of this study may be more applicable to

white, educated, middle class populations than to more diverse groups.
The sample exhibited aspects ofboth randomness and non-randomness. Prior to registration,
students in the Augsburg course had not been made aware of the inclusion

ofthe aspects of the

Schweitzer approach in the course, as the syllabus that had already been posted did not reflect these
additions. In that sense, the sample of students was somewhat random. On the other hand, the course

title reflects

a goal

of self knowing, which in the Schweitzer approach is approached through

contemplative practice. Thus, students choosing to take this course may have been more disposed than
most to be receptive to (and therefore to benefit from) such practice. In this sense, the sample was
rather non-random. On the other hand, the aspects of systems theory, creativity" and the environment
were not part ofthe original course content, so exposure to this was more random.
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Though every student in the course did agree to participate in the study, there was no assurance

ofthat at the beginning. Thus, there was

an element

of informed consent in the establishment of the

pool ofparticipants which led to self-selection and non-randomness. In any case, since no controls

which would have assured randomness had been put into place (that is, whoever signed up, signed up),
the sample was technically non-random.

Prograrn Description
The syllabus for the ML 520 course does not reflect the aspects ofthe Schweitzer approach

which were incorporated into the curriculum. While the course as a whole was very well suited to the
inclusion of Schweitzer-based curricular elements, this section describes only those course components
which were Schweiuer-based.

At the introductory session, complexity theory was briefly sketched in broad outline and
readings on the subject were assigned. Learning in dynamic systems was briefly followed up in one
part ofthe immersion weekend. Contemplative practice as a tool for deepening self-knowledge was
introduced on Saturday of the immersion experience, then briefly followed up on the Sunday. Students
were then asked to engage in daily practice outside of class from that point on. Contemplation was
presented through the practice of introvertive r€verence, complemented by a practice of extrovertive
reverence as a tool for use in daily relational encounters (where

it could also be practiced outside of

class). Descriptions of introvertive and extrovertive reverence can be found in Appendix

II.

Additionally, the immersion weekend included brief experiences of two artistic activities (singing and
drawing), some movement exercises, and contemplation within a natural environment. Again, students
were asked to incorporate such activities into their daily routines for the remainder of the course.
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Data Collection
Data collection was entirely subject to informed consent.
course received a description of the research project before the

All

students who registered for the

initial session. The letter to students

describing the study can be found in Appendix III. Some electronically gave their consent to participate
before the course began. At the initial session, informed consent forms were passed out.

All

students

in

the course then submitted their forms consenting to participate in the stud5 either in hard copy or

electronically. The informed consent form can be found in Appendix [V.

All

data were written rather than verbal. Some student responses were anonymous and some

were not. At the second session (two-day retreat), data were collected in the form of brief written

reflections, stimulated by some suggested questions, upon leaming experiences involving the various
aspects

ofthe Schweitzer approach. These responses were anonymous. Between the second and final

sessions, data collection took place through online discussions. These were not anonymous and their

authors are known to the researcher. However, as some participants did not wish to be quoted by name,

their online entries, as presented here, are identified only by letters of the alphabet. At the final session,
another questionnaire was filled out. These were anonymous.

Brief written reflections were solicited after activities involving the contemplative, artistic, and
natural environment asp€cts ofthe Schweitzer approach. Students were given the same list of suggested
questions (see below) after each activity, to which they could respond if so desired. These were

intentionally open-ended, as I did not want to 'lead" students by giving them an idea of what they
"were supposed" to say. The various questions were (a) ofa general nature (the first quesion, below),
(b) relating to self-knowledge (the second and third questions, below), or (c) pertaining to application
in the world, suggestive ofcalling or vocation (the fourth question, below):

.

What struck you during this activity?
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.

What did it make you realize about yourselt your assumptions about things and people, or the
ways in which you relate to others?

.

What talent or capacity did you become aware of through this activity?

.

How might you develop that and put it to use?

Students could answer all, some, or none of these, but were asked to reflect in some way upon the

experience.
Some

ofthe online discussion questions referred to systems theory (the first week) and

revetence practice (the first, second, and third weeks). Students were asked to share insights and
experiences from continuing practice. Dialogue was conducted around such contributions, rather than
each person sharing only once with regard to a particular topic. Questions for the first week were:

.

What systems, of which you are a part, exhibit some form of collective intelligence? Describe

briefly and give one or more examples of how they do that. (Consider how you influence the
collective intelligence ofthe system and how it influences you.)

.

What does the practice of reverence mean to you? How can it help you to "attune" mor€ to your
inner self and/or to those around you?

.

How does your infrospective practice ofreverence [sitting meditation] help you become more
conscious of "signs" or "signals" from your environment (including, of course, your
relationships with others) as to your calling? Describe or give an example.

.

How does your extrovertive practice of reverence [mindfrrlness or action meditation] make you
aware of any such signs? Describe or give an example.

.

What new insights or observations have you made about the role of environment or
relationships in the way you live your life? Explain how systems theory or the practice
reverenoe has helped you see things differenfly.
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Questions for the second and third weeks which pertained to the Schweitzer curriculum were,
respectively:

.

How has your practice ofreverence helped you gain clarity [as to your calling]?

.

How can the practice of reverence help you work through your own resistance [to living
authenticallyl?

In week four, there were no questions which referred specifically to elements ofthe Schweitzer-based
curriculum. This was intentional, as any references to the Schweitzer-based curricular elements which
emerged would then tend to be more spontaneous and less solicited.

In the leaming evaluation at the final session, the questions were more direct. The first section
was on self knowing. The first question was: "Describe one thing you experienced in this course that
helped you know yourself better." This was followed by further questions relating to self-knowledge:

.

What realizations about yourself did you experience through your inner development practice?

.

What aspects of yourself emerged through your artistic work (or play)?

.

What aspects of yourself did you experience in contact with nature?

.

What insights into yourself did you gain through practicing reverence in your daily encounters?

.

How did an understanding of complex, dynamic systems help you see yourselfbetter, in the
context of the human systems of which you are a part?

.

Of the above, which contributed most meaningfully to your awareness of who and what you
arc?

.

Were there ways in which some or all of the above worked together to further your
understanding of yourself?

A

If

so, please describe.

second section ofquestions related to calling followed. These were:

.

Did your practice of inner development help you get

4t

a better sense

for your calling? If so, how?
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.

How about your artistic work? Did that have a bearing on your calling? Ifso, in what way?

.

Did your experience of nature contribute to your sense of calling? Again, ifso, how?

.

Did relating to others through reverence help bring you

a greater awareness

of calling? If so,

how?

.

Did gaining a better understanding ofhow systems work help you see where you might fit in
bes! and how you might make contributions while also pursuing meaningfirl vocation? Ifso,
how?

.

Ofthe above, what helped you most to experience your

sense of being called? Describe how

it

helped.

.

Werc there ways in which some or all of the above worked together to open you to your sense

of calling? If so, please describe.
A final section called "Other" asked, "Would you like to share any other experiences or insights related
to self-knowledge or calling, or any ofthe aspects of the Schweitzer approach?"

Meas ure me nt and Analys is

Each type of written response (reflections during the second session, online comments between

the second and final sessions, and leaming evaluations at the final session) was examined for emerging
pattems and common themes related to the cultivation of self-knowledge or sense of calling in

relationship to the four Schweitzer curriculum aspects of intellect (systems theory), creativity (arts),
experience of nature, and contemplative practice.
Responses were considered significant when they exhibited (a) relevance, @) depth of insight,

(c) intensity of experience, or (d) recurrence of thematic content (that is, when they reinforced the
comments of one or more other members of the class). In terms of (a), O), and (c), a single profound
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experience can have a transformative effect on a person's life. There is no way to quantitatively
rneasure the power of such an experience (or its longevity, in a study of this nature). Rather, such
instances must be explored within their own contexts, as unique events in the lives of particular

individuals. In relation to (d) frequency ofthematic conGn! significant results were quantified, note4
and interpreted.
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Results

The results are reported chronologically, in the order in which the weekend activity sessions

took place, the online discussions were conducted, and the final questionnaires were distributed. This
allows a sense of change over time to emerge. The experiences upon which the Post-Activity Brief
Written Reflections are based all occurred during the weekend immersion, with questionnaires filled
out anonymously at the close of each session. Thus, these experiences are very fresh at the time

of

r€sponse and, for almost all participants, apparently highly novel as well. The Online Discussion

entries unfold over the course of four weeks, so that participants have had progressively more time to

work with Schweitzer-based curricular material and practices, and to sort through their attitudes and
r€sponses to them, as the weeks progress. The length

ofthe online discussion entries allows students to

go into relatively greater depth in their responses, whereas most ofthe post-activity questionnaires
were filled out in less than five minuGs. The online discussion topics are also rather open-ended,

providing the opportunity for students to share their thoughts and experiences and to build upon those

of others. As these are not anonymous, sfudents also share and respond on an intimate, personal basis.
Many of their responses arc highly insightful and revealing. The Final Questionnaires----once again

anon]rmous-are more comprehensive and detailed than those filled out immediately after activity
sessions. Distributed at the end of the final class, they allow students to sum up their experiences and

impressions. Most students took half an hour or more to complete their responses, in some cases

providing considerable explanatory detail.
Both the post-activity and final questionnaire responses are subjected to some quantitative
analysis, but only after they have been sorted into categories which, it should be noted, are somewhat

subjectively and impressionistically (though by no means arbitrarily) constructed. In all cases,
therefore, the ultimate basis for analysis is qualitative.
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P ost-Activity

All

Brief l{ritten Reflectiorc

answers to each question are included, in

full, below the appropriate question. Following

the questions for each activity, general comments (not in response to any specific question) are also

included in fi.rll,. Each quotation (marked alphabetically) is from a different respondent. Because not
every student responded to each question, some questions have more responses than others.
Reverence Contemplation, Sesston One: Centertng Yoga Exercise and Introvertive Reverence Practice

Question

I:

"What struck you during this activity?"

(a) "It was relaxing and it gave me energ5/."

(b) "How much easier it was to focus once I was calm."
(c) "Connecting with inner voice."
(d) "I could hear small noises in the room."
(e)

'I

actually did look inside myself and had a chance to talk to a few ugly things that were/are

bothering me."

(f) "Reverence is both simple and complex. The idea of it

and the steps required are

easy-and

yet, this is such a foreigrl concept in our busy lives, that I found it difficult to: (1) quiet the mind

appropriately, (2) remember all the steps."
(g) "Relaxation-awareness of surroundings-awareness of myself intemally-tension in my
body??'
(h) "How hard acceptance can be! How hard I can work at resisting what is."
Responses (a), (b), (c), (e), and (g) indicate generally positive experiences, (d) and (h) are more

neutral, and (f) seems rather negative. Thus,63% (5/8) of the respondents wele struck by something

positive, 25% QtS)bysomething neutral [or, with regard to (h), diffrcult to interpret as either positive
or negative, though the tone and insight might well point to the former], and 13% (l/8) by something
45

A Schweitzer Approach to Higher Education
negative. Responses (a), (b), and (g) (38% or 318) include relaxation or calming as a beneficial
outcome, while (a) (13%o ot l/8) also

cites

as a benefit and (b) (13%

or 1/8) cites "focus." 25%

(2/8) ofthe respondents (e and h) were struck by something which may be characterized as meaningful,

while 50% (418: c, e, g, and h) were struck by feelings having to do with self awareness or self
knowing.

It is important to realize that the above numbers and percentages result from what respondents
were particularly "struck by" during the contemplative practice. Thus, it is quite possible (even
probable) that those who chose particular experiences as noteworthy may well have experienced a

variety of others, which other respondents may have chosen to list. In particular, response (g) seems to
incorporate a whole range of experiences also noted in part by various others.
The gestalt that emerges from these responses might be construed as follows: Contemplative

practice, though it may bs glg5rral

6d

syen at odds with our normal way of going through our "busy

lives," increases awareness, both ofexternal things (e. g. noises, surroundings) as well as intemal ones
(such as one's "inner voice," intemal conversations, and attitudes to oneself). Not only can it help one

relax and rejuvenate, it can bring inner clarity and yield valuable personal insights.

It may also be significant that the range of experiences attested to above arose from what, for
many if not all, was probably a first or rare attempt at contemplative practice. Thus, the nature ofthese
experiences might reasonably be expected to gain in depth, impact, and quality of awareness, were the
practice to be developed regularly over time (as is substantiated in the literature review).
Question 2: "What did it make you realize about yourself,, your assumptions dbout things and

people, or the woys in which you relate to othersT"
(a) "I viewed the situation in terms of what it meant to me, not others."
(b) "My mind is very busy. It jumped around a lot and I had a hard time staying focused."
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(c) "I need to take more time to listen to myself and others."
(d) "I found myself stressed out about trying to remember the steps vs. being in the moment.
We are so goal and achievement oriented as a culture that this practice feels counter/contradicting to
our prescribed societal definition of success."
(e) "I don't have a

calling-at this point in my life I am not passionate about any one particular

thing-I like to do a lot of things in and with my life."
(f) "Although I know I can be a 'fighter' about some things, it confirms that I do resist what is,
when I think I want a different outcome. So where is the balance between acceptance of what is and
action to change things? Does that come through listening for the answers? I can tell that it is hard to be

still enough to hear and the 'answe/ might not be the outcome I believe I want."
(g) "I realized I have spent little time focusing on the process of how I deal with what is in my

life."
As might be expected when tying to practice something to which one is unaccustomed, many

(if not all) of

the respondents seem to have experienced a fair amount of

difficulty with this

contemplative practice. That is, they came up against limitations of self of which they had probably
been little aware previously. 71o/o (517: b, c, d, f, and g) of respondents refer to such difficulties. One

(d) feels "stressed out" and notes that the process is culturally antithetical (at least in terms of what is
usually thought ofas "successful" behavior). Another (b) gives a good description ofan experience
common to many begiruring meditators, noting how the busy mind likes to jump around and resists

coming into focus. Two more (c and g) share a common theme: the comparatively small amount
time most ofus are accustomed to give to the kind ofdeep listening and introvertive reflection
cultivated in contemplative practice [and, in the case of(c), the need to take more time for such
listeningl.
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Response

(f) also deals with the unaccustomed nature of contemplative practice, but perhaps

more thoroughly and insightfully. This response notes the mind's inherent resistance to accepting "what

is," especially when "what is" is not what one would like it to be. It hypothesizes that part of the mind's
resistance to the stillness required for deep listening might come from its aversion to hearing things

it

doesn't want to hear. The response also goes further, inquiring into the balance between acknowledging

respondent wonders whether a better ability to strike that balance might result from the process of irmer

listening itself.
The other two responses (a and e) dealt with different issues than those of the first five as well
as one another, though both demonstrate

insight gained through contemplative practice. Response (a)

describes a core experience ofmeditators in all traditions, that is, the inherent disposition

ofthe ego

towards self-absorption rather than concem with others. Response (e) reveals that the respondent has
used contemplative practice as a means of searching for individual calling (albeit, in this instance,

without any apparent success in identifiing a particular central passion).
100% (8/8; a-g) of the responses indicate some type of self-knowing,

thoqh for 29Yo (217;b

and d) this has to do with their experience of the contemplative process itself. For
and g), this insight goes further, into a variety ofinsights. [Though response
the nature

ofthe contemplative

pnocess,

it indicates

a deeper awareness

7I

%

( 517 ;

4 c, e, f,

(f) is also concemed with

of the dynamics of intemal

conversation and the factors which may inhibit inner stillness, acceptance, and insight.]

OnIy one response (e;

14olo

or l/7)

seems to overtly address the issues of meaning and purpose,

with regard to personal calling (moreover, in

a

way that may be characterized as "unsuccessful" in

terms of positive results). However, as the nature of most of the other responses (b, c, d,

I

and g;

7

l%o

or 5/7) seems to be primarily related to the novelty of the contemplative process itself, it may be that,
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once this novelty wears

off and the process can be employed for deeper insights into issues of meaning

and purpose, contemplative inquiry

Question 3:

will prove to be a useful practice for this respondent.

"Wat talent or capacity did you become (Mare of tlrough this activity? "

(a) "I do not bend or stretch well."

(b) "Aches in body signaled a thought/concen/troubling item."
(c) "Toward the end ofthe exercise, I felt a sense of calmness, while encountering situations in
my mind."

(d) "I am a nice person-genuine-care about others' thoughts, feelings."
(e) "Problem solving-lots of ideas coming up to resolve an issue-can see the strength of this
particular practice."

(f) "I have the ability to accept others without judging, regardless of their actions."
A range of personal insights related to varieties of self knowing emerges from the
contemplative exercise. Two of them (a and b; 13Vo or 216) rcfer to bodily awareness, one (a) merely to

physical limitation with regard to movement but the other (b) connecting physical symptoms (aches)

with a "thoughVconcem/troubling item." Such awareness would seem to be of value for

a deeper

self

knowing, as greater awareness on the physical level leads to greater consciousness on the mental and
psychological levels, allowing one to squareli face (and hopefrrlly respond to) potential issues

of

concern.

Four of the six responses (c, d, e, and f; 67%) arc indicative of insights relating to the mind and
psyche, as would be hoped for from a t)?e of insight meditation. One (c; lTVo or 116) also demonstrates

that particular benefit of meditative practice which is most widely emphasized in most programs-

relaxation and stress reduction. It is significant, however, that the respondent writes of "a sense
calmness,

wile

of

encountering situations in my mind' (italics added). Thus, the experience is more than
49

A Schweitzer Approach to Higher Education
one

ofjust bodily relaxation, but seems to arise

[as

with (b)] out of potentially difficult or anxiety

producing circumstances, yet to give rise to an enhanced ability to face them with the benefit ofa calm
state of mind.

Three responses (d, e, and f;50% or 316) speak more specifically as to the particular inner

realization that is experienced. Two of these (d and f; 33Vo or 216) describe personal characteristics or
capacities [being a nice, genuine, caring person (d), and being able to accept others as they are (f)].
Thus, the qualities ofcompassion and acceptance have emerged from this practice, surely healthy ones

to experience oneself as possessing. One response (e; l7%o or 1/6) testifies specifically to the capacity
for insight which is aimed for in this practice. It speaks of enhanced problem-solving ability which can
be brought to bear in the resolution of personal issues. The respondent also notes the efiicacy of the

practice as a means ofcultivating the capacity for insight or "problem solving."

This question, which asks about "talents or capacities" of which one might have become aware,
is framed with the context of self knowing in mind, so perhaps it is not surprising that evidence

of

insights emerges, nor that the responses do not relate to wider issues ofmeaning or purpos€.
Nonetheless, with five ofthe six responses (b-f; 83%) describing meaningfirl self-realizations very
much in line with the commonly experienced uses and outcomes of meditative practice, it seems likely
that this particular form of contemplative practice, even in its initial trial, gave rise to increased self
awareness and self knowing in the manner which is attested in the literature review.

Question 4: "How might you develop that and put it to use?"

(a) 'Identifr 'pain points'to address/look at." [This is the respondent who spoke of the
association between "aches in body" and "thoughUconcern/troubling item" in question 3.]

(b) "I could use this to take more time to accomplish tasks before I responded."
(c) "I might try this exercise more often."
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(d) "I'm not sure-maybe develop it by leaming how to listen to people better-spend more
time asking questions and really finding out about people."
(e) "Likely through further practice of this type ofactivity."
Three respondents (a b, and d; 60Yo or 315) give specific and valuable indications of how their
talents and capacities (described in question 3) might be further developed and utilized. These might be

distilled as "develop increased bodily awareness" (a), "alter one's relationship to time" (b), and
"develop a more active interest in other people" (d). Again, all ofthese resonate with widely attested
outcomes of meditative practice. They also indicate a deepened awareness ofthings that permeate our
environment (rather like a fish becoming aware of water). Paying attention to what our bodies are

tying to tell

us would seem to be

highly valuable. Giving oneself permission to take more time in our

hectic, frantic world seems similarly beneficial. And taking the time to really get to know those we
encounter, to see them beyond the superficialities, presumably would be an excellent means

of

enhancing the quality of our relationships. All ofthese bear witress to increased awareness of ourselves

(in body, in how we pass through time, and in our encounters with others).
Two respondents (c and e;

40o/o

or 215) indicate that they may continue to utilize some practice

ofthis type. While this does not necessarily mean that they would choose to do

so because such

practices enhance their self knowing, one might reasonably infer that, in order to have some desire to
continue with the practice, the respondents must have found the experience to be personally

meaningful.
General comments.
(a) 'The activity of letting go is more difficult in the beginning and when judgment diminishes

it became easier to open up to the inner dimension. It made me realize that within myself I am looking
for simplicity and complication [indecipherable word] the inner connectedness. It took aware [sic] all
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other multiJevel complexity. . . ."

(b) 'When asked to think of something to focus on, I picked a particular person I arn currently.
struggling to understand. I actually didn't pick the person, but as it's on my mind it came to me first. I

find myself getting very worked up by certain actions, but

judgnent, I was able to more clearly

as

I was able to step back and remove

see that the issues are not

actually about me. My reaction can be

controlled by understanding that my filters are what cause my reaction. I can move tlrough the steps

of

the process by being very open, accepting rather than butting against it, and taking a step back to more

clearly recognize my reactions and let go ofthem. It felt good to let go."
Both comments describe the respondents' experiences with the contemplative practice in some
detail. The first (a) speaks to the inner experience of the meditator. As is typical when beginning

meditative practice, it is difficult to "let go" (presumably of the busy voice of the mind with its
constant narative of "shoulds" and self-judgments). In fact, the respondent states
lessens, the "inner dimension" opens up. The respondent experiences a longing

tha!

as

judgment

for "simplicity" and

"inner connectedness." This might be construed as a desire for personal integration, especially in light
of the following (and final) sentence, which seems to allude to an increased awareness of multiple
layers of inner complexity. This short narrative is a wonderful description ofthe revelatory potential

of

contemplative practice, which can be realized in heightened self knowing, the fruits of which may
manifest in a clearer sense of meaning and deeper awareness ofpurpose (though the latter two aspects
are not made explicit here).

The second comment (b) describes the process the respondent went through in relation to the
subject of her attention-in this case apparently a person who was giving her difficulty in daily life.

This person sprang to mind unbidden, and just thinking ofthat person immediately aroused a sense
agitation in the respondent. But theq as guided by the steps ofthe contemplative process, the
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respondent views her own reactivity and separates the nrsh ofjudgment which arose within her from

the qualities of the person being focused upon, which she can now view from a place of acceptance and

objectivity. Arriving at that state, she notes, "It felt good to let go."
Again, this is a vivid and informative description of the meditative experience. Certainly, it can
feel pleasant. Bu! perhaps more importantly, it offers a reliable method for processing and resolving
issues by gaining objectivity, transcending reactivity, and achieving greater clarity as to what the isstres

really are. As rcsponse (b) indicates in its penultimate sentence, the process of the contemplative
practice offers an effective means of arriving at such insights. It seems amazing to me that, in an initial
exposur€ to contemplative practice, respondents were able to experience some of its benefits so deeply.

Certainly both general comments offer ample testimony to deepened self knowing.
Reverence Contemplatio4 Session Two: Cooperative Activity, yoga Exercke, and Introvertive
Reverence Practice in an Outdoor

Settw

Question I : "lllhat struck you during this activity?

"

(a) "Being able to work together in a focused state."

(b) "Pencil exercise [cooperative activity] was fun."
(c) "The reminder that there is a lot more to see than is right in front of us. It's important to have
intention with every step" [in reference to the conscious walking activity].
(d) "Loved the pencil exercise, was really fun. Taught me about control and unity."
(e) "I move too fast in my life and I am missing out" [perhaps in reference to the conscious

walking exercise].

(f) "How much more of nature you saw. How I was more in tune I was [sic] to surroundings."
(g) "Response of others to movement."

(h) 'The connection to other larger systems" [presumably in connection to the relational
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movement exercise, though possibly in connection to the quiet sitting in nature].

(i)

'I

found the meditative aspect relaxing."

O'The wind."

ft)

"How much more I am comfortable with a full breath in all the exercises-I can pause

longer and eqloy the full feeling-really don't like the empty feeling-which would be a metaphor for

how I prefer a full life."
The responses to this question may be grouped under two main headings:
enhanced awareness, and (2) an awareness

(l)

an experience

of

ofthe connection between the part and the whole. The first

ofthese is related to self knowing, though a number of responses also testit/ to greater awareness
others and ofone's surroundings. However, even the awareness

of

ofwhat is outside oneself is a

metacognitive observatiorl an awar€ness ofa perception of the other within the self. The second cluster

ofmeaning may be seen

as a "systems"

realization, that is, an appreciation of the interplay between self

and whole which permeates our lives but of which we are often relatively unconscious.

Along with these two main categories, some of the responses also reflect an enhanced
awareness of natue. Besides "conscious walking" and a "pencil" (relational movement) exercise, the

activities in this session included a short (five or ten minutes) time to sit quietly and meditatively in
nafure, apart from other people. This served the dual purpose ofpracticing introvertive reverence and

simply being in nature. Though immersion in nature is one of the aspects of a Schweitzer curriculum,
did not receive much emphasis in this course. Nonetheless, for some participants it was evidently
significant and meaningfr.rl.
Seven responses (c, e, g, h,

i,j,

and k; 7/11 or 640/o) give voice to an enhanced noticing or

awareness. Of these, three respondents (e,

i, and k;

3lll

or 27%o) speak specifically of self-awareness.

While respondent (i) simply observes an inner state (relaxation) which correlates to the meditative
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activity, both (e) and (k) extend their inner observations to metaphorical interpretations of their lives in
general. Respondent (e) is presumably reacting to the "conscious walking" activity when noting a
personal tendency to "move too fast in my life," also stating, "I am missing out." That there is more to

life than is on the surface in this fast-paced world of ours is not only an observation rooted in selfawareness,

it may also have relevance

as one examines what one wants to get out

meaning, purpose, and calling). Respondent

ft)

of life (related to

is also presumably refening to the "conscious walking"

exercise, which brought attention to the breath, in noting a personal tendency to be more comfortable

with

a

flrll than an empty breath. This observation is explicitly extended

as a metaphor for a personal

disposition to life in general, one of always preferring fullness to emptiness. This may well be a
common tendency in our active modem lifestyles, in which little space for silence and meditation
remains. Allowing participants to experience the creation of that rather uncornmon space, as well as its
potential potency, was an explicit goal in the introduction ofcontemplative practices into this course.
Four respondents (c, g, h, andj;4/11 or 36%) describe enhanced awareness of others or
surroundings (a metacognitive activity, as noted above). Respondent (c) also seems to be referring to
the "conscious walking" exercise when noting ". . . that there is a lot more to see than is right in front
us. It's important to have intention with every step." Again, the observation

of

ofthe inner state is

extrapolated into a general life lesson, which may support a link between increased self knowing and
the ability to get the most out of life (reflected in the sense of meaning, purpose, and calling).
Respondent (g) may be refening to the "conscious walking" or to the "pencil" exercise (in which

participants had to receive and pass pencils around a circle simultaneously, in coordination, and

quickly) in noting an increased awareness of the responses of others: Respondent O speaks succinctly
and specifically

ofa

sensory awareness of nature: "The

wind.' Respondent (h) notes

a feeling

of

"connection to otler larger systems," which may refer to the group activities involving walking and
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passing pencils, or to a connection to nature experienced during the quiet sitting.

Six responses (a, b, d, e h,

afi j; 6lll

seen as relevant to finding one's place

references to nature. Respondent

or 55%) testifu to a "systems" awareness which may be

within the whole. Two of these (f and j:

7l I or l87o) are

O is simply struck by "The wind," while (f) speaks of seeing more in

nature than is usually the case, as well as feeling more in tune with it. [At least the first of these points

would also seem to b€ implicit in the response of

O.l

Seeing more deeply into the commonplace and

mundane is a central purpose and frequent outcome of contemplative practice. An analogy may be
drawn with the common experience of looking at someon€ or something while one's mind is occupied
elsewhere. One certainly sees the person or thing visually, but the lack of mental awareness to
complement the visual perception means that the person or thing is not truly "seen." Contemplative
practice, by helping us leam to "see" more deeply, allows us to take into account factors which may be
subconsciously influencing us. This allows us to live more deeply, consciously, and frrlly, once again
attesting to the link between self knowing and the sense of meaning and purpose in life.

A "systems"

awareness seems also to be related to issues of meaning and purpose. Respondents

(b) and (d) refer to the "pencil" exercise. While both enjoyed it, (d) also notes that it, "Taught me about
control and unity." This control may be the self-control necessary to concentrate on receiving and
passing the pencils simultaneously. However, its linkage with the quality of unity may indicate that

it

also refers to the way in which one's personal actions alfect the workings of the whole and yice versa.

This idea is echoed in the response of(a) with regard to, "Being able to work together in a focused
state." The response of (a) may also be construed as an observation that, when the individuals within
the group are highly focused, their ability to coordinate their actions to maximum effect is enhanced.

That is, individual 'focus* is a means oftapping into the collective intelligence or capacity. Respondent
(h) is the only one to speak explicitly of "The connection to other larger systems.i While it is not clear
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if this is related to the group activities or the quiet sitting in nature, at least one of these activities
evidently brought to mind a systems perspective-that is, the connection of the part to the whole. This,
as

previously noted, may relate both to self knowing and to one's sense of purpose and calling within

the greater wholeness of the systems in which one participates.

Question 2:

"Wat did it makz you realize

about yourself, your assumptions about things and

people, or the ways in which you relate to others? "
(a) 'That I don't get outdoors as much as I'd like to."

(b) "How easy it is to only

see

with your eyes. Yot/we need to hear, taste, smell. 'Seeing' is a

360o experience. "

(c) "Still thinking about that."

(d) "lMVl Assumption is life is complicated, but this simplified it."
(e) "Everyone is a part and has a role to play" [presumably in reference to cooperative exercise].

(f) "Everything that exists comes from the earth."
(g) "My arms hurt-out of shape?" [in rcference to cooperative exercise, which involved
holding arrns outl
Apart from (c), which is noncommittal, the above responses may be broken down (similarly to
those to question one) into the categories

of(l)

awareness or self knowing, (2) systems perspective,

and (3) connectedness to nature.
Responses (b) and (g)

Qll

or ZW/o)both convey a sense of heightened awareness. Response (g)

is certainly indicative of self knowing, though perhaps not at a very meaningfirl level. Response (b)

demonstrates an awareness that is deeper than normal, in that it goes beyond the sense of visual
perception with which we tend to be most preoccupied. I would assume that respondent (b) had this

particular experience during the time of quiet sitting in nature. Participants were asked to sit
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meditatively, which involved shutting one's eyes. This would have given respondent (b) the opportunity
to attend more closely to the impressions ofthe other senses, which are often subconscious (as in the
example explored above, in reference to question one, of seeing visually but failing to register

mentally). This would indicate a connection between contemplative practice and heightened awareness
and self knowing.
Responses (e) and (d) (2/7 or 29Yo) demonstrate a "systems" understanding. Response (e)

presumably arose from the group activities. Response (d) is harder to pin down. I would guess that
hearkens back to the introduction of

it

compleity theory earlier in the class. While the dynamics of

complex systems are unpredictable, they nonetheless can be described by certain basic structures and
processes (whicl1 in a stable system, adhere to the laws ofprobability). This idea squares with the

observation ofrespondent (d) that, although life is indeed extraordinarily complicated, it also arises out

ofbasic factors and functions which render it more "simple' and therefore possible to understand.

If

this interpretation is valid such an understanding might well contribute to a greater sense of personal
meaning and calling.
Responses (a) and (D (217 or 29o/o) seem to spring from the experience of sitting quietly

in

nature. Response (a) is a personal recognition that, in our modem lifestyles, most ofus do not spend
very much time in nature. Respondent (a) experiences this as a loss. Thus, it is reasonable to infer that
more time in nature might contribute to a heightened sense of wellbeing which might also be personally

meaningfirl. Response (f) points to a deep feeling ofconnectedness to the earth, or to the world

of

nature. Again, the feeling that connectedness to nature can enhanc€ our sense of personal meaning
seems to be inherent in the observation that, "Everything that exists comes from the earth."

(At the

same time, this thought also seems to convey a "systems" understanding of our role as human beings

within the world of nature.)
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Question 3: "ly'hat talent or capacity did you become oware of through this activity?"

(a) "sensing what is around me even with my eyes closed is something I was able to do"
[presumably in reference to the contemplative exercise outdoors].

(b) "The talent to work

as a

team" [in reference to cooperative activity].

(c) "There is a lot going [on] around me that I am not conscience [sic] of and I need to slow
down and become aware" [in reference to the conscious walking activity].

(d) "Willpower."
(e) "Response."

Ofthe talents and capacities listed, four (a, c, d, and e; 415 or

80Vo\ are related to awareness,

while one (b; ll5 or 20o/o) is related to a "systems" perspective. Of the four which are related to
awareness, (d)

("Willpower") would

seem to be more of an inner capacity,

while (a), (c), and (e) are

relational. Responses (a) and (c) both attest to the ability, which may be accessed through
contemplative practice, to "slow dow&" come to stilhress, and pay better attention to the things that are

going on around one. The single word "Response" in response (e) is more diffrcult to precisely
interpret, but it may also refer to an awareness of the ways in which members ofa group respond to one
another's cues and actions.

A "systems" perspective may also

be

implicit in response (e). It is much

more explicit in response (b), which speaks of, "The talent to work as a team."
as

All of these responses,

would be expected given the nature ofthe question, refer to aspects of selfknowing.
Question 4: "How might you develop that and put it to use?"
(a) "Still thinking about that."

(b) "This will be an ongoing test for me. I will have to practice for a long time." [This is the
same person who wrote about the need to slow down and become morc awane in questions one and

three.l
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(c) "Use it as a reflection tool." [The same person who spoke about willpower in question
three.l

(d) "Simply by continuing to practice it." [The same person who spoke about sensing with one's
eyes closed in question thrce.]

Ofthe four responses to question four, one (a) is noncommittal. Respondent (b), who in
response to question three spoke

ofthe need to slow down and become more al are, is not specific

as

to

the type of practice that might, over time, lead to these abilities. Presumably such practice relates either

to "conscious walking" or sitting contemplation. Respondent (c), who spoke of willpower in question
three, would seem to indicate that the contemplative practice of reverence (which is specifically a

"reflective tool") can serve as a useful means of cultivating this particular capacity. Respondent (d) is
probably also referring to contemplative practice, as this takes place with eyes closed and the capacity
in question here is that of sensing what is going around one without seeing it. Thus, three of the
respondents (3/4 or 75Vo) lo this question point to some sort of awareness practice as a useful means

for

nurturing the capacities ofwhich they became aware during the session. As all ofthese capacities (for
these particular respondents) involved self awareness, it follows that the practices of "conscious

walking' and/or reverence contemplation, which were worked on during this session, must have struck
them as useful tools for furthering their personal self knowing.
General comrnents.

"Enjoyed the outdoor time, walking meditation and 'pencil'

activity-I

am fairly in tune with

what you've talked about in terms of 'what is,' reverence, etc. I appreciate the time you spent on this."

This respondent would seem to be finding the activities of the two sessions on reverence
practice not only enjoyable but personally meaningful as well.
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Group Artistic Activities: Singing and Drau'ing
Question I : "What struck you during this activity?

"

(a) "It was the lst time I've sung in a small Soup . . . I do feel that there is great value in it,
more so than just listening to it."

(b) "It was difticult not to use words! [in reference to the drawing activrty, in which participants
were silentl Using words confused things."

(c) "Lack of interest."
(d) "How diflicult it was to describe emotions with pictures."
(e) "I was surprised that even outside church people don't think twice singing Allelulia."
(f1 "How

diflicult it is to let go ofthe

head and lead from the heart; that is, to let the heart

dictat€ the actions of the head and hands. No other insights at this time." [This participant did not
answer any further questions in this section.]

(g) 'We all have different interpretations of what things mean."
(h) "The different pictures each person had in their mind as the meaning of a word" [in
reference to the drawing activity].

(i) "How each of

us has a comfort level

with our artistic self-expression, whether the music or

the visual art.'

O "That during the activity,

even though you didn't speak during the art project, when the

people had the common word they could build on each othet's drawing. It plays to how we can build on
each other with less mediums.

It forced you to use the other instincts."

A specific theme shared by tlree respondents

@, d, and

f: 3/10 or 30%) was the difficulty of

participating in the two artistic activities (singing and making a group drawing without talkin$), at least

within

a group setting. These somewhat negative reactions, along

6l

with response (c) ("Lack of
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interest"), comprise 4/10 or 40olo ofthe total responses. Moreover, one can add to this group the
observation of respondent (i) that "each ofus has a comfort level with our artistic self-expressior4" as a

recognition of the difficulty many people experienced with the activity. This brings the total
respondents who reference

difficulty or lack of interest to 5/10 or 50% of the group-a very high (and

to me unexpected) figure. Such a figure might certainly be taken to indicate that these respondents did
not find the artistic activities particularly meaningftl. Nor is it evident that the exercises contributed to

selfknowing, other than perhaps for respondent (f), who observes, "How difficult it is to let go ofthe
head and lead from the heart; that is, to let the heart dictate the actions of the head and hands," While

this may be an instructive insight (as well, perhaps, as a more general commentary on the tendencies
ortr contemporary American culture), it nonetheless falls short

of

ofa ringing endorsement ofthe

perceived value ofthe artistic activities.

Two of the responses (a and e; 2l l0 or 20%.) may be interpreted as mildly positive with regard
to the value of group singing and the particular song that was practiced respectively. Two other
reactions (g and h;

2ll0 or 20Yo-evidently in reference to the drawing activity)

note that different

people, perceiving the same thing, tend to give it different meanings. However, there is no clear

indication from any ofthese respondents that the activities contributed to their self knowing.
Only respondent O (l/10 or l0%o) seems to have found something particularly meaningfirl in
t}te activities (specifrcally the one involving drawing). This activity "forced you to use the other
[besides speech] instincts [sic]." Even without speech, participants were able to communicate meaning.

In addition, this response seems to indicate a sort of self awareness that, though people tend to rely
heavily upon the spoken word we also have other avenues ("instincts") through which we can share

with others. Moreover, a sort of "systems" awareness seems to be implicit here, i.e,, that
communication amongst t}te parts can add up to a commonly constructed whole.
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Overall, however, there is little in these responses to indicate that the artistic activities were
particularly effective in adding to the self knowing or sense of meaning and purpose ofthe participants.
However, it may at least be noted that the participants seem not to have been inclined to give positive
r€sponses in the absence ofpositive experiences. That being the case, the results of this study would
appear unlikely to be significantly compromised by an unwillingress on the part of students to state

their views frankly.
Question 2: "What did it make you realize about yourself your assumptions about things and

people, or the ways in which you relate to others?"
(a) "I realized that I might benefit from participating in more ofthis type of activity and that I
can overcome arxiety associated with

it."

(b) "We are in harmony with each other even when we are not in sync."
(c) "I don't often think in symbols."

(d) "We can all have different answers to one problem."
(e) "I do enjoy the arts, but unfortunately I am not certain what I was to gain from these

activities." [This is the only question in this section that this respondent answered.]

(f) "Singing exercise-surprised by those that got it quickly-need to be ever more open."
(g) "Even though we each have

a

comfort level, most p€ople are willing to try something

new-good to remember."

(h) 'It will take a long time to be comfortable when it is not your natural talent."
The responses to question two seem to represent a hodge-podge of observations, none of which
seems very related to the capacity

difliculty is not so pronounced

for self knowing or the sense of meaning and purpose. The theme of

as in the responses to question one, but lack of

familiarity with artistic

work is expressed by two respondents-(c) in relation to drawing and (f) with regard to singing. Two
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responses (g and h) refer to one's comfort level (or lack thereof) with artistic activities, which

reinforces the theme of unfamiliarity, in that people tend to be uncomfortable with things with which
they are less familiar. Ifone adds to thes€ nesponse (e), which sees no value in the artistic activities,
then five ofthe responses (5/8 or 63%o) seem unconvinced as to the value in these exercises.

It is true that response (f) cites the "need to be ever more open." Similarly, respondent (a) sates,
"I realized that I might benefit from participating in more ofthis type of activity and that I can
overcome anxiety associated with it" (thereby also echoing the general theme of unfamiliarity and

discomfort while pointing out a possible benefit to the activity). While rcsponse (b) speaks to the
relational nature ofthe singing activity and response (d) refers to the value of diversity inherent in the
drawing activity, these observations seem morc generic and removed than personally meaningflrl.
Thus, it seems fair to conclude that none of the responses to this question provides any clear indication
that the artistic activities contributed to selfknowing or the sense of meaning and purpose, a conclusion

which is in line with that as to the responses to question one.
Questton 3:

"Wat talent or capacity

did you become oveare of

tltough

this activity?

"

(a) "That I may be able to hear a tune and follow it."

(b) "I forgot how much I love to sing. Singing brings harmony and togethemess and brings me
peace."

(c) "Patience."

(d) 'The singing became easier the longer we did it."

(e)'None."
(f) 'That I have an artistic flair."
(g)

'I

do have some cr€ative thoughts."

It would seem that, although many or most of the participants struggled with one or both of the
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activities (as is made clear by t}e previous responses), in many cases the struggle itself brought forth
something positive. Only one respondent (e) reports that there is no talent or capacity that the activities
helped bring to awar€ness. Respondent (d) makes a general observation on the improvernent ofthe
group through practice. Neither of these responses (2/7 ot 29%) gives evidence of any increase in self

knowing or increased meaning and purpose.
However, all ofthe other participants (5/7 or 7l%) attest to increased self knowing in their
responses. Response (c) ("Patience") would seem to attest to an inner capacity that became apparent by

virtne of struggling with the artistic process. Responses (a), (b), (0, and (g) (417 or 57%o) all speak

of

artistic capacities which seem to have lain dormant, and hence come as something ofa surprise.
Respondent (a) discovers the ability to carry a tune,

(f) discovers an "artistic flair," and (g) states, "I do

have some creative thoughts." One may hypothesize that the themes of difficulty and unfamiliarity

which emerged in the responses to questions one and two respectively are the result of cultural

factors-that is, our innate creativity and artistry tends to atrophy within

a society that does not

particularly value, nurture, or utilize it. Therefore, when it ls accesse4 its very existence is surprising.
Thus, artistic activities, though initially uncomfortable (and perhaps particularly so within a group
setting), may lead to increased self knowing in the form of reawakened capacities. In some instances,
these capacities may also be extremely meaningfirl. One wonders, with regard to respondents (f) and

(g), whether this might be the case.

With regard to response (b), there can hardly be any doubt. This participant states, "I forgot how
much I love to sing. Singing brings harmony and togethemess and brings me peace." Not only is

singing apparently enjoyable and meaningfi.rl, one even wonders whether it might be related to this
respondent's personal calling.

In conclusion, it would seem that, although artistic activity is unfamiliar and undervalued within
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our culture, it may contribute significantly to self knowing and may be personally meaningfirl to a
considerable segment of the population.
Question 4: "How might you develop that and put it to use?"

(a) "Being part of a church singing group more . . . participating more in art on my own time at
home."

(b) "I might consider ways to bring that [presumably singing, as this quote follows the s€ntence
in response to question three, in which the same respondent speaks of rediscovering a love for singing
and the feeling of peace

it bringsl back in my life. Everyone has different strengths and some

artistic-tap into that in groups

are

and in solving problems."

(c) "I may consider symbology when contemplating my callings."
(d) "I can use my creativity in order to explain issues ofthe day."
(e) "Stop ignoring it-maybe allow it to come tlrough more."

All of

the responses to this question (5/5 or 100%) attest to the meaningful nature of the artistic

or creative capacities of which these participants became aware through the activities. Four responses
(a, b, d, and e; 415 or 80%) give evidence
or her daily life. Respondent (c)

t}at the respondent intends to nurture the capacity within his

(ll5 or 20%o) goes further in stating

that an artistic/creative activity

(symbology) may represent an aspect of her personal calling.
Response (b) also touches upon a "systems" perspective, in alluding to group work and problem

solving, suggesting that creativity can play a valuable role there. Perhaps the most evocative comment
in terms ofour cultural attitude to creativity and the arts is that of respondent (e): "Stop ignoring

it-

maybe allow it to come through more."
General comments.

(a) [This is the only response from this participant.] "The song did not go over well with me.
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Felt like it had a very religious overtone. Hopeflrlly there is another song with pitch options that can get
the desired result. What it did for me, made me want to look at meanings of words and how they are
used in song. The whole activity left me with a negative feeling and I don't know

if it

is personal or

cultural." [The song, aMozart "Allelulia"" had westem and religious associations.]
(b) .The 'leadership lessons' people talked about at the singing portiorl about how other voices
emerge, was insightful."
Response (a) is strongly negative, but much

ofthis

seems to relate to the

"religious" nature of

the song, which apparently made the respondent feel uncomforable. Response (b) alludes to some
comments from participants about how groups work together and leadership emerges, related to a
"systems" or complexity perspective. Such insights may have some meaningful applications to the
processes and dynamics of the groups to which the respondent belongs.

In summation, how are we to reconcile the mixed results of the responses to this set
questions?

If only questions one and two

had been posed, there would be very

of

little evidence that

artistic work has any relationship to self knowing or to meaning and purpose. With that in mind, how
credible are the more positive responses which emerge from questions three and four? It would seem
that both perspectives are credible. We can infer tha! for a variety of reasons (perhaps related to the
group setting, the general unfamiliarity with artistic worh and the nature of the padicular activities
themselves), participants were uncomfortable with the activities and found them diffrcult. This

overriding perception meant that participants, when recalling the process itself, gave little indication
enhanced self knowing or an increased sense ofmeaning and purpose. But, when the focus

of

ofthe

questions shifted to the capacities which became apparent through the artistic work and how they might
be applied, more evidence ofconnections emerged. These responses support the conclusion (also

supported in the literature review) tha! for at least a significant part of the population, artistic activity
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can indeed lead to heightened self knowing and can significantly enhance the sense of meaning and

purpose-in some cases, indeed, even of personal calling.

Online Discussion
The online discussion took place over the period of four weeks, in resporse to a different set

of

questions each week. There are 143 single-spaced pages ofdiscussion. Given the volume of data and
tlre freedom of participants to exchange ideas and explore topics, I will, with minor exceptions, take an

explicitly qualitative approach to the interpretation of results from this section of the research. I will
examine major themes which generated significant dialogue amongst the course participants, and

will

crystallize the main points within each theme, with particular regard to their relevance in terms of the
criteria of self knowing and meaning, pulpose, and calling.
One important difference in interpreting this data, as opposed to that from the post-activity and

final questionnaires, is that here the respondents

axe

not anonymous. I can match each response with a

participant in the course and, in some cases, offer insights from other conversations with particular
students where these may shed light on their responses (which, however,

I will do very sparingly).

More importantly, knowing the author of each comment allows me to trace the thread of a conversation
and note its evolution, not only with regard to the whole but also with respect to individual

input ln

quoting from and interpreting the online discussion I will reference contributors by assigned letters

ftom

uau

through "1,. which remain consistent throughout the online discussion section ofthese results.

In some cases, it is helpful to track student responses by individual,

as the

interpretation of certain

responses is enhanced when these responses are seen in the light of previous ones from the same

individual.
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lleek One
Assignment: Read article on Swarm Theory Qelated to complexity). Answer questions and

follow postings of other students. Join in discussions when you have somethtng to contibute.
Questions: What systems, ofwhich you are

a

ptt,

exhibit someform of collective intelligence?

Describe briefly and give one or more emmples of how they do that. (Cowider how you tnfluence the
collective intelligence of the system and how it inJluences you.)
What does the practice of reverence mean to you? How can

it help you to "attune" rnore

to

your

inner self and/or to those around you?
How does yow introspective practice of reverence [sitting meditation] help you become more
conscious of "signs" or "signals" from your environment (including, of course, your relationships with
others) as to your calling? Describe or give an example.

How does your extrovertive practice of reverence [mindfulness or action neditationJ malce you
mvare ofany such signs? Describe or give an example.
What new insights or observations have you tnade about the role of environment

or

relatiowhips in the way you live your tfe? Explain how systems theory or the practice of reverence
has helped you see things differently.

A variety of themes, which came up independently in

a number of postings or led

to

conversational threads, emerged during the online discussion in week one. Two minor themes are the
need to practice reverence regularly and the benefits of being in nature. Under the major theme

of

awar€ness, sub-themes of self knowing, other knowing, metacognition, and being vs. doing can be

identified. Under the major heading of meaning purpose, and calling, minor areas include systems,
reverence, and compassion.
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The need to practice reverence.

Student (a) states that reverence ". . . could be a powerful tool to create 'openness' to future

callings. It's as [sic] process that needs practice." Student (c) observes:

I really like the way we talk about practicing reverence. If I am just practicing, it means that I
am allowed to make mistakes, to screw up, and to try again. In my life, I have found that when
have allowed myself to

fdl

I

down and make mistakes, these bumps and bruises have become the

most profound and life-changing experiences for me.
Student (f) concurs with this idea, and student (i) brings it up independently. Student

ft)

reinforces

O,

saying, "Even the most'creative' people in the world apply practice to achieve their vision."
Responding to (k), student (c) speculates that, ". . . when we consciously practice it and see the results,
maybe it gets easier to do."

ln week one, the students had just been introduced to reverence practice, and for some it was

initially confirsing or difficult. (Part of the reason for the latter may be cultural, and will be discussed in
more depth below with regard to the theme of being vs. doing.) Nonetheless, in identifring the need for
regular practice, the students echo teachers of meditation (as is attested in the literature review). The

fruits of contemplative practice, whether in terms of self knowing or as a means of coming to clarity
around one's purpose or calling, are generally held to emerge only through consistent effort over time.
The benefits of being in nature.

For a number of students, the theme of being in nature emerged in the online discussion, though
no questions were posed about this area. Student (a) states:

The last couple of weeks in this class have helped me to see how I have been ignoring the
impact the environment has on my life. . . . As a child growing up in the county with woods,
lakes and open land, nature was always present and had a calming effect. Today as I move from
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one controlled environment to another I have lost that creativeness that nature supported.

Student 0), in response, writes:

I had a similar experience to you as I noticed that I had become more disconnected with the
natural environment than I realized. It was amazing to realize how much more clearly I could

think when joumaling last weekend when I was outside. The calming effect is incalculable, and
your comment also rang true for me.
Student (g) also responds to (a) as to the positive effects of "stepping into nature," saying, "When
need to clear my head and refocus on tasks at hand,
me wonders!" Student

I

I find the walk [in the moming with her dog] does

(f) later brings up the theme of nature independently, observing that:

I need quiet time and time in nature to make me feel grounded. The beauty of the flowers, the
smell of the fresh air, and the song of the birds is something that I grew up with and really is a
part ofme that I need to experience regularly.

At least three ofthese four students grew up with natural settings around them. (For two ofthe
students this is stated in their postings and, for a third, I know this from personal conversation in the

classroom.) It may be that those students who grew up in urban environments did not experience such a

stong need to be in nature. As with the unfamiliarity many people in our culture experience around
artistic practice (as discussed in the previous section), a majority ofpeople today may not feel strongly
the loss of something they never really knew. But, just as artistic ability can be reawakened through
regular application, the beneficial effects of being in nature need not be limited to those who have

grown up in it. Student (a) says that nature is calming and enhances creativity, while student (f) feels
more grounded in nature. Several students speak of the increased ability to focus and think clearly that

simply being in nature affords them. The latter benefit is clearly related to self knowing, while it is
also readily apparent that being in nature is both helpful and deeply meaningful for all of these
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students.
Aw ar ene ss :

Se

lf lmow ing.

Many students wrote of reverence in terms of self knowing. Student (a) says that reverence
helps in ". . . moving one step one step farther into a peacefirl state.' She states, "Practicing reverence

will help me look

at situations in my

life that are always present in my mind, bring them to the

forefront to be explored and reach a peacefi.rl conclusion." For student (b), revercnce means:
. . . when you are seeing things, working with people, or having new experiences

ifyou leave

all preconceived notions behind and go into the situation with an open mind then you will get
much more out ofthe situation or person. By doing that you gain a different perspective about
someone or something else and also allow yourselfthe chance to find out something new about

yourself.

..

.

Student (g) says that reverence,
. . . can help me "attune" more to myself and otlers by allowing me to get past "the judging."
. . . Reverence requires us to get past that and accept "what is" without being emotionally tied

to

making "what is" fit into our personal way of thinking or viewing the world, which is a most

diffrcult task.
Student

(i)

says rcverence,

. . . rerninds me to be mindfirl of each moment because that's really all we have. It's interesting

to me that John's example was about food, such a basic need, and in my personal joumaling, the
theme of satisfring "hungers" whether in body,

mind spirit

recurs. I'm exploring what that

means in terms of my calling.
Student

ft)

provides a description of reverence that includes self knowing on many levels ofbeing:

Reverence to me is what I think of when

I'm in tune with my body
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While I have that time, I am trying to apply how I feel and what I've leamed through it to things
like heated debates in meetings. I was sitting in a meeting today where a co-worker tried to take
over. My body tensed and I could feel heat rising. However, I was able to think about the
awareness and no-judgnr.ent steps and respond in a somewhat compassionate way.
idea that I had to be in charge.

It was not easy and I don't know that

I'll

I let go ofthe

always be able to do

it

but it felt really good not to react, which would have only sparked the debate even more.
This resonates with student (f), who responds, "I'm also a fan ofyoga. The part I like best, like you
said, is that you have to push everything else out of your mind and be in the moment-otherwise you

fall over."
Clearly, these students are applying the lessons in the course on introvertive and extrovertive
reverence to their own practices and the situations within their daily lives. They are using reverence to

become more at peace, to examine and be more present in relationships and interactions, and to observe
the role their own reactions play in these interactions (practicing acceptance

ofthe "what is" in such

situations and refraining from making snap judgments of others, striving instead to be open to what the
other is really saying, doing, and intending). The extrovertive practice of reverence-the challenge to
be mindfirl in the moment-seems to be particularly useful to students, and is an arena in which they
can practice reverence frequently.

At the same time, some students are recognizing tha! in order to become more present and open
in challenging situations, it helps to have regularly engaged in the practice of introvertive reverence.
Student

O

observes:

The use of the introspective practice of reverence will allow me to become more aware of who

I am. Therefore, once I feel inwardly secrue and can arrive at a more meaningful
wholeness with myself, I will have a greater capacity toward understanding the worth of others,
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while simultaneously paying closer attention to my environment. . . . Again, constant practice

will lend me the tools I need to use reverence to its entirety.
Student

(f) responds to O: "I liked your comment, 'The extrovertive practice of reverence, in my

opinion, cannot be achieved without first exploring my introvertive practice of reverence.' I feel the
same way." This is perhaps
as part

implicit in the quote from student (k) above, where

of her yoga practice, then goes on to describe

a meeting in

she speaks of reverence

which a co-worker "tried to take

over" and, in response, she could "feel heat rising." Going through the steps ofthe reverence practice,
which come to mind much more readily if practiced regularly allowed her to respond to her co-worker

with compassion rather than antagonism. Student (k) makes clear that, by observing her own reactivity
(that is, through self knowing), she was able to alter her attitude and response.
Aw ar e ne s s :

A her know ing.

In that the students found considerable scope for the application of extrovertive reverence in
their lives, it is natural that many oftheir comments should bear, not just upon self knowing, but on
better understanding the other. Student (f) speaks of this type of reverence thus:

To me the practice ofreverence is a deep respect and complete acceptance for a person or
thing. In order to have reverence, I believe you have to truly understand the person, behavior,
or thing in order to be able to truly reach reverence for something.
She realizes that this

ability is rooted in a similar attitude towards herself. "For me, I'm noticing that by

really acknowledging my own behaviors and reactions I am able to come to a feeling of acceptance. "
She continues,

"By acting more reverent to myself, I've already found that I am less stressed and more

tolerant of others." This is echoed by student (i), who says tha! through reverence, ". . . we gain clarity
and the opportunity to expand ourselves and our understanding ofothers."

Often this skill is applied within the workplace. Student (e) writes:
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Slowing dowq looking at different perspectives, and accepting the situation will help me
become a better manager and

it will help my team. If I watch my team's body language, listen

to their tone of voice, and observe what is being said while they are talking to me; I will be able

to better identifr their challenges.
Student (f) responds to (e): "I'm striving to be better at this, as well. This week I've found that I've taken
a

little more time with everyone and it sure seems to me that I've made more of a'connection' to

others.u

However, one of the most meaningful accounts of knowing another was in reference to a family
)

member. Student (h) spoke of her grandfather, a holocaust survivor who previously had shaled very

little with her about his experiences during the Second World War. Finally, one day he called her.
I went over to my grandparents' house and sat in the dimly lit living room. My grandpa was
sitting in the arm chair adjacent to me and rolled up his the sleeve of his shirt. It was at this
instant that I rcalizrl I had never seen him in a short-sleeved shirt. He always wore sleeves.

And, with this simple act, I was re-introduced to my grandfather. I was introduced to a man who
was branded a Jew. On the upper part of my grandfather's arm was the

word'Tude." And some

numbers. I don't recall the exact numbers, but it was his identity for close to nineteen months.

And he has this constant reminder. Yes, he is able to conceal it, but never abandon it. I sat with
my grandfather for nearly four hours on this Thursday aftemoon, barely uttering a sound. Yet,
having the most awe-inspiring conversation of my life. This, I believe, was my most profound
reverent experience.
Complex systems: Self and other lotowing.

Accepting oneself or another and refraining from judgnent are integral aspects of reverence
practice. They require a suspension of ego-centered thinking, which is prone to put the interests of self
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above those of others. Student

O

notes that this quality is also implicit in the behavior of complex

systems, as examined in the reading on Swarm Theory. When a swarm engages in a collective

undertaking he notes that, "Its success hinges on a group making a collaborative effort to make the best
choices possible. In other words, there is no room nor is there time for selfishness, when practicing

Swarm Theory. I just love that!"
Student (e) gives a concrete example ofthis fiom the workplace:
The sales members on my team are part of a system working within collective intelligence.
Operations creates processes and procedures, which the sales reps. work with and modifu when
there are challenges with the process. Marketing creates mailings or other marketing materials
that help the sales member's increase their revenue. The reps. can offer input to better the
material being presented. These are a couple ofexamples of collective intelligence in my
organization where each person in the system is contributing to the cause. However, my team
doesn't practice collective intelligence within the realm of competition. They are focused on
themselves and worry about hitting their personal quota.
Thus, egocentric behavior, which tends to thwart objective understanding of both self and other, also

diminishes collective intelligence. Student (e) continues:

If

one person comes up with a good idea, they don't share

it

because they

don't want someone

else to overachieve and make them feel inferior. When a rep. comes up to me with a question or

is brainstorming for new ways to increase their sales, I will rcfer them to another team member

who has had success with a specific practice. The three ofus will sit down talk about what was
successful, why, and how it could be improved. What I realized about the "Swarm" article was
that using collective intelligence could help my team be more cohesive. They could benefit

from the success of others instead of feeling threatened.
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Almost every one of the students wrote, with regard to systems of which they are a part and
which exhibit collective intelligence, about their work environments. Student

O

gives one account

among mzrny:

An example ofthis occuned a few years ago, when I was working on a large effort that
contained heavy schedule constraints. In order to achieve meet our deadline, we decided to
decentralize leadership to several autonomous groups. What I found was that even though the
groups remained autonomous, that each sub-group stepped in as needed to assist the other
teams, often without being asked.

I felt that there was an intuition between several team

members such that they could sense when another part of the team lacked a skill or were
missing a crucial detail. I influenced the collective intelligence of this group by ensuring that

communication flowed between each of the sub-teams. As I witnessed the collective
intelligenc€ of the group, I learned that I could often rely on the team to identiff and solve the
issues that were encountered,

with minimal intervention on my part. This gave me confidence in

our ability to succeed.
This example, particularly in its description of the "intuitive" knowing amongst team members, attests

to the intelligence that can emerge when individuals work with a sense of the greater whole and a
minimum of egocentric competitiveness.
The link between reverence and a complex systems approach is made explicit by student (c):
To me, the practice of reverence is deeply personal, and it is the awareness and acceptance that
as an

and

individual, I am connected to and part of

a much larger universe.

My thoughts, feelings,

actions-even when they seem small or insignificant to me-ripple through the various

systems I am part of; consciously and unconsciously. Reverence starts with awareness that I am

part of something larger. It then means that I am accountable and responsible to that something
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larger, and when I allow myself to open up, I can allow that [sic] myself to contribute to the
larger system and I can also receive something back from that larger system.

While most students did not explicifly link reverence and complexrty theory, they did find many
ways in which an understanding of the dynamics of complex systems might be meaningfrrlly applied

within their lives. Furthermore, they seemed to understand that, to fully realize the fruits of a "systems"
approach, they would need to cultivate a greater awareness of themselves, others, and the relationships
between the two.
Me tacognitive awarene s s.

That "other knowing" also implies self knowing, inasmuch as one must access a metacognitive
awareness in order to differentiate between one's own inner reactivity and what the other is actually

communicating, has been posited in the previous section. The students provided many examples

of

metacognitive processes in their discussions on reverence practice. Student (b) writes:
Since this weekend I have been working on slowing down and really listening to what people
have to say. I have also been trying hard not to formulate my response or think about another

topic until they are done talking. I have found that I am getting more information out

of

conversations as well as retaining it longer.
Student (f) agrees: "I've been slowing down and discovering the same thing . . . we must be on to

something!"
Student (d) observes that, in a situation of conflict or concem,

"It may require no extra action

whatsoever if you are able to determine that the problem is something that was created in your own
perception ofthe situation." We create (or at least exacerbate) problems when we cannot separate our
own reactivity and judgments from the actuality before us. Yet this is the lens through which we
usually view the world. Student (e) states:
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Currently, I try to look at the perspective ofothers, but this is after I have judged them. Being
reverent means I won't be judgnental before I accept the situation, but I will move to accepting

without thinking.
Student (f) recognizes the tendency. "I, too, find that I react/judge before I sit back to aralyzelaccept
the situation. This is a hard one, dont you think?' Student (g) appreciates the difficulty.

Accepting ideas, occurrences, and others for what they are instead of what we think they should
be is something I have been trying to do more of; and

it is incredibly difficult! I credit last

weekend and the class discussion with my new attempts at "judging less" and "accepting more."
This dfficulty is compounded when we try to accept something or someone because we think we
should. Student (c) explains,

I think we sometimes trick ourselves into thinking that we have accepted something when in all
actuality, we haven't really made that commitment. (Or maybe what I should say is that I think

I

frequently trick myself.)
Nonetheless, metacognition is quite possible, especially with practice, as is evident from the anecdote

of student (k), describing the incident with the co-worker who "tried to take over" and her own
awareness

ofher visceral response. Of course this requires ever renewed efforts, especially when one is

faced with very trying situations. Student (f) observes,

I struggle with reminding myself that it is often my reaction to a situation that is upsetting me,
rather than the situation per se.In addition, I find

it

is hard to remember this advice when I'm

an upsetting situation. But I'm striving to get better at letting my

in

initial reaction "go."

Reverence practice is of great assistance in supporting such efforts. As student (c) notes, in response to

the story of student (k) about the co-worker, "When we can quiet the mind enough to create awareness,
we can change outcomes."
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Metacognition is by definition a form of self knowing. It is evident from the comments

of

students that they felt reverence practice could be a helpful tool for metacogrition. Furthermore, given

their descriptions of the situations in which they tried to cultivate this kind of knowing, it would appear
that students found it worthwhile and meaningful to strive for heightened metacognitive awareness in
everyday situations.

Being vs. doing.
In the quotes from students p€rtaining to meta-cognition, the theme of "slowing down"
emerged. Student (e) comments on the link between slowing down and self awareness:

This weekend, we walked in the grass at a slow pace and I thought about each movement my
leg, foot, and knee were making. I thought about how the grass felt, the temperature ofthe air,
and how I never noticed this before. This task made me realize that I am not aware of what is

going on around me because I am moving at a focused and fast pace.

Yet, in our culture, it can be difficult to allow ourselves the seeming luxury of slowing down. Student
(c) observes:

My challenge is this: I cogritively accept and like the idea of reverence, but I struggle with the
introspective practice. I have been socialized in systems that place a high value on getting things
done, being busy, and practical, tactical stuff. I have been recognized and rewarded in intrinsic
and extrinsic ways for not practicing reverence. So, while I cognitively accept and like

tle

idea,

I find it nearly impossible to quiet my mind enough so that I can practice introspective
reverence. It feels almost sinfirl or wrong to create the space for reverence when there is so
much work to do! I need to find ways to prioritize and place a higher value on this, because I do
believe that when I create the time and space, I will reap benefits from the practice-including
being able to receive and answer any "calls" I am getting.
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Student

(f)

shares this feeling yet sees the benefit of making space for more being and less doing.

I too have

a

voice in my head that keeps telling me I should be doing something/more.

However, every day that I tell that voice to "shut it" because I'm taking the day offI'm surprised
at how much I actually get done without even trying! Maybe there is something to letting go
Cust a little

bit!).

Although contemplative practice goes against the grain of westem culture in shifting the emphasis from
doing to being, paradoxically more can get done (at least more that is truly effective!) when one's
actions are rooted in being. Therefore, it is not only relaxing but actually quite practical to create the
space for being,

tlrough regular contemplative practice. Student O writes, "The practice of reverence

means adopting a sort of momentary lapse of silence within us. . . ." Student

ft)

enjoys this description:

I loved your reference of "momentary lapse of silence" to describe reverence. In many ways, it's
kind of that a-ha moment where you let go and you can see more clearly. It's where the thinking
or active role takes a back seat and you can just be.

Again, it is apparent that many students found that creating the space to "just be" opened them
up to a new and valuable way of understanding themselves more deeply. In additioru despite a cultural

tendency to mistrust the cultivation of being, an appreciation for its efficacy was evident. That is,

it

seemed to play a meaningful role within the circumstances of daily life.

Meaning, purpose, and calling: Complexity theory.

ln

The

ldiot, one of Dostoyevsky's characters expounds upon life's purpose and meaning. He

tells the tale ofan old general who spends his latter years visiting criminals in Siberia and bringing
them small gifts, comfort, and solace. (Dostoyevsky himself spent time as a prisoner in Siberi4 and he
may well have been the beneficiary ofsuch a person's actions.) The charact€r speaks ofhow even
"a man who had murdered a dozen people and slaughtered six children solely for his own pleasure"
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rernembers the general many years later. He then asks:
. . . how can you

tell what seed may have been dropped in his soul forever by that old general,

whom he hasn't forgotten for twenty yeaxs? . . . ln scattering the seed, scattering your "charity,"
your kind deeds, you are giving away, in one form or another, part of your personality, and
taking into yourself part of another, a little more attention and you will be rewarded with the
knowledge ofthe most unexpected discoveries. . . . On the other hand, all your thoughts, all the
seeds scattered by you, perhaps forgotten by you,

will grow

up and take form. He who has

received them from you will hand them on to another. And how can you tell what part you may
have in the future determination

ofthe destinies of humanity? (Dostoyevsky, 1965, p.392)

We may call this idea the "Dostoyevsky effect." It is, in a way, a description of gentle action, of the

way in which small actions can lead to large-scale change in complex systems. Student (c) speaks

of

something like this:
What we do does directly impact those in our systems, and what's even more mind-boggling is
that what we do indirectly impacts even more people. If I . . . give a team member positive
feedback about how she facilitated and prepared for a meeting, she might take that feedback and
use

it to do more of the same-impacting every person who altends

a meeting she

facilitates

from this point forward. Someone in that meeting might be inspired by the example that she sets
and might use it to become a better facilitator themselves . . . and on and on it goes. Even the

smalles! simplest action can have a huge rippling impact on the world at large. Yikes!
Student (c), quoted aboves theory, had also noticed this ripple effect: "My thoughts, feelings, and

actions-even when they seem small or insignificant to me-ripple through the various systems I am
part of; consciously and unconsciously." However, not all influences are for the good. Student (g)
describes a sort of reverse Dostoyevsky effect:
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According to Elisabet Sahtouris, ". . . every being is part of some larger being, and as such its
self-interest must be tempered by the intercsts ofthe larger being to which it belongs" (as cited

in Brown, 2002). As I thought about this and then read the example

n

Callings of the toll that

was taken on Stephan Brown's family as he followed his calling in establishing the Shenoa

Retreat and Learning Center in Philo, Califomia, I was immediately reminded of the sacrifices
that have been made by my family as I worked to complete my special education license and
continue my graduate program at Augsburg. I too realize that the immense amount of time and

my energJ devoted to this process can never be regained or made up to my family. So yes, I
appear to be following my calling, but I feel that perhaps I have done this at my

family's

expense.

It is not easy to weigh the consequences ofour actions,

as we seek

to balance the needs of ourselves

and those around us. Contemplative practice, which helps us look discerningly at
process. ln another way, an understanding

bot[

is an aid in this

ofthe dynamics of complex systems can also be helpful,

providing a conceptual framework for the interactions between part and whole. Student (c), who
struggled with the idea of taking the time away from practical life in order to engage in introvertive
reverence, finds a connection between extrovertive reverence and complexity theory.

In some ways, I think extrovertive reverence is a little easier for me because I am so interested
in systems and in all ofthe interesting, diverse, unique parts that comprise systems. It is easier
to look outside myself and be amazed by a blade ofgrass, a butterfly, wind . . . than it is to look
inside myself and appreciate what I bring to the world.
One of the lessons of complexity theory, which can be intuitively applied to many complex
systems, is that of

"living at the edge ofchaos." This is the idea that

a

healthy system cannot be too

orderly, for then it risks becoming static and unresponsive to change. A rigid system can only exist so
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long as circumstances remain the same, but as Heraclitus observed we live in a world of dynamic flux.
On the other hand, systems which veer too far into chaos can cease to

cohere-things fall apart. The

optimal space for a stable yet dynamic complex system to occupy lies between rigidity and chaos. Or,
even more subtly, such a system must take part in both. In a culture which overvalues hierarchy and

order, student (k) recognizes this subflety.
The most important thing I've leamed from systems theory is the idea that chaos and order are

yin and yang. Chaos cannot exist without order and order can't exist without chaos. So often we
get wound up because we feel challenged or something isn't working. These are actually the
best kinds of situations because chaos forces us to deal with a topic or issue and to come to a

resolution, which grants clarity. It's really very interesting to apply systems to organizations and
see

how successfirl they could be ifthey could treat chaos as a healthy part of life and work.

Student (l) recognizes that, in seeking to apply complexity theory to the systems around us, we
usually find it easier to influence the small systems around us than the large ones. Yet complexity
theory informs him that his influence can be significant.

Having thought through some ofthe aspects ofmy life this past weekend, I recognize that

I

probably have a larger impact on my relationships than I previously realized. When I consider
my relationships through systems theory, I realize how I influence those relationships, and that
through this influence I have a larger role than I expected.
But how can we maximize our influence in a positive manner? As he seeks to find his calling, student

(l) recognizes that he needs to,
. . . get away from the

'hoise" of everyday life in order to clearly concentrate on finding the

callings in my life. I'm easily distracted by all of the activities taking place around me, and
noticed that I was able to think much more clearly once I removed myself from those
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distractions.
Sometimes we can remove outselves from distractions by spending a weekend "up at the lake."

Contemplative practice, however, allows us to create a space of quiet stillness wherever we are. And, as
noted above, student (c) explicitly linked reverence and complexity theory. It is clear that students

found complexity theory to be a usefirl lens through which to view their roles in the world and their
relations to the systems around them. It is also clear that the ideas of complexity theory both overlap

with and complement the practice of contemplative inquiry.
Meaning, purpose, and calling: Reverence.

In finding one's calling, the act and quality of listening are key. Student (h) says, ". . . I am the
architect of my own life, and I need to listen for, answer to, and embrace my own callings." Student (c),

who struggled with giving herself permission to engage in introvertive reverence, found that,
"Extrovertive reverence has identified some pattems in my life that I'm still analyzing, when my
intemal critic shuts up and allows me some time to reflec! that certainly point to my calling." Student

(l)

states:

I think that enhancing my introspective practice of reverence will ultimately remove some of the
emotions that block my ability to find my callings. I've noticed that when I slow down, and
calm down, that I'm able to more clearly see something for what it is' After I get beyond the
emotions (and stress) ofa situation, I'm better prepared to see the signals that are present in the
situation.
Student (l) was also the one who spoke of needing to ". . . get away from the'noise' of everyday life in
order to clearly concentrate on finding the callings in my

life.' Student (h) agrees with him:

You know, I found your post really intriguing. Especially your last note about needing to get
away from the noise produced in our everyday interactions to recoup and gather your thoughts.
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This is something that I don't often allow myselfto do, and I really need to start doing.
These students see reverence practice and other ways of finding stillness and quiet as helpful tools

in

the quest to find their callings.
Rever e nce and compas s ion.

In the week one online dialogues, few students mentioned anything specific about their callings.
Of those who did, the recurring theme was compassion, which is also related to reverence. Student (i)
says, "The practice of reverence for me is taking the step of embracing what'is,' appreciating it whether

it's what I might want [it to be] or not, [and] experiencing compassion for what [it] is." Student
a step

ft)

goes

further:
Introspective practice grants me to ability to even see the signs in the first place because it's
taking a step back to reflect. It's an active process and moving through the steps helps identi$
where the challenges or touch points are that need work, clarification, understanding or more

work. If I think compassion is my calling (I believe it's part of my calling), I can look at
situations that cause me stress, that deplete me or that cause me to become upset, and realize
that it's not the situation by [sic] my reaction to that situation that's causing me to feel a certain

way.
Student (1) experienced compassion with someone in the workplace whom he was at first inclined to

judge negatively. "This reminded me that one of my callings is to be compassionate and sensitive to the
feelings ofothers." Student (k) responds to that observation:
It's really interesting because during our conversation at lunch we both mentioned we wrote
about compassion being the world's deepest need. I kept thinking I was on the wrong path and
needed to

identiff

a specific issue

(like global warming). However, the more and more I think

about it, the more and more I am beginning to believe that living with compassion can be a
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calling, and is something that can change the world. Approaching every situation, issue, fight

with a spouse or co-worker, etc, with compassion will actually solve a lot of problems. As I was
cut

offin traffic today I couldn't help but try to have compassion for

the person that is in such a

hurry. It worked-for the most part.
In a way, then, compassion is the fuel for the "Dostoyevsky effect." It is the link between
reverence and complexity that can truly "change the world." These students used the self knowing and

ability to discem the other which reverence practice provides to help them arrive at

a deeply

meaningfirl revelation about the nature oftheir individual callings---or, perhaps, their individual
suomons to a universal calling which all too few of us heed.

lleek two
Questiow:
How can you discern what calling is right for you?

Whu methods of receiving calls-passions, dreams, body, or events-have had the grcatest
impact on you? What have they taught you about what yoa are called to do or be?

Ilhat methods of invoking calls-art, pilgrimage, or life history-are most useful
have you

to

you? ll'hat

learnedfrom tnvoking calls?

If you had to say right

now what you are called to be or do, what would you say? How does

your head and heart tell you that's right for you?
How has your practice of reverence helped you gain clarity?
There are a number oftopical "clusters" amongst the responses in this week's online discussion,

which was centered around finding one's calling. Two relatively small areas had to do with the roles
nature and the arts play in finding calling. A third was related to listening or awareness. All ofthe
students also wrote about the role of reverence, as this was the final question in the assignment. The
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largest cluster of comments to emerge, though not in response to any particular questiorL had to do with
the students' desire to integrate the aspect of service into their callings. This theme, I believe, is
connected with the theme of compassion which emerged in the week one online discussion.

In examining these clusters, I will take it as a given that the qualities of meaning and purpose
are integral to the search for calling. Student

(l) makes this assumption explicit.

Another way to know whether a calling is right for you is to recognize those callings that bring
meaning to your life, those that you feel help to define who you are as an individual, the things
that differentiate you from others.
Four students wrote about the role art might play in finding one's calling. Student (i) frnds the

artistic process helpful. "I believe art and life history would be the most useful tools for me." Student
(g) speaks with particular eloquence:

I believe the best method for me in invoking callings is art. I am very interested in functional art
(art that is has daily functional uses-bowls, vases, clothing). . . . I have also started to leam

pottery. Going through the process of 'lhrowing a pot" on pottery wheel is an experience. The
clay is alive. I am the guide and clay is the designer. When I try to take control or add logical
steps the clay rebels and in most cases destroys itself. What art does to my calling is points
areas

to

of uniqueness and finding beauty in what others have found precious. It also shows me

that my calling will have a sensitivity [to] its fragileness [sic].

This comment shows that the creative process inherent in artistic work is the critical piece. It may well
be that more "linear" approaches to art would not yield the same benefit. Like meditatiorl the artistic
process appea$ to tap into mental capacities which the busy waking mind, in its preoccupation with the

surface level ofdaily living, normally fails to access. This is a less directed and directive state of mind,
more responsive and rooted in a capacity for deep listening.
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Student (h) substantiates the non-directive nature ofthe artistic process and articulates how

it

correlates with the way one must listen for "a call":

I like to paint. I love having goops ofcolor in front of me and it's by the touch ofmy hand that I
can cr€ate something, anything. And often I don't go to a canvas with any specific goal or idea

in mind, rather my hand listens to my heart to create vrhatever it wants, or whatever message
needs to get out. By using art as my source
a

Student

of invoking

a

it

call, I have leamed that you can't will

call; you have to let it come to you.

O

elaborates upon this theme:

In my opinion, the most meaningful method of receiving calls is what Levoy (1997) terms . . .
"art making. . . ." Receiving our calls involves a playful dance of unleashing the child . . '

[within] us. In other words, we "unfreeze" our conventional train ofthought for

a while and

allow ourselves to reveal an exploratory form of behavior and subsequently let it take us on an
entightening tour ofour "sand-castle" building selves. . . . I've leamed that my playful side,
much to my surprise, elicits a flash of insight, which allows me to recognize pattems in my life.

Nature is also helpful in finding one's calling. It too seems to assist in accessing a deeper kind

of

listening. Student (i) says, "When I'm outside and able to be fully presen! I feel such a sense ofpeace
and am able to listen and sort through my thoughts more clearly." The most helpful themes for her,

in

finding her calling, are ". . . connection to nature, connecting others in meaningfirl relationships and a
desire to meet the hungers of the wortd." Simply being in nature (by taking a daily walk with her dog)

is also helpfirl to student (g), who has started to take the time to notice what is around her (that is, to
develop a more purposeful quality of attention). "This summer I have . . . purposefully taken the time to

look around and notice things in nature that I hadn't before. It's great thinking and reflecting time for
me, and I hope to continue the practice."
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Though the themes of nature and the arts emerged for a minority of the students, they were

certainly meaningful for those students, as well as helpful in listening for their callings. It might well be
that, had others devoted similar time to being in nature and working artistically, they would have
experienced similar benefi ts.

As noted above, both working artistically and being in nature seemed to help participants enter
into a different kind of listening. The importance of such deeper listening is affirmed by a number

of

the students. Student (a) states, ". . . I realized [the] best way for me to discem what calling is right for
me is [to] stop doing and to step back and listen for it." This hearkens back to the theme ofbeing vs.
doing which emerged in the first week's discussion. Listening is certainly doing, but it is an inner type

of doing. And listening for those hard-to-hear voices (as in listening for one's calling) works best in
silence and stillness (more akin to being than doing)-exactly the state of mind which contemplative
practice cultivates. Student (i) agrees, noting also the quality of stillness which listening requires:

Your observation about stopping and listening, instead of being busy planning for our callings
resonates with me, as well. Sometimes

I spend

so much time reading,

thinking and analyzing

that I forget to just be still and listen
Student (c) notes that not taking time to "hear my own voice" has its own dangers. "Between us,

not listening to my own heart has led me to make some questionable decisions in my life. . . ." Student
(k) observes that one often misses important things by not listening well.

I've had many

a

"duh" moment when I've looked back at callings in my life that at the time

weren't apparent (likely because I wasn't listening). Callings require one to ask questions;

reflect; have patience; listen; become aware; observe; seek knowledge; and have faith.
Moreover, she continues, making sure one is on the right track ". . . requires a regular check
this class is allowing-where I reflect on my life and activities to ensure they're in line."
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Student (g), responding to the comments of student (k) regarding listening, specifically
correlates deep listening with the non-judgmental awareness that is cultivated in contemplative inquiry:

I loved your comment about having "clear eyes and open ears." Ever since our retreat, when
John made the comment that we are always

judging-everyhing-I

have tried to make a

conscious effort to keep my judging "at bay." We so often form an opinion before we look or

listen carefully-or walk a mile in someone else's shoes.

In any case, it is evident that the quality of awareness and listening which can be fostered by
immersion in nature, working artisticalln contemplative practice, and other ways of "slowing down" is
perceived by students as a key asset in finding their callings. Student (b) writes,

As I have stated before, I am still not quite sure what my calling is but I think that

ifl

continue

to stay true to myself, work on slowing down and really paying attention to what I am feeling
inside as well as what my environment is showing/telling me, I will be able to see the signs that
are most likely right in front of me and choose the right ones.

It, therefore, makes sense that students would find reverence practice helpfirl in listening for
their callings. They note that reverence helps in a number of ways. Students O), (e), (h), and O say that
r€verence brings them more clarity. Students (e),

O,

and

O frnd that it reduces

stress. Conceming this,

student (l) says, ". . . I dont think that I'm seeking a stress-free life, rather I just feel less stress as

ljust

accept things as they are." Student (k) also values the non-judgmental aspect of reverence. "Reverence
asks you to remove judgrnent, accept no answer as'the' answer, and let go of fear. When you relinquish
judgnr.ent, you are &ee to explore and observe."

Judging is also an important part of how we relate to other people. Student (e) finds that
reverence can help bring to mind those people who will help her tune into her calling. Student (f)
observes:
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I am still struggling with practicing reverence towards certain "difficult" people at work. But,
by practicing reverence toward other (non-diIficult) people I feel I have leamed and connected
more this last week than in the past few months. This has certainly been wonderftrl!
Student (b) came to some insights on reverence which also helped her to better understand someone she

already knew quite

well-her

husband.

I think I really began to understand the idea of reverence this past weekend. My husband has a
comer at my family's cabin. . . "Joel's comer" we call it. It used to annoy me that he would
take little time outs in his corner but on Saturday I realized it is his time to reflect and also take

in what is going on around him. It was a very cool moment for me because I think I got an even
clearer understanding ofreverence and also of my husband.

This is not to say that students found it easy to incorporate reverence practice into their lives.
Student (g) writes:
We don't know how to self-reflect because we're so busy getting through the day; we don't

think about tomonow and what is most important for us to be doing. This class and Levoy's
book is [sic] helping me discover this.

Similarly, student (c), who struggled with giving herself permission to pursue an activity that seemed
like doing nothing, states:

I am still having a hard time practicing reverence. It

seems like such a

luxury, and often, it feels

almost selfish to take a break from the many responsibilities I have to practice reverence, so

I

haven't been doing it as diligently as I should. When I make the time to practice reverencewhich I find myself doing in combination with other activities, like walking the dog, siuing in
traffrc,

etc.-I

am able to see connections and pattems that I wouldn't normally see because

am open to the possibility.

I need to find ways to feel less guilty
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reverence as part of my daily routine.

It

seems clear that, despite the

dilficulty

students might experience with establishing a regular practice

of reverence, their experiences nonetheless provide meaning and yield valuable fruits as they seek for
their individual callings.
The theme of service as related to calling emerged repeatedly in the online discussion. This
seems to be related to the qualities

of empathy and co.mpassion, the latter of which emerged in the first

week of online discussion. Student (g) writes,

As a child, and even as an adult, I have always had a strong sense of empathy and a desire to
help those that appear to be at a disadvantage-from pets and farm animals to becoming an
advocate for a child who needed extra assistance.
Student (k) also notes:
...

I also would like to tap more into compassion. I think being compassionate is extemely

important to hearing my own calls and understanding those of others. In order to help otherswhether people or the

earth-I

must seek compassion.

Altogether, nine of the twelve students (314 or 7 5Yo) refened to some kind of service in
discussing their callings. As noted in the section of the literature review devoted to service learning,
service is highly correlated with a sense of meaning and purpose. Service was the one aspect of the
Schweitzer higher educational curriculum which was not (due to time and logistical constraints)

explicitly integrated into this course. Therefore it is notable that the subject arose even without such
inclusion, specifically within the context ofcalling, which is so intimately tied to meaning and purpose.
Student (g) speaks about her calling:

"If I had to pick a calling today [it] would

be to own a

unique flower shop that brought joy to those that entered it." While owning a flower shop might not
the usual definition ofservice, note that the motivation given here is to bring
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struck a responsive chord with student (f), who responds:

Wow! . . . When people ask me, "What would you do if you won the lottery?" I usually say I'd
quit my current job and open a flower shop! I'd always thought this was just because I love
flowers so mucb but your statement about "service to others, and heaxtfelt gift and it makes
someone happy,

if only for a brief moment" really connects with me. These

are some of the

traits that I've come up with in my search for a calling and I never connected them to this

"dream" before.
Student (i) also found meaning in an issue that was close to home. ln a conversation, student (i)
shaled with me her personal connection to the issue of hunger, with regard to a loved one who

struggled with an eating disorder. In this very personal issue she also experienced a wider calling to
serve, in a manner which dealt with the issue of hunger on many levels. She writes:

The themes that seem to be emerging have to do with a connection to nature, connecting others

in meaningfirl relationships and a desire to meet the hungers of the world. Hunger strikes a
chord for me because it has so many forms. We hunger in body for food, comfort and touch but
we also hunger in our minds for knowledge, stimulation, growth and development, our souls
hunger for meaning, our hearts hunger for love, acceptance and understanding. I feel drawn to
what ways I can nurture the unfolding of others.
Student (h) experienced meaning and
events planning. She says,

firlfillment in something

she already did

professionally-

"I know this might sound cheesy or campy, but it's true: I really love being

rcsponsible for other people having a good time." Student (c) responds: "I can tell that you get a ton

of

energy and personal satisfaction from creating meaningflrl experiences for other people . . . (It's not
cheesy or campy

if it means something you to [sic])."

Although student (l) exercised his calling within his duties
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in

a more general sense, as a type

of service that simply sprang from the way he related to other people.

"For example, I'm very passionate about treating people with respect and with building harmony within
my relationships. This is telling me that my callings will likely involve working with other people."
Responding to student (l), student (c) encourages him to follow his intuitive sense, invoking her own
experience with nor doing so.

I felt called to serve and teach others, but ultimately decided to do something that wouldn't give
my mother an ulcer and that would guarantee me a paycheck and a roof over my head-but I'm
wondering what the cost was.
Student (d) also finds meaning and frrlfillment in his current work ofhelping students flourish.

I feel that right now I am called to work with kids in helping them make decisions that will
better their lives. It is something that allows me to feel like I am contributing to society and at
the same time is exciting for me. When you can play a role in a kid doing something special,
either academically or athletically, it is the most rewarding feeling I have ever experienced.
Student O, writing n response, feels similarly.
Thank you for expressing your thoughts in this week's journal. I too feel like I've made a

contribution to society whenever I've had an opportunity to teach a child, or anyone else for that
matter, something new I also feel the excitement knowing that I can make a difference in
someone else's life.

Student (k) sums up the interconnected natures of calling, service, and fi.rlfillment thus: "I love
the idea of thinking of a calling as a question. What can I do for the Earth? How can

I live more

compassionately? What makes my soul happy?" Some sort of wider service is certainly a meaningful
and essential part of calling for most of the participants in this course.

It also seems likely that it plays a

role in the degree of meaning and fulfillment which most people experience tkough their vocations.
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Week Three

Questions:

Whu does it

mean

for you to live authentically?

What barriers or obstacles keep you

from living authentically? How can you overcome them?

Are you doing what's safe, expected, and comfortable; or are you doing what you were truly
meant to do? How do you lotow?

How can the practice ofreverence help you work tlvough your own resistance?
The week three online discussion centered mostly around the theme of authenticity, which is
also connected with self knowing as well as with meaning, purpose, and calling. Student

O writes:

I honestly feel that the continued practice ofreverence in my life will allow a greater scope of
authenticity to pour into my soul in a sort of unfiltered fashion, and I can therefore discem
. . .who

I really am and what purpose exists in my life.

student (i) believes that living an authentic life means ". . . living on purpose, living in the presen!

living each day to the best of my ability."
Relatively few clusters ofmeaning arose in the week three online discussion. The largest by far
was a complex of interrelated topics encompassing themes such as slowing down, listening,

self

knowing, and greater clarity. Before discussing this "meta-cluster," I will examine some of the minor
themes which emerged.

Student 0) writes about the importance of being in nature with regard to living authentically.

Through my reflective joumaling, I remembered how much I love being outdoors. However,
spend the majority of my

I

life indoors. Since my work . . . currently doesn't enable me to be

outside often, I need to find other ways to reconnect with nature.
He intends to do this through "spending more solitary time outdoors," perhaps indicating that time in
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nature is ofvalue to him as a chance for stillness and listening.
Student

O

also mentions service.

"I also haven't acted on my desire to help others as much

as

I'd like to, therefore I may pursue some other activities to fill this void (volunteerism, etc)." Student (g)
also finds that service is an essential part of her present occupation, which she feels manifests her true

calling.

I do feel . . . more fulfillment in my work than I have ever felt before. I do feel that the work
that I do with children holds my interest and has tremendous meaning. I feel that I am making a

difference in peoples' lives.
Although the themes ofnature and service did not arise widely in the online discussion, they
were very meaningful for those who did speak about them. Being in nature seemed to be helpfi.rl and

meaningfirl as a way to achieve better listening and selfknowing, while service brought flrlfillment and
purpose to life.

All of the other comments which I will examine refer to the role of reverence in living
authentically. For some students, this was helpful because it led to greater acceptance and less
judgment. Student (l) writes:
One way that

I've applied reverence lately is that I've accepted some ofthe things that are out

of my control. If I can develop revetence for those things, then I become more comfortable with
them, and I stop obsessing and becoming frustrated with them.
He finds that doing this ". . . has alleviated some

oftle

caused me to feel in the past." By contrast, for student

stress that they [things outside his control] have

ft)

acceptance and non-judgnr.ent are especially

helpfirl when applied to her feelings about herself.
The majority of barriers I feel I face have to do with my own perceptions and reactions, and

[I]

can just be aware

of what is blocking me, accept that I feel the way I do, remove harsh
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judgment of myself, and simply let go, I feel

I'll

be able to break through some

ofthe barriers

that hinder my ability to authentically live my life. Reverence will help me let go so there

will

be nothing to resist!
Student (h) feels that reverence

will help

of

her deal with the j udgments and expectations others have

her.

Of course my family and friends are very important and influential factors in my life, but no
longer can I allow them to dictate the way in which I should be living my life. This is something
that I need to do for myself, slowly and carefrrlly. The practice (and art!) ofreverence can aid in
this process. Reverence asks us to look at something-the world, ourselves, our relationships-

without judgmen! without preconceived ideas. I've lived my life worried about what other
people think of me, which has hindered the answering of calls. I hope to allow myself the

opportunity for more revent [sic] moments, moments that will allow me to see the world
through a lens that is my own, which negates other peoples' [sic] expectations of and for me.
Student (b) also feels that ". . . the banier for me is my issue with making sure everyone else is happy."
Student

(i)

states that ". . .

I've leamed to hamper my authenticity for fear that my father wouldn,t

approve of me."
The acceptance of "what is" and the attitude of non-judgm.ent of self and others are aspects

of

reverence practice which these students find important and helpfirl. Certainly both of these qualities

involve a deeper self knowing-of how one regards and reacts to others, how one regards oneself, and
how others regard and influence oneself. Moreover, these students feel that reverence practice can help
them live morc authentically, to become more in touch with what really matters and has meaning in

their lives.
The remaining student comments in this week's online discussion touch upon various aspects
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the meta-cluster encompassing slowing dowrl listening, selfknowing, and finding greater clarity. The
need to slow down haq 61 lsasl s.me of its roots in our cultural emphasis on doing rather than being.

Student (e) writes:
One of the barriers that keep [sic] me from living an authentic

life is time. I feel like I am

always running out oftime. The reality is that I probably have enough time, but I

fill my days

with busy work. This white noise keeps me distracted from doing what I feel passionate about
and it keeps me from committing to living authentically.
She continues: "As far as who

I am and my ability to dig deep inside, reverence will help me slow

down and perceive time in a healthier way." Student (b) also feels the need to slow down.
"Another barrier I find in my life is my inability to slow down. I think I might have mentioned

it

before, but sometimes I get so wrapped up in life that I forget to stop and take things in." She thinks
that slowing down and listening better can help her find her calling.
The one thing I do know though is

ifl

keep working on really listening to what I want and not

being so concemed with how it will affect others then maybe I

will

see signs or even a calling

that I have been oblivious to this whole time.
The theme of listening, as a means of living more authentically, is explored by many students,
many of whom connect it with the practice of reverence. Student (c), who struggles to give herself
permission to take time for contemplative practice, says,
. . . the practice of reverence does have a role to play, because
space to feel my feelings. While this may not sound
a

it forces me to make the time and

like anything earth-shattering, I have spent

whole lot ofmy life avoiding my feelings, and the only way I can ever hope to have anything

resembling an authentic life is

ifl

open Pandora's box and let my feelings out and give them

room to be.
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Student (h), who is trying to free herself of the expectations ofthose close to her, realizes that ". . .

ifs

my own life and I choose how I need./want to live it . . . [and] it's my duty to own up to that and listen
carefully and reverently for what it is that fills me."
For student (a), true listening involves risk.
Reverence is going to help me to work through the resistance by opening my selfup to ideas

that are not so safe and comfortable. To look at what my heart really wants and help me to better
balance the heart and the head.
Student

(f) feels similarly.

Perhaps . . . listening to myself and really digging into the reasons why

I am not moving in a

particular direction will help me. In other words, exhibiting reverence towards myself may help
me find some answers.

Student (d) echoes the value of reverence practice in balancing the input of head and heart:

I think that taking the time to practice reverence and truly listening to what you [sic] heart tells
you, allows you to weed out what is real and important and what is resistance or temptation to
steer you

offof your path. The more you take time to listen to your heart

and reevaluate where

you are at in life, the more likely you are to have firlfillment.

It

is almost axiomatic that better listening leads to greater selfknowing. In response to student

O, who was working on separating his

quest for authenticity from the expectations of his father,

student (g) writes:

I really connected with your insights in this joumal-about your father. I think that each and
every one ofus struggles with our need to please others vs. our need to please ourselves, and it's

probably only through real introspective reverence tlnt we can discem the two as separate
entities.
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The act of discemment, of distinguishing between what is coming from within ourselves and what
comes from others, is a deep level of self knowing. Such discemment is aided by reverence practice
and helps us live authentically. As student (e) says, "Being reverent can allow me to perceive myself

more clearly and help me gain a better sense of where I'm headed . . . toward the authentic life."

Striving for authenticity means being open to change, a state of being with which many ofus
struggle. Student (i) writes:

Life is full of starting over opportunities. We adults get hung up on what we've been doing for
so long and become resistant to making changes. Reverence can help me overcome resistance

by reminding me that it's just resistance, I can acknowledge the feelings, and remember that

everything changes and ends whether I want it to or not. The way I might feel right now will not
last,

it will evolve and the process is less painful when we let go ofresistance. Resistance can be

re-framed as possibility

!

Student (g) agrees.
Change is diffrcult, and I think we all have a natural tendency to resist it to some degree. . . .
use rcverence to work through resistance,

IfI

I first admit and understand that the resistance is

there, and try to understand what is causing my unwillingress to change or move forward.

This understanding of intemal influences and dynamics is self knpwing. And increased self knowing

definitely leads us to greater clarity.
Clarity can help us communicate with others, especially when we decide not to live up to their
expectations ofus. Student (b) states:

By practicing reverence I think I will be able to better explain why I am doing the things I am
doing and hopeflrlly those who fett hurt will begin to understand it isn't about me wanting them
to feel bad it is about me doing what I need to do for myself.
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But ultimately clarity can help us come to peace with who and where we are on the path of living
authentically, which is a continual process rather than an endpoint at which we may one day hope to
arrive. Student (k) says, "I don't think anyone ever stops searching for what may be and reverence can
help provide clarity and peach [sic] of mind along this never ending joumey."

As the student comments above attes! the complex of topics including slowing dowq listening,
self knowing, and clarity is intimately related to the practice of reverence. Moreover, slowing down and

inquiring deeply through reverence helps these students perceive those things in their lives which are

truly meaningful and thus guides them in their quests to live authentically.
I{eek Four
Suestions:
What is your calling or purpose? What actions will you take to fuffill

it during the next couple

years?
What will you need to let go of or sa)/ no to, in order to live

a*hentically?

Who can you count on to support and challenge you? How do you btow?
What ossets or strengths do you bring
l4/hat will you do when

thtt will help ensure your

success?

your intentions are tested or you encounter setbacks?

None of the questions assigned for the week four online discussion inquired direcfly about
reverence, yet many aspects ofreverence practice came up spontaneously, with ten
students (83%)

w

ofthe twelve

ting about aspects ofreverence such as slowing down, listening, and self knowing.

Many of them mentioned reverence practice specifrcally. The theme of service as related to calling
emerged for six ofthe twelve students (507o) and two students (177o) mentioned creativity as a means

of accessing calling. I will discuss the latter themes first.

With regard to creativiry student O relates the following experience.
102

A Schweitzer Approach to Higher Education
A blinding flash of insight came to the forefront today. Toward the end of spending
San Diego

a day at the

Z,oo,today,I witnessed this painter passionately throwing paint on a canvas. . . .

Toward the end of what seemed like a pleasurable painting experience for hing a woman lifted
her child over her shoulder. The child then looked at me and smiled. As she was smiling,

it

occuned to me that this somehow may be a message for me to be more playfirl, when
approaching my calling. I need to move through my calling with the same type of playful

curiosity as a child.

Writing in response, student (i) says, "I loved your insight about play and its place in our lives and our
callings." She goes on to cite a book that ". . . encourages painting for the process rather than the
product." These comments, though only shared by two students, nonetheless reinforce the idea that the
artistic or creative process can be helpful in accessing a different form of listening, which in tum can
bring useful guidance to our

lives-in

this case with regard to finding a calling, which is connected

with meaning and purpose. Such listening is, of course, also a form of self knowing.
Many students spoke of service in relation to calling, prcsumably because being of service
brings meaning to our work. Student (d) writes, "I feel that my calling has been to work with young
people, helping them organize their priorities and motivating them to be successfirl in life." Student (i)
states,

"I

see hunger

ofthe body, soul and mind

as three areas

to address as a possible calling." Implicit

in this response (especially given my conversations with this student as to her personal experience with
an eating disorder affecting someone close to her) is the desie to do something ta help assuage that

hunger or render it less destructive. The implicit intention of service is also present in the remarks

of

student (f) (who shared in class the sense of fulfillment she felt from her service work in Africa): "I am
planning to look at the areas that I feel passionately about (such as nature, animals, and people ofthird

world countries) and see if any ofthese are the 'right' places to apply my calling."
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One student who speaks of calling in terrns of service links it to aspects of the Schweitzer-based

curriculum. Student (a) says,

I believe that ultimately my calling is through creativity and art [to] encourage others to findjoy
and contentrnent. . . . I also believe that my community service calling is one of supporting

children to reach their maximum potential.
The way in which this will take shape is not yet clear to her ". . . but I do know that it will be an
environment that encourages freedom from judgment or limitations." Though this thought does not
refer directly to reverence practic€, nonetheless the quality of non-judgrnent which is integral to that
practice is apparently meaningfi.rl and valuable to this student.
Student
...

O writes:

I believe my calling involves teaching others in an academic and,/or facilitative role. I would

like to engage in this at the college level. I am convinced this is the only way I can truly make a
difference in society.
Student (i) feels that there is a connection between his personal growth and his ability to grow into his

calling. "I feel as though my personal growth needs to reach new heights and thus, this involves
assisting others in reaching new heights." For student O, who has struggled with the judgmental nature

ofhis father

and his own reactions to being judged (and found wanting), the quality of acceptance

which is nurtured in reverence practice is especially important. He writes conceming his personal
growth:
There are a few actions I need to take, in order to insure its unfolding. The first action involves

acknowledging and embracing my father's differences of opinion about the fietd of teaching. I
need to become more open, as to where he is coming fron1 when he renders his opinions.
Student (e) states,

"My calling is to bring emotional balance to others," also
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She feels the need to grow into this calling in a variety

ofways, some of which explicitly involve

reverence
Several actions

will

need to be developed in the next couple of years to

fulfrll my calling. I will

work on actions that lead to my idea of a reverent person. I will improve my listening skills
without judging those that I am communicating with.
For these three students, reverence or at least certain aspects of if appear to be usefi.rl, meaningful, and

directly related to callings which involve being of service. For all six ofthe students who speak

of

service in relation to calling, reverence seems to bring an added element to vocation which renders

it

particularly meaningfirl and fu1fi lling.
Ten ofthe students wrote of aspects ofreverence spontaneously, in response to the questions for
the week four online discussion (all of which relate to calling and living authentically), although none

of the questions asks specifically about reverence. Most of their comments refer to more than one
aspect of reverence, so I

will explore their

responses below by individual and by exchanges between

individuals, rather than grouping their comments in relation to a particular theme, such as slowing
down, listening, erc.
Student (b) writes:

I think my purpose right now is to use the tools that I have gained from taking this class and
writing my life story to help lead me to my next calling. Those tools

are

joumaling, reminding

myself to slow down in life, which also helps remind me to be reverent, and giving myself time
everyday to reflect.
Student

ft)

replies, ". . . you're [sic] recognition of slowing down and making time for you is a

wonderfirl first step, and letting go won't be easy."
In her response to the question about how she will deal with sabacks, student
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I'll

do my best to practice reverence! Accept

it for what it is and move on. But before moving

on, it's important [to ask] myself why it might have happened and what lesson I can leam from

it, which v/ill allow me to make sure that a) it doesn't happen again; b) how to avoid it the next
time around; or c) adapt so that it becomes a good thing.
Qualities ofreverence inherent in the response of student (k) include acceptance and increased self

knowing. Student (c) also speaks of the critical role of self knowing, especially through reviewing and
reassessing her previous experiences and choices as she works towards an authentic calling.

My problem is that I have lived for so long doing exactly what other people expect that I am
now looking back at my life and re-examining every single choice I have made. Why do I do the
work that I do? Is this really what I want? why are these people my fiiends? why do I live
where I do? Did I choose this or did I let someone else choose this for me? The process of reexamination is a critical step for

me-I

need to understand the motivation behind the choices

I've made that have created my iurrent reality before I commit to any further action.
Student (c) also engages in an exchange with student (l), which the latter begins by describing
the actions he

I'm

will take in moving towards his calling.

. . . planning to continue joumaling and meditating as a means to channel my thoughts and

desires.

I'm

also going to slow down the pace of my

life in order to focus more energy toward

the things that I really want to do (and ultimately let go of some of the things that I don,t want

to do).

My list of things to let go of in order to live authentically includes: guilt, feelings of selfconsciousness, and insecurity. Putting this list out here for you to see is a big step for me,
because I don't open myself to others as much as

I'd like. one ofmy fears is appearing weak to

others by exposing too much of my authentic self, which is why
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the people that I'm closest with. I'm trying to work on this, but it's a difficult thing to do. I also
have to stop letting guilt have an influence on my choices, and start focusing on living the

life

that I want (not how I think others want me to live).
Student (c) responds:

Thanks for your honest and moving remarks! I'm not sure that I'm ready to admit my
,'developmental opportunities" to the world at large, but I agree with

you-it

has been really

critical to admit them to myself and to this class.
In his initial remarks, student

O

speaks of meditating and slowing down, both directly related

to

rcverence practice. The comments in his second paragraph and the reply to these by student (c) both
deal with self knowing at a deep and honest level. Student

(l) concludes the exchange with an explicit

reference to reverence:
Thanks for your response. I have a few guilt-complexes that I need to figure out, including the

guilt of success (feeling that it's ok [sic] to be successful) and the guilt ofasking for help
(feeling like I shouldn't burden others with my shortcomings). I think that
these (reverence), then I probably

will

ifl

can leam to accept

set higher goals for myself.

Student (e) also finds multiple aspects ofreverence which will assist her in living authentically.

I also believe that there are other potential strengths that I need to develop further in order to be
successful at living an authentic life: acceptance, improved listening skills, working at a slow
more observant pace, reverence, etc.
The theme of deep listening to oneself rather than being unconsciously directed by the
expectations of others, which student (c) expresses above, was shared by numerous others, including
student (a): "One ofthe biggest things I need to let go ofto live an authentic life is the need to be
accepted by others." ln response, student

(0 writes, "Good for you, for listening to youlself more!"
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These comments deal both with the act of listening, as well as the increased self knowing which flows

from that act. These are also important for student (h).
By paying too much attention to pleasing others, I've forgotten myself in the process. In order

formetolive...authentically...Ihavetolistentomyself.Thismeanslisteningtomygut
more,

tlis

means creating a dialectics [sic] between my heart and my head.

Ofteq too often,

I've allowed one to lead more than the other, but it's due time that they work in tandem. By
allowing for this to happen,

I'll

be a more holistic, happy individual.

Student (h), in response to the entry of student (l) referenced above, also eloquently clarifies the

link

between self knowing and understanding others.

Throughout this course I've felt a bit selfish, a bit guilty for allowing myself to study me and not
history, theory, or something seemingly more tangible. I was studying myself and my own life?
Why? Why is that important? But, now, I'm able to answer that question: it's important because

ifyou don't truly know

and understand yourself, how can you come to know, understand, and

Aust anyone else? You can't.
The idea of knowing on differant levels than the intellect, which student (h) brings up in her
comments about "creating a dialectics [sic] between my heart and my head," is echoed by student (g)

with regard to "gut" feelings. ln response to the joumal entry of student O, she says, ',. . . I think we
should celebrate our 'gut feelings.' I think that they may be as Levoy puts it, 'the compass contained in
our souls, geared to true north, and it won't steer us wrong."' This points to a type of self knowing

which integrates the rational mind with more intuitive aspects ofour inner nature.
Student

O finds that acceptance will help him respond to setbacks in his quest to live

authentically. 'When I discover the obstructions along my joumey toward an authentic life, I will
embrace them as leaming tools and not run away from them.' Student (i),
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O,

also finds that aspects of reverence

will help

her deal with setbacks.

. . . setbacks are leaming experiences. I do believe we can leam from any experience and the
lessons are important to our growth. . . . It would be unrealistic to think every setback

will

be a

joy but by practicing reverence it will help with perspective.
Student (g) also responds to student O, in this case to his story about observing a painter at the
zoo, alluded to above in connection with creativity. Her response speaks of the need for us to slow

down and listen better to what is happening around us, explicitly connecting these with reverence.
Sounds like a great adventure.

Also-it

struck me that so often we don't take the time to stop

and watch someone paint to music. We dont pay attention to other's [sic] expressions, because

we are calculating the numerous things yet to do on our lists. Good for you-sounds like an
experience in reverence.
Student (i) also responds to the story of student O. "Our lives are so often focused on results and
outcomes rather than some ofthe concepts we've discussed hear [sic] including living in the present,
embracing what is and listening to our inner voices."

It would appear that, by this time in the course, most students are familiar with the various
aspects of reverence practice and have applied them in an effort to better understand their pasts, their

relationships, their decisions and other aspects oftheir daily lives. Moreover, they see the deeper self

knowing that emerges from reverence practice as an effective guide in their search for authenticity,
meaning, and calling.

Final Questionnaire
The answers to the final questionnaire were again anonymous. While each response is noted,

only those aspects which relate to aspects of the Schweitzer-based curriculum are extensively quoted.
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Nonetheless, the great majority of responses are quoted in full. As with the questionnaires following
the sessions at the weekend retrea! quantitative and qualitative analysis

will

be mixed, although here

more attention will be paid to the emergence of consensus or gesfalr, with less detailed interpretation

of

each and every individual response. As eleven students were present at the final sessioq there are
eleven responses (including the "No responses") to each question.

Section

l:

Self Knowing

Describe one thing you experienced in this course that helped you l*tow yourself better.

.

'The introspective look is part ofmy life, not because I didn't pay attention [previously] but
rather that is [sic] helps us to grow and develop. It helped me to understand wisdom. . . . It's

from leaming and making it through the messy stuff."

.

"Reflection. The oppornrnity to take time out to remember where I've been, to check in to make
sure I'm where

I should be and figure out where to go."

.

"Reading the Levoy book. . . ."

.

"Being 'forced'to joumal online every week and having to write my life story. . . ."

.

"Joumaling and reflecting on my life experiences. . . ."

.

"Joumaling and reflecting on experiences in my life."

.

"The experience that life can be a p"""le rerninded me that it's okay to not have a'grand plan.' "

.

"I need to leam

.

"Joumaling."

.

"Journaling was the most important tool for me in this experience. . . ."

.

"Writing

a

a

lot more about myself and other people."

life story and thinking about the'big' events in my life. . . ."

Of the responses as to what "helped you know yourself better," three Q7%) cite the life story,
tfuee (27Vo) cite journaling, and one each (9%) cites either reflectioq introspection, online joumaling,
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Levoy's book Cal/ ings (1997), the fact that "life can be a ptzAe," or the ". . . need to leam a lot more
about myself and other people." One of the reverence practices was termed "introspective reverence" so
perhaps this is what is meant by "introspection."

It

is less likely that "reflection" refers to contemplative

practice, though this is a possibility. Reverence practice could also be an aid to leaming more about self
and others, however this is not clear from the wording of that particular answer. The response which

refers to "the introspective look" is also evocative of the inner development which occurs through

contemplative inquiry, particularly in its mention of the "messy stuff." Becoming aware of and
accepting "what

is"-both the comfortable azd the diffrcult-is the first

step in reverence practice.

Nonetheless, a majority of respondents cited elements in the course which were not part of the
Schweitzer-based curriculum.

I{hat realizations about yourself did you experience through your inner development praclice?

.

"That first and foremost I need to be comfortable in my 'own skin.' That being authentic is first
a personal development,

not an act that you perform for others. also . . . although my support

network can help me I need to find my own inner peace."

.

"I think I realized that I have developed strengths mainly through the adaptations I have made
in myself to deal with my insecurities."

.

No response.

.

"That I need to take action on my calling."

.

"I need to slow down and think before I take action on a task and then move forward to
complete the task. I need to rcflect morc."

.

"I realized that I do have gifts to share with the world."

.

No response.

.

"I realized how difficult it can be for me to let go sometimes. It takes effort to embrace what is,
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especially when what is affects your sense of worth. I am leaming to value myself and let go

of

the circumstances that offer little to me."

.

"That I feel guilty about taking time to do this and the process makes me feel awkward and

silly."

.

No response.

.

"Ability to let go. When I felt challenged I could recognize it, ask why I might feel that way and
let it go."
Three of the eleven participants (27Yo) drd not respond to this question. Another felt guilty,

awkward, and silly about the inner developmental process. One can reasonably assume that these four
respondents (36%) did not find the inner developmental aspect of the Schweitzer-based curriculum to
be particularly helpful or meaningful in terms of their own self knowing.

The responses ofthe other seven participants (64%) would seem to indicate some sort of benefit

from the inner developmental reverence practice. One spoke ofthe "need to take action on my calling,"
another ofneeding to slow down and reflect more before acting. One indicated that the inner practice
had helped her learn more about her own insecurities and recognize the strengths she had developed

through adapting to them. One simply discovered that she did "have gifts to share with the world." Two
spoke

ofan increased ability to "let go" when encountering difficult aspects of self knowing. One

spoke of the need to become more comfortable in "my 'own skin"' and of an increased sense of inner
peace. For all ofthese respondents, some kind of increased selfknowing seems to have occurred

through inner practice.
What aspects ofyourself emerged through your artistic work (or play)?

.

'My love for creativity and symbolisms. I have been out of touch. . . ."

.

"I think

a desire

to be recognized as being creative and at the same time intellectual. . . ."
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.

No response.

.

"I found, through play, that my calling does make sense."

.

"I use [sic] to be really artistic. The corporate world

has really dullen

[sic] my ability because

I

don't use it."

. 'I persevered through creating the life map. . . ."
. "Things that were once important in my life that are missing now."
.

"Haven't had much if any time to play recently."

.

No response.

.

No response.

.

"Gentleness. Fulfillment. Enerry."
Three ofthe eleven participants (27%) did not respond. For them artistic experience apparently

did not contribute to self knowing. A fourth participant had had little time for art recently, while a fiffh
thought art helped in completing the life map assignment (which was artistic in nature). If one groups
these two responses with the three non-r€sponses, five of eleven or 45Vo give no particular indication

of

having found artistic work particularly valuable in better understanding themselves.
Three participants (27%) expressed that they found the creative process valuable (or had done
so earlier in their lives) but that they did not practice

it much anymore (and in some

cases missed

it).

One desired to be recognized as artistic, while another found that art helped him or her realize that "my

catling does make sense." In the latter case, the self knowing that the creative process helped access
was also instrumental to further insight into meaning and purpose in her life. One participant offered
the words: "Gentleness. Fulfillment. Energy.* The word fulfillment in particular would indicate that

this respondent also found artistic work to be meaningful as well as self-informative. In all, six

of

eleven participants (55%) found ttrat the artistic process contributed in some way to self knowing.
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Ilhat aspects of yourself did you experience in contact with nature?

.

"I miss it and it is part that is missing in my life today. It was a huge strength in my early
years.

"

. 'I think that I have a difficult time going into nature W a pu4)ose . . . but as a source of
relaxation and unintentional reflection it is great."

.

"Nature reminds me to slow down and take life in. . . ."

.

"I experienced the quieting of the mind."

.

"I leamed how to observe the things around me and tum to nature when I need silence and time
to think.'

.

"I realized how much easier it was for me to focus in

a natural

environment. Extemal

distractions were minimized and I was able to think clearly."

.

"I had been away from it too long. Naturc helps me put things in perspective. Purposefirlly
walking was helpfrrl."

.

"An inner calm, inner strength to meet challenges."

.

'N/A."

.

"This sllmmer, I have been taking daily (or almost daily) walks w/ my dog. Rather than keeping
my eyes on the walking path, I've begun lifting my head and watching the wild flowers change
throughout the season and recognize bird calls. These walks have also been helpfirl in "clearing
the fog" in my mind at times, and helping me focus."

.

"Contentment. Recognizing (or rcmembedng) there is something greater. Contemplation."

Only one participimt (9%) did not respond to this question. All other respondents (10/11 or

9l%) had something positive to say about the role of nature in self knowing. Eight ofthe respondents
(73%o) spoke

of being in natue in terms that are also applicable to contemplative practice, such as
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relaxation and reflection, slowing down, clarity and focus, inner calm, quieting the mind, and
contemplation. A strong case can be made that the experience ofbeing in nature can be both highly

usefi

in terms of self knowing and, more specifically, brings about effects which are characteristic

of

those which are experienced by regular practitioners of contemplative practice. In many cases these

effects appear to have been important and profound for these students. Certainly the experience

of

being in nature contributed greatly to their self knowing.
What insights into yourself did you gain through practicihg reverence in your daily encounters?

.

"How it is available and makes

a

difference in the outcomes. I practiced reverence while

traveling. . . ."

.

"I do think just the process of clearing my thoughts of distractions and allowing myself to be
open to how I feel in my heart was very reassuring and [is] something that helps me gain

confidence."

.

No response.

.

"I need to imbrace [sic] obstacles in my life rather than tuming my back on them."

.

"I realize I am on the right patlU but it is going to take some time and practice."

.

"Once I was able to grasp what reverence meant to me, I was able to use it to calm myself, and

to trust others enough to be honest with the course requirernents. I've also applied r€verence to
some work situations, and doing so relieved some of my anxiety."

.

No response.

.

"When I'm able to detach from outcomes, I am calmer and more balanced. I am better able to
separate what's mine to own and work on and let go

.

ofthe pieces I'm not able to control."

"See above" [in reference to a response to the question on inner development reading: "That

feel guilty about taking time to do this and the process makes me feel awkward and silly"l.
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.

"I am now very much aware ofhow much

we

judge aU that we encounter. I am making a

conscious effort to 'judge less and enjoy more.' "

.

"I judge a lot more than I thought I did! I catch myself in the smallest of situations being

judgmental. I can acknowledge it, and hopefirlly let go. . . ."
Two participants (18%) did not respond to this question, while a third referred to her answer to
the question on inner development, the practice of which made her feel guilty, awkward, and silly.
These t}ree participants

(3/l I or 27o/o) evidently did not find extrovertive reverence practice helpfirl in

increasing their self-knowledge.

All other participants (8/11 or 73%)

responded positively as to the effects of extrovertive

revenence on self knowing. The wording they used was reminiscent of comments made in many of the

online discussion entries. One respondent spoke of increased clarity, two spoke of being more calm in
their daily interactions. Three spoke of experiencing greater acceptance of situations and
circumstances, while two found that they were more aware of the reactive judgments they tended to
make in daily interactions. In total seven of eleven respondents or 640Z spoke explicifly of qualities
associated with extrovertive reverence practice which were related to increased self knowing.

How did an understandtng of complex, $tnamic systems help you

see

yourself better, in the

context of the human systems ofwhich you are a part?

.

"I

.

"It made me aware of how each component in every system plays

see myself as a part of many. "
a

vital role, whether it is big

or small, and gave me a feeling of deeper significance in the world.,'

.

"It helped me identiS the role I played in each system. It helped me understand how each
system both benefited and hindered me."

.

"Still thinking about this question."
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.

'It

helped me to understand we are a part of a system and we are needed to make it complete. I

also was able to

identiff what role I play in the systems but I need to leam more."

.

'No change. I already had

.

No response.

.

"Still working on the systems theory."

.

,N/A.'

.

No response.

.

"Served as a great reminder that life isn't about just me. I wouldn't be successfrrl without my

a belief in systems theory."

previous and current relationships and experiences, and wouldn't accomplish much without
support. Yet there isn't one leader, but a basic instinct for what to do."

Two participants did not respond and a third wrote "N/A." For these *uee (27%), presumably
complexity theory did not contribute to self knowing. Two others (187o) wrote to the effect that they

still needed to think about this question. These students would appear be leaving the door opeq so to
speak, as to whether complexity theory might help them to know themselves better in the future.

Six of the eleven participants (55%) wrote positively about the insights they gained through
complexity theory, although one of these merely stated that, "I already had a belief in systems theory."
Three respondents spoke in terms of self knowing, in phrases such as: "It helped me identiff the role
played in each system. It helped me understand how each system both benefited and hindered me";
also was able to

I

"I

identiff what role I play in the systems . . ."; and "I wouldn't be successful without my

previous and current relationships and experiences, and wouldnt accomplish much without support."

Two respondents also spoke in terms of gteater meaning, in comments such as: "It made me aware

of

how each component in every system plays a vital role . . . and gave me a feeling of deeper sigrrificance
in the world" and "It helped me to understand we are a part ofa system and we are needed to make
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complete." Thus, at least for some, a knowledge of systems theory seems to have contributed to both
self knowing and the sense of meaning and purpose.

Of the above, which contributed most meantngfully to your owareness ofwho and whu you
are?

.

"The online joumaling and hearing about others [sic] lives. . . ."

.

"I think the artistic work gave me a clear picture of who I am, more so because of the process

I

follow in it than the work itself."

.

"Being able to identift the roles I played in each ofmy systems."

.

"Practicing reverence put me more in touch with who I am."

.

No response.

.

uThe inner
reflections exercises."

.

nJoumaling.,'

.

"Joumaling is probably the most valuable tool for me."

.

No response.

.

No response.

.

"Reflection, or thinking about where I came from. Recognizing pattems will help steer the way
for me. Allows me to reconnect with who I am at the core."
Three participants (27%o) did not rcspond to this question. Another three (277o) spoke of aspects

ofthe course (oumaling and online joumaling) which were not part ofthe Schweitzer-based
curriculum. ln all, then, 55% ofparticipants did not choose an element ofthe SchweiEer approach as
contributing ". . . most meaningfirlly to your awareness of who and what you are."
Of the five participants (45%) who did choose one of the Schweitzer curricular elements in
answer to this question, one chose the artistic process, a second chose an understanding
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theory, and two others spoke ofreverence and inner reflection. One further comment ("ReflectiorL or

thinking about where I came from. Recognizing pattems will help steer the way for me. Allows me to
reconnect with who I am at the core.") may also be interpreted as referring to reverence practice, but
such an interpretation is not certain.
Were there ways in which some or

understanding ofyourselfr

.

If

so,

to

fwther your

please describe.

"In total they all helped me to

. 'I think that a concentration
. . . in this case

all of the above worlced together

see that

I am well down the path of knowing myself."

of any number of activities focused on a specific accomplishment

finding and understanding calling in our lives, will all seem to come together.

These activities were designed for this purpose and I feel they worked together in a way that

accomplished this goal."

.

"Yes-I

found the [sic] by understanding my role and also the system's effects on me I was able

to start to see a way to use the system to change some things about myself."

.

"Still giving this question some thought."

.

No response.

.

"Hearing about others' experiences encouraged me to look deeper into myself."

.

No response.

.

"I think for me, the joumaling and meditative practices and nature time work together to
promote a sense of wholeness-something that increase[s] a sense of worth for being. When we
accept what is, we can accept ourselves as worthy as we are."

.

No response.

.

No response.

.

"Of course. It's all a fluid process. Reflection. Research. Rejuvenation. Introspection.
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Understanding the systems of which I am a part. Understanding my role(s). Recognizing where
they align or they are disconnected. So I can make a change."
Four participants did not respond to this question and a fifth was still thinking about it, so a total

offive ofeleven (45%)

expressed no opinion.

Ofthe six (55%) who expressed opinions, two said that

all the parts worked well together to increase self knowing, and a third cited many components:
"Reflection. Research. Rejuvenation. Introspection. Understanding the systems ofwhich I am a part.
Understanding my role(s). Recognizing where they aligr or they are disconnected. So I can make a
change." Thus, three ofthe eleven participants (27%) thought a diversity of elements worked together

well. Of the remuning27Vo, one participant cited

a better understanding

of the relationship between

individual and whole, another said hearing about the experiences of others stimulated selfreflectiorq
and a third said the combination

ofjoumaling, contemplative practice, and time in nature was effective.

These three comments cite both Schweitzer-based and other course elements equally. Thus it would
appear that, for most

ofthe participants, the Schweitzer-based and other course elements combined to

effectively assist self knowing.
In summarizing the results of the section of the final questionnaire devoted to self knowing, two
questions (conceming ". . . one thing you experienced in this course that helped you know yourself
better* and what ". . . contributed most meaningfi.rlly to your awareness of who and what you are")

elicited fewer responses related to Schweitzer-based than to other course components. This could be
because the Schweitzer-based components were either less effective, less predominant in the course, or

simply required more extensive practice and repetition in order to become more effective. While the
second and third ofthese possibilities are likely, given the relatively brief amount of time devoted to

the Schweitzer-based elements, the first possibility cannot be ruled out. In any case, the results ofthe
last question, as to whether and how the various elements worked together, would seem to indicate that,
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for most participants, both Schweitz er-based and other course elements combined effectively to
stimulate self knowing.

In questions relating to the benefits of specific Schweitzer-based course elements in promoting
self knowing favorable responses were 640lo for inner development practice,55%;o for artistic work,
91% for being in na.r;,ite, 73%o for extrovertive reverence, and 55% for complexity theory. The figure

for being in nature is quite striking. Even given the familiadty of that experience, it seems to have been
quite powerful. The figures for artistic work and complexity theory are the lowest. Comparatively little

time was spent on complexity theory and many people were uncomfortable with artistic work (a
condition which might be expected to lessen with further practice), but it may also be that these
elements were relatively less effective than the others (though they are still positively cited by a

majority ofparticipants). It is not surprising that extrovertive reverence was deemed more influential
than introvertive practice, given the unfamiliar nature of the latter and the possibility of widespread

application for the former in circumstances of daily living. In fact, it is somewhat surprising (and
perhaps a testimony to its

utility) that introvertive reverence was so widely cited

as being

helpfirl. At

the same time, a direct relationship between an introspective contemplative practice and increased self

knowing would seem to be almost inevitable.
Section 2: Calling

Did your practice of inner development help you get a better sense for your calling? If so, how?

.

"It helped me to see that my passion and what I have dreamed of can be my calling. And how if
I focus deeper it can bring

.

a wholeness

to having an impact on the world."

"I am still vague on my calling, but focusing and practicing helps provide clarity. With
continued practice this will help me find my path."

.

No response.

t2t

A Schweitzer Approach to Higher Education

.

"Agairu being 'forced' to make time to do this work allowed for the time and space to gain new
insights, so it was helpful in that regard."

.

"Yes-as

themes through joumaling emerged,

I was able to develop ideas more thoroughly than

I would have before."

.

"Yes, helped to shift [sic] thru [sic] thoughts and experiences."

.

"Somewhat. I was able to recogrize some pattems through inner development. I'm still
uncertain about specific callings though."

.

I'Yes,

.

"Yes. Again the joumaling piece was my outlet to place my thoughts on paper. This was an eye

but I am still searching. I realized pattems in my life."

opening experience to my inner self."

.

"No, but it helped me gain a better sense of me. It also helped me see all of the things in my life
that will help me receive my calling."

.

"To some extent yes. I think any time you focus on your inner self you start to understand
yourself better and see your strengths and get a feel of where they might take you."
One participant (97o) did not respond to this question and presumably found no benefit from

inner developmental practice in terrns of finding a calling. All others (91%) found at least some benefit.

Two participants (18%) may be characterized as lukewarm in their approval. One of these said
that being ^forced' to take the time for inner practice was helpfirl, but the phrasing of this comment
leaves it uncertain as to whether the benefit accrued from the inner developmental practice

Wr

se

or

was simply a function of the "time and space" given over to looking within. Similarly, another said that
seeing one's strengths and seeing where they might lead would come about "any time you focus on

your inner self."
Eight participants (73%) were clear that the inner developmental practice was beneficial, even
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though two of these answered "somewhat" rnd "No" respectively. Neither of these felt that the practice
had brought them to a clear understanding of what their specific calling was. However, in terms of this

study and its focus on the spectrum ofmeaning encompassing meaning, purpose, and calling, it is clear
that these respondents did find the practice to be meaningful. One ". . . was able to recognize some
patterns through inner development" and the other gained a better understanding ofselfand was able to
more clearly see ". . . all of the things in my life that will help me receive my calling."

All of the

remaining respondents were unequivocal as to tlre benefit of inner developmental practice in terms

of

calling. One stated that the practice helped him or her ". . . see that my passion and what I have
dreamed ofcan be my calling" and said it helped him or her to focus more deeply. For another the

practice brought greater clarity.

Two rcspondents drew a connection between joumaling and inner developmental practice. One
of these stated that ". . . as themes through joumaling emerged, I was able to develop ideas more
thoroughly than I would have before." Thus, the synergy between Schweitzer-based and other course
elements noted above is given some explanation and substantiation.

How about your artistic work? Did it have a bearing on your calling?

.

If so, in what

way?

',I [sic] helped me see that it will play a large role and is my future calling. the second ll2 of my
life will encompass much more creativity."

.

"My artistic work has always been a part of my life and I believe will ultimately inlluence my
calling."

.

No r€sponse.

.

"No."

.

"I want to pursue more artistic work

as

my calling becomes more defined-or as a way to

define it."
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.

',Not really.,'

.

'Not yet, but I'm hopeful that I'll be able to use music

.

"No, it made me think about it, but didn't help me define my calling."

.

"Yes. it allowed me to place an image on my calling."

.

rrYes,

.

.The artistic work itself reminded
me of what at one time I might have seen as my calling. It did

as an art

to identifu future callings."

only in the sense that it was now down on paper-it makes it more real to me that way."

give me the feeling of confidence that I loved when doing art at a younger age."
There was one lack of response to this questiorl as well as a "No" and a 'Not rcally." Thus,
three of eleven (or 27%o

ofl pafiicipants did not feel that artistic work helped them to identiff their

callings.

Similarly to the previous question, some of the respondents who said that artistic work had not
helped them identiff their callings nonetheless made remarks that indicared that the process was

meaningfirl to them. These included being .. . . hopeful that I'll be able to use art to identifr future
callings,"

'.

. . it made me think about it," and

"It did give me the feeling of conlidence that I loved

when doing art at a younger age." Grouping these three respondents (27%) with the rcmaining five

(45%) who were unequivocal as to the benefit of artistic work in helping to find their callings, eight
participants (73%) found art to be helpful.
Some of the respondents seemed to be speaking as much or more of art as a calling as distinct

from the artistic process as a means of helping to identiff one's calling. Although this may confuse the
issue somewhat, in either case the respondents still experienced art as important and helpful

relationship to calling.
Did your experience of nature contribute to your sense of calling? Agaira if so, how?

.

No response.
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.

"Connecting with nature allows for reflection and contemplation, and I feel more centered in
and around nature. So yes, I believe it

will contribute-and already is, as I'm on the path."

.

No response.

.

"Yes-my own connection with nature satisfies

me on a soul level and I see the value

of

making nature experiences a part of what I do with my calling."

.

"Reminders of passions that are impofiant to me."

.

uNo-n

.

'Nature helped me expose myselfto the quietness and leam from my thoughts during the quiet
time."

.

'Not really."

.

No r€spons€.

r

trl.{ot so much . . .

I enjoy nature and it always [helps] me to find inner peace at times when you

consider the world is just as simple as it is complex."
Three participants did not respond to this question, two answered "No," and one answered, 'Not

reatly.' Altogether, then, six of eleven participants (55%) did not frnd being in nature helpful in terms
of finding their calling.
With the remaining five participants (45%) who responded positively, one spoke of nature
experiences as b eing part of a calling, though this respondent also noted that "nature satisfies me on a
soul

level"-an indication that it is meaningful in that person's life. Also,

one respondent said that

nature did not help much with finding a specific calling, yet noted that nature helped him or her "to find
inner peace"-also a meaningful quality.

Two ofthe respondents elucidated the link between nature and contemplative practice referred
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to in the previous section of responses to the final questionnaire related to selfknowing. One of these
said that "nature allows for reflection and contemplation," while the other said

it ".

. . helped me expose

myself to the quietness and leam from my thoughts during the quiet time." It seems apparent that being
in nature strongly supports the meditative state of mind which leads to greater self knowing. Yet a

minority ofparticipants felt that being in nature helped them find their callings. To some extent this
might be because, for most people in our culture, opportunities to spend very much time in nature are

fairly rare. Yet, given the disparity between the 45% favorable percentage related to nature and catling
vs. the 91% favorable percentage related to nature and selfknowing from the same set ofrespondents,

that explanation seems insufiicient.

Did relating to others tlvough reverence help bring you

a

greater .awareness of calling?

If

so,

how?

.

No response,

.

"Ability to relate is crucial in leadership development,
messages

with clear eyes/open ears is

a

and letting go ofjudgnr.ent and receiving

must-when I am reverent I let go of being right and

having all the answers, which allows me to lead as a servant leader."

.

"Not so much

a greater awaxeness

of calline, but I now feel that I can more freely "embrace

what is" and be conscious ofthe fact that we are so easily ready to judge first. I think that I can

put this to good use when working w/ my students and families as a special educator."

.

"Sort of. Through reverence, I began to examine the motivation ofothers' interactions and
relationships and began to sorUprioritize these into 'healthy' and'unhealthy' categories."

.

"Yes, with my daughter's eating disorder coinciding with the unfolding of a calling based on

satisffing the hungers of body, mind and soul, it has helped to bring reverence to the situation
and the interactions w/ my child."
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.

No response.

.

"It's helped to clarifr some things for me. Reverence hasn't directly identified a calling though.'

.

"No, but it made me realize things about my own actions and personality."

.

"Yes, reverence allowed me to silence my soul and accept things for what they truly are. This
includes the awareness of my calling."

.

No response.

.

"To some extent . . . hearing others open up about their callings allowed me to consider

it

myself more seriously and find more meaning in it."

It appears that the wording of this question was such that some respondents answered in terms
of introvertive rather than extrovertive reverence. And, in a similar manner to the last two questions,
some respondents seem to have answered with regard to r€verence as a cort ponent

oftheir calling

rather than as a means of helping to access it. This latter distinction is perhaps not overly important

given that, either way, these respondents found reverence to be meaningful (even when they didn't feel
that it had helped them anive at clarity as to the nature of their particular calling).
Three of eleven p articipants (27%o) did not respond to this question, hende extrovertive
reverence would seem not to have been helpful to them in deterrnining a calling.

Of the eight participans (73%) who did feel that extrovertive r€ver€nce was helpful, trvo may
be characterized as lukewarm (using the phrases "Sort

of'

and "To some extent" respectively

in

opening their comments). The remaining six respondents (55%) were unequivocal in their favorable
assessment of the link between extrovertive reverence (or at least some type of reverence) and meaning

(if not always calling).
It

is interesting that, with regard to calling (as opposed to self knowing), more respondents

found introvertiv e (9lo/o; 73%o slrongly) than extrovertive (73o/o;55% strongly) reverence to be helpfrrl,
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given the lesser familiarity ofthe former and the greater applicability to daily situations ofthe latter.

Did gaining a better understanding of how systems work help you see where you might
best, and how you might make contributions while also pursuing a meaningfiil vocation?

If

so,

fit in
how?

.

"Helped me to see that it is possible and removed the barriers."

.

*Yes, I can't
accomplish things without support of a system, but I must give./show my strengths

to appropriately (and successfirlly) contribute."

.

No response.

.

"This is based on an assumption that this knowledge was transferred. It was not!! So, no."

.

"Yes-the Flossibilities of developing a preschool program focused on nature is something I can
pursue because of where I am in my work systems."

.

No response.

.

"It helped me understand my role."
still thinking about this."

.

"There were many strengths I had either gained from or had nurtured by systems. I absolutely

think these strengths apply to my job and how effective I am at it."

.

"Yes . . . it allowed me to justiff the importance of the job I perform while at the same time
receiving the fi.rlfillment that it gives me."
Some respondents seem to have answered this question in terms of whether the existence

of

systems was supportive to their callings rather than assessing whethet the understanding of complexity

theory had contributed to their ability to identiff their callings. Similarly to responses in some previous
categories, however, these respondents would appear, in any case, to have grasped the principles

complexity theory sufficiently well to be able to relate the role of systems to their callings, so the
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confusion here may not be especially important.

Two participants did not respond to this question, a third answered 'No," and a fourth most
emphatically declared that insuflicient knowledge of complexity theory had been imparted to enable an
understanding of it to help in the pursuit of meaningfirl vocation. Taken together, then, four ofeleven
respondents (36%) found that an understanding of complex systems dynamics was not helpfirl

in

identifring calling.
The response of one participant was neutral. ("I'm still thinking about this.") If this response is
grouped with the four negative r€sponses, it may be said that 45% of participants (five of eleven) gave
no evidence of any relationship between understanding complexity theory and the successfirl pursuit

of

meaningfirl vocation.
Six of the eleven participants (55%), however, did reply in the affirmative to this question.
Perhaps, as the comments

ofthe emphatically negative respondent may suggest, this figure might have

been higher had more time been spent in leaming about complexity theory.

Ofthe above, what helped you most to experience your sense ofbeing called? Describe how it
helped

.

No response.

.

"I am still unsure. Mainly, I can hear a call when I am open to it, and I'm most open when I'm
rcverent. therefore, I believe that being reverent allows me to hear the call."

.

No response.

.

No response.

.

"Agai4 joumaling would be most helpfirl.'

.

"Joumaling, shifting [sic] through experiences."

.

"Inner reflection was most influential to me. It helped me focus on how I may be called."
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.

No response,

.

"Practicing reverence allowed me a greater awareness into being called."

.

No response.

.

"Again . . . probably the art work. I think illustrating feelings, events, and ideas make [sic] them
even more meaningful and usefirl."

Five of the eleven participants (45%) gave no response to this questiorl so apparently they had
no opinion as to what element of the Schweitzer-based curriculum was most helpful in pursuing a

meaningfirl vocation.
Of the six participants (55%) who responded favorably, three found reverence the most helpful
(including one who used the phrase "inner reflection"), two chose joumaling, and one said that working
artistically helped the most. As in the previous section with regard to self knowing, respondents chose
both Schweitzer-based and other course elements in their responses.
Were there ways in which some or

all of the above worked together to open Wu

to your sense

calling? If so, please describe.

.

"The definition ofvalues, support group, and skills brought together the final purpose

ofmy

calling."

.

No response.

.

No response.

.

'N/A.',

.

No response.

.

"Understanding passions and what you are drawn to, helped discover calling."

.

"Relating to others and inner development paired nicely to motivate me. Relating with others
made me feel like

I wasn't alone in my search for meaning."
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.

No response.

.

.Still giving this

.

No response.

.

"I think again they worked together simply in that each activity shared the same cause and

some thought.'

worked towards reaching it."
Five participanS gave no answer to this question and one responded "N/A." Thus, six ofthe
eleven participants (55%) expressed no opinion as to how the course elements worked together to assist
the search for calling. Adding to this a seventh response which was neutral

thought),

and

64%;o

('Still giving this

some

ofthe respondents expressed no firm opinion.

Of the four respondents who did offer specifi cs (36%), three did not clearly distinguistr between
Schweitzer-based and other course elements, while the fourth cited "relating to others and inner

developmen!" the former aspect presumably referring to classroom dialogue and online discussion' the
latter to reverence practice. Thus, once again, Schweitzer-based and other course elements seem (at.
least for some) to have joined together to support greater awareness of meaning and calling.

In relation to calling, inner development (that is, introvertive reverence)-with percentages

of

9l7o favorable; 73o/o sfrorrgly so-seems to have been the most effective of the Schweitzer-based
curricular elements. This was followed by artistic work and extrovertive reverence (which was,
however, sometimes confused with introvertive reverence), both at73%o favorable (55% strongly so in
the case of extrovertive reverence). Complexity theory was found helpful by a majority of of course

participants (55%), but being in nature was only favorably commented upon by 45% of students.
Section 3: Other
Would you

lile to share any other

experiences

or ony of the aspects of the Sclrweitzer approach?
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a

"It is really uncomfortable and it is critical to allow people to get to it in their own time. It is
also essential to try many different methods to break the barrier.

I remember taking

a private

rneditation session and the instructor had to use more than three methods for be to surcum to

[sic] allowing the barriers to drop and the freedom of the experience. This process conflicts with
much of the norrn of society where we are to put on our arrnour [sic] every day and not allow
any vulnerability in, especially within ourself."
a

"In order to lead, one must first know him or herself. In order to do so, one must reflect on
where they've been to understand where to go. Systems do just that-take the knowledge and

information provided and react. "
a

"I think 'knowing where we came from' and examining this through life stories was a helpful
exercise in self-knowledge. For me, the messages from Levoy helped me to see that the path
that I was walking was intentional-that internal compass leading us to where we were meant

to be."
o

"I found this section of the course not well-integrated with the overall goals and curriculum and
consequently it felt at times forced, fake, ridiculous, like a waste of time."

a

"I appreciated all the methods used and would have liked more info/instruction and time

(if

class had allowed) on the practice of reverence, art and play and nature. Those all contribute to
a sense of wholeness in ourselves and with regular practice integrating them in our lives, they

will make a difference. It

was a little hard to incorporate and practice these things

dout regular

face time in class (for me)."
a

No response.

a

"I found that I had to really focus on removing barriers (guilt, doubt, fe*) to get deeper into my
self-knowledge. Building trust in myself that it was OK to'put myself out there'was a critical
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element for me during this process."

.

No response.

.

'Not

at this time. I don't want to appear selfish, but I'd rather not share my other experiences at

this time. I want the opporfirnity to let things soak in a little."

.

No response.

.

"I would share only that you get out ofthis activity only

as much as

you put into it. This

approach was well sold to me and in tum I chose to put more into it mentally and feel

I

therefore got more out of it."
Three participants gave no response to this question and one withheld comment in order to

". . . let things soak in a little." An additional student commented on the helpfulness of life stories and
thebook Callings (1997) by Levoy, which were not part ofthe Schweitzer-based curriculum. Thus,
five of eleven or A|o/ohzd no particular firther comment vvith regard to the Schweitzer-based
curriculum.
Six of the eleven students (55%o) did comment on the Schweitzer-based curriculum. Of these
comments, one was extremely negative, two expressed concerns or difliculties, one spoke specifically
about systems, and two were generally favorable.

One student ". . . appreciated all the methods used and would have liked more info/instruction
and time

(if

class had allowed) on the practice of reverence, art and play and nature." This student

simply felt that there was too little time in class for practice and experience in these areas. Another
student felt that she got a lot out of the Schweitzer-based part of the curriculum (perhaps referring

mostly to reverence practice) because she was willing to put a lot into "this activity." lnherent in this
favorable commen! however, may be the recognition that it might be difficult for some students to put
that sort

ofefort into

such curricular elements.
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What sorts of difficulty did students experience? One student found selfknowing (perhaps
again primarily reverence) to be difficult, and experienced being mnfronted with "baniers (guilt,
doubt, fear)." This student had to build "trust in myself in order to "put myself out there." This latter
act might refer to group meditative activity or to sharing deeply in classroom dialogue or online

discussion. ln any case, this student expresses her sense ofdiscomfort or vulnerability within a
comment which is not explicitly unfavorable.

Another student experienced considerably more anxiety, stating:

It is really uncomfortable and it is critical to allow people to get to it in their own time. It is also
essential to try many different methods to break the barrier. I remember taking a private

meditation session and the instructor had to use more than three methods for be to surcum to
[sic] allowing the baniers to drop and the freedom of the experience. This process conflicts with
much ofthe norm of society where we are to put on our armour [sic] every day and not allow
any vulnerability in, especially within ourself.

This student feels highly vulnerable and again her sense of discomfort is around meditative practice
(perhaps particularly within a group setting, as the experience within this course is contrasted with that

in a "private meditation session" previously taken). The student goes on to stress the abnormal nature
of meditation in our society, ". . . where we are to put on our armour [sic] every day and not allow any

vulnerability in, especially within ourself." The student advises that such curricular content "is
uncomfortable" and needs to be introduced sensitively, in order to "allow people to get to it in

tleir

own time." He or she also suggests that more than one meditative technique be introduced. In this
course, due to time constraints, only reverence practice was taught (an introvertive practice in one
session and an extrovertive one in another).

Finally, one student states that the Schweitzer-based curriculum was ". . . not well-integrated
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with the overall goals and curriculum and consequenfly it felt at times forced, fake, ridiculous, like a
waste

oftime." One wonders whether this student also experienced

a high degree of discomfort

primarily with the meditative aspect of the Schweitzer curriculum.
In pondering these issues, it is important to bear in mind that only the last two comments
discussed can be chamcterized as specifically unfavorable. Nonetheless, they frankly address issues

which may well have been present to a lesser degree for other students. Certainly our culture as a whole
does not regard meditative practice as normal-perhaps not even as acceptable. In future, when

intoducing contemplative practice to gloups to whom it is unfamiliar, it would no doubt be wise to
devise ways in which to minimize discomfort and the feeling of vulnerability.

While it is important to recognize the need for methodological adjustrnent, however, it would
also appear that the majority of students found considerable value, in terms

ofboth self knowing and

meaning and purpose, in various elements ofthe Schweitzer approach. Given the unusual nature

of

some of the practices, as well as the brief time availabte to innoduce and practice them, this in itself is

worthy of note.

Summary of Results
The ways in which the results answer the two primary research questions are discussed below:
a

Do certain types of experience and learning (i.e. intellectual, creative, environmental, and
contemplative) contribute in differing manners and to differing degrees in their ability to foster
self-knowledge and to awaken a sense of personal calling?

a

Is the particular combination of types of experience and learning provided by this course more

effective in fostering self-knowledge and awakening a sense of personal calling than the various
l

Upes of experience and leaming would have been separately?
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First, it seems apparent that the various Schweitzer-based curricular elements do contibute in

differing manners to self knowing and the sense of personal calling. Contemplative practice, immersion
in nature, and artistic activity all enhance self knowing, but in different ways. Simply spending time in
nature clears the mind and has a calming effect. Contemplation can be a way of achieving similar
results independent of setting. Artistic activity, on the other hand, enhances awareness on the level

of

'The common element may be that each of these experiences helps transcend the
surface chatter of normal waking consciousness. Thus, they take one's awareness out

ofthe realm of

"doing" and center it more on simply "being."
Do these three curricular elements achieve their outcomes to differing degrees? Perhaps, though
any clear and

firm quantitative ranking would be difficult to infer from these results. While all students

discussed the results of reverence online, this was an expectation of the assignments during weeks one

through three. In contrast, only a minority of students spoke of the importance of being in nature or the
benefits ofartistic activity in the online discussions. This may be, however, because only a minority

of

students experienced the motivation or found much opportunity for such experiences and that, had they
engaged in them more regularly, the results would have become more apparent. Thus, this particular

question must await further research.
The elements of complexity theory and service, by contrast, seemed to contribute more in the
realm of "doing" than "being." By providing an understanding of the relationship between the part and
the whole-and particularly by affrrming the significance of possible contributions ftom the part (the

individual) to the whole (society and environmentFthey contributed, at least for some, to the sense of
personal vocation. Rather than doing so in different ways, it seems that these two curricular elements
merged into a kind of "systems spirituality" that was both inspiring and meaningful. However, despite

the fact that only a minority of students discussed these aspects, quantitative analysis must again await
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further research, as their unexpected fusion was not extensively incorporated into the course. Thus, as

with immersion in nature and artistic activity,

a more extensive treatment

might have resulted in more

apparent results amongst a higher percentage of students.

Having noted the ways in which the various curricular elements contributed primarily to either
self knowing or meaning and calling, it should nonetheless be noted that these trvo goals are
interconnected. Thus, knowing oneself would appear to be essential to finding one's calling. Therefore,
in that contemplative practice, being in nature, and working artistically were helpfirl with regard to the

former, they would be expected to also contribute to the latter. This expectation was well supported

with regard to reverence. For certain individuals, artistic activity contributed strongly to perception of
vocation. The connection, however, was less apparent with regard to being in nature and sense

of

calling.
Conversely, the fusion of complexity theory and service that gave rise to a kind of "systems

spirituality" was rooted in the understanding of the relationship between part and whole. Thus, though
the emphasis was on the significance of the roles we as individuals can play within the wider

community, some degree ofenhanced awareness ofoneself as an individual would seem to be implied.
There was some evidence that this was in fact the case.
There was also some evidence that the combination of curricular elements was more effective
than one or the other alone might have been. A fuller discussion of this point, as well as those above, is

to be found in the following discussion ofresults.

Discussion

Through a review and summary of the student responses to the two sets of questionnaires as

well

as the student entries

in the weekly online discussions, a number of cornmon themes become
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apparent. These reflect student interests. They represent the curricular outcomes that students found

most relevant and meaningfrrl. Most of these themes evolved over time. Through synthesis and
interpretation of core themes and the ways in which they changed, a firller picture emerges of what, in
the Schweitzer higher educational approach, students found most significant and applicable to their
lives. This picture forms the basis for a discussion of whether and how the Schweitzer curriculum
added to students' knowledge of self and their sense of meaning, pupose, and calling.

It also yields

clues as to how that curriculum might, in future, be adapted and implemented for maximal

effectiveness.

Review of Results

Through a brief reexamination of each of the three areas of data collection (post-activity
questionnaires, online discussion entries, and final questionnaires), significant themes are encapsulated
and placed into relationship with one another, providing the basis for further analysis and interpretation

in the following section ofthis.study.
P ost-A ct iv ity Questionnair es

One of the first themes to emetge was

tlnt of unfamiliarity.

T"his came up

primarily in regard to

introvertive reverence practice and the artistic exercises. For most sfudents, these activities were nev,f
(meditation) or hadn't been much practiced since childhood (artistic work). As these were group
activities and the members of the group were minimally acquainted, feelings of unfamiliarity,
confusion, or even inadequacy could and sometimes did produce discomfort.
Nonetheless, students were v/illing to try these activities. ln the first session on introvertive
reverence, the theme that emerged was enhanced awarezess, both with regard to things in the ouGr

environment and elements of the inner landscape. Greater awareness in particular supported the
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curricular goal of increased self knowing.
The second session inhoduced a cooperative movement exercise and conscious walking.

It

ended with the students sitting meditatively in nature. These elements were conducive to greater
awarcness of the interplay between part and whole (the individual within a group, the individual

walking upon and connected to the earttr, the individual

as part

ofthe natural environment). The

combination ofa meditative atmosphere and the fact that students had recently been introdrrced to
complexity theory was conducive to the emergence of a theme that may be termed systems spirttuality.
The idea of finding one's place in the whole is particularly supportive of the curricular goal of enhanced
meaning. The theme of co nnectedness to nature also emerged herE, as some students became painfully
aware of the absence of nature in their present lives.

Although the third session again evoked the theme of unfamiliarity, the artistic process (not
talent or
dependent upon artistic outcomes) nonetheless produced positive results. When asked, "What
capacity did you become aware of through this activity?' 71o% of respondents indicated some level
increased selfknowing. When asked, "How might you develop that and put it to use?" 100%

of

of

had
respondents gave some indication that they found the artistic or creative capacities of which they
become aware through the exercises to be personally meaningful.

Online Discussions
Week one.

The theme of co nnection to nature continued here for some members of the group. Nature was
described as contributingto clarity of mind, a quality related to increased self knowing.

Amongst a few, the importance of regular practice with regard to introvertive reverence arcse.
Although there is no way to determine whether course participants engaged in contemplative practice
regularly, there was some discussion as to the need for this in order to maximize its beneficial effecS
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(primarily in the realm of self knowing).
The theme of awarezess was considerably expanded in the week one online discussion,

evolving into a complex of qualities including s/ouizg down and awareness of the other. T\e rreed to
slow down was seen to be especially great, given our general cultural disposition to value "doing" over
"being" (the theme of being vs. dorhg). Consequently, we may feel guilty taking time to be quiet and

still, when there is so much work to do. The awareness of the other which emerges from

a quiet and

accepting frame of mind is akind of metacognitive knowing in that, as we perceive the other, we
become better able to differentiate between our own reactions to and (often subconscious) judgments

of

the other, which color our perceptions, and the *what is" of the perceptions themselves. This calls for a

quality of deep listening, which is extremely applicable to the extrovertive practice of reverence. One
student shared an experience of listening to her grandfather, as he was finally able to share with her his

experiences in the Holocaust, about which she wrote, "This, I believe, was my most profound reverent
experience." This complex of qualities is supportive of self knowing, though both self and other

knowing bring deep meaning to our experiences.
Other themes which arose this week were more related to meaning, purpose, and calling.

A

"DostoyevslE effect" emerged, which describes the way in which seemingly small individual actions
can ripple out to have far reaching and unpredictable effects. Thus, we have the possibility to

accomplish great good even tlrough the little things we do. This awareness is an aspect ofthe theme
systems

spilitwlity. Knowing that we can effectively contribute within

the greater whole is deeply

meaningful and can influence purpose and calling. A link between systems and reverence emerged,.
When we cultivate inner quiet, awareness, and receptivity, we can better sense our possibilities for
creative action, responding appropriately to the multi-systemic environment which constitutes our
sphere of activity. This place of quiet receptivity also brings about a depth of connection to the other
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which evokes cozzpassion. Compassion may be the fuel for the Dostoyevsky effect, the link between
reverence and complexity which leads to creative change.

All ofthese factors contribute to meaning,

purpose, and calling within our lives.

lleek two.
Minor themes in this week's online discussion included the arts and nature. Boththe creative
process ard being in nature brought about an altered state ofawareness akin to that achieved through
contemplative practice. This state of awareness was usefirl in the search for personal calling.
The themes ofaware ness, slowing down, and listening continued. Reverence was connected

with increased mental clarity and the alleviation of srress, both helpfirl in the search for calling. The
theme of empathy and compassion evolved into a major theme of serurce. This emerged spontaneously

in the discussion, which is significant given the role of service in the Schweitzer higher educational
approach. Service is the one element ofthat approach which was not explicitly incorporated into this
course, because

oftime and logistical constraints. However, it

seems to be inherent and

implicit, at

least for many people, within the search for meaning, purpose, and calling. Finding one's calling,

of

course, was a major focus of this course.

One student's search for calling became clearer as she responded reverently to a family member

sufering from an eating disorder.

She sensed a larger calling to

work with others to help them address

issues around the hungers of mind, body, and soul.

I{eek three.
The questions in this week's online discussion centered around living authentically, which is

strongly related to meaning, purpose, and calling. The conversation around the cluster of qualities
inclttding awareness, slowing down, self lotowing, and clarity also emphasized the essential role

of

acceptance and non-judgment, which help us to know the other more accuately (and thereforc respond
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to the other more appropriately). Not only are all ofthese qualities related to self knowing, they also
help us live more authentically. The need to be aware of and listen to boththe head and the heart

n

order to live authentically also emerged.
Themes around nature and service continued. Both were found useful in living authentically,

but in different ways . Being in nature was conducive to qualities of inner quiet and listening which

facilitated self knowing Being of service led,to inner fulfillment. Both enhanced the feelings

of

personal meaning and purpose.
ll/eek four.

Though no questions were asked about it this week, the therne ofreve rence emetged
spontaneously amongst the respondents. It included aspects such as acceptance, meditation, slowtng
down, and listening. T\e need to listen, not just on the level ofthe head,but oa those of heart and
"gar" as well, was rciterated.

All of these qualities relate to self knowing. The point was made that, in

order to truly understand another, one must first leam to know oneself. This relates to the theme

of

metqcognitio\ distinguishing our own judgrnents and reactions from what and who is achrally before

us-enabling

us to

"walk

a

mile in their shoes."

Servrce continued as a major theme. It was linked to both reverence and calling, hence it is
connected both to self knowing and to meaning and purpose. Reverence creates within us the inner

disposition to serve. For about half ofthe course paxticipants, service was also an integral part ofthe
callings they had found or were still in the process of refining.

For some students, the theme of creativity conlinued, as it was bound up with the process

of

finding a calling or with the callings they had found. In the former sense, it was connected to a capacity

for selfknowing, in the latter it gave meaning to students' plans for the future.
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Final Questionnaire
Self lotowing.

Although, when asked what one thing in the course helped them know themselves better, most
sfudents did not list a course element from the Schweitzer-based approach, when asked about the

various aspects separately, most students felt the Schweitzer elements contributed to self knowing.
Results are condensed below:

practic€

.

inner development

.

artistic

.

contact with

.

reverenc€ in daily

73%

.

understanding

55Vo

&Vo

work

55%

nature

9l%

encounters
of complex, dynamic systems

When asked ". . . which contributed most meaningfully to your awareness of who and what you are?"
27%o expressed
450lo

no opinion, 27%o spoke of aurse elements not related to the Schweitzer approactU and

mentioned elements of the Schweitzer approach, including the artistic process, complexity theory,

and reverence and inner reflection. When asked how some or all

ofthe elements worked together "to

further your understanding ofyourself," those students who responded referred to both Schweitzerbased and other cunicular elements. In their responses, students for the most part expanded upon the

variety of themes which emerged in the session questionnaires and online discussion.
Calling.
Students were asked how the various aspects of the Schweitzer-based curriculum assisted them

in finding their callings. In interprcting the responses, it was necessary to distinguish between what
actually led to a clear definition of calling and what was of assistance in the process of seeking for
one's calling. Evidence

ofthe latter was held to be an indication that
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meaningfirl for that student. Results of favorable responses are condensed below:

.

inner

.

artistic

.

experience

.

relating to others through

.

understanding ofhow systems

development

9l%

work

(73% strongly)

73%

ofnature

45o/o

reverence
work

73yo

(55% strongly)

55o/o

When asked ". . . which helped you most to experience your sense of being called?" three students
spoke of reverence, one

ofartistic work, and two ofjoumaling,

a course

activity which was not part of

the Schweitzer-based curriculum. However, in two responses to the question on inner development and

calling, a link betw'een joumaling and inner awareness was clarified. One student wrote, ". . . as themes
through joumaling emerged, I was able to develop ideas more thoro"ehly than I would have before."

Another said, "Again the joumaling piece was my outlet to place my thoughts on paper. This was an
eye opening experience to my inner self." Thus

it

is clear

tlat,

at least for some students, both

Schweitzer-based and other curricular elements worked well together to help students both in terms

of

self knowing (which joumaling actively promotes) and finding their callings. The responses of students
to the final question regarding ways in which curricular elements "worked together to open you to your
sense of

calling" substantiate this conclusion.

Before examining responses to the last section of the final questionnaire, it may be helptrl to
combine the statistical results from the first two sections, with regard to the Schweitzer-based

curricular elements:
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Self Knowing

Calling

Inner Development Practice

64%

9L% (73% strongly)

Artistic Work

55%

73%

Being in Nature

9r%

45%

Extrovertive Reverence

73%

73% (55% strongly)

Complexity Theory

55Y0

ss%

While it is not possible to draw any firm conclusions from statistics compiled from such a limited snrdy
and, moreover, subject to considerable interpretation, it may nonetheless be informative to look at any
pattems which emerge.

It

seems strange that more students would find inner developmental practice pertinent to

calling

than to self knowing. However, as it was presumably helpful in identiffing calling precisely because

il

contributed to greater self knowing, perhaps not too much need be made from this apparent
discrepancy. In either case inner developmental practice is helpfrrl to most students.
The same question emerges in comparing the statistics for artistic work, and the same answer
may be applicable. If, as has been suggested, the nature ofthe artistic process helps bring about a
receptive state of mind in which the heart can speak as well as the head, this kind of self knowing may

give rise to insights which prove helpful in hnding one's calling.
The statistics conceming the influence of being in natune are very discrepant. Given that student
comments about being in nature describe many ofthe aspects ofthe complex of qualities (such as
stillness, quiet, clarity, slowing down, etc.) associated with contemplative practice, perhaps it should
not be surprising that being in nature should contribute $eatly to self knowing. However, this self

knowing does not seem to translate as readily into a sense of one's calling. Perhaps this can be at least

partially explained by some student confusion

as to the nature

t45
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saw art as part

oftheir calling, only one of which I am aware thought that nature might be part ofhers.

For that reason, more students might have responded favorably in terms of art and calling than with
regard to nature and calling.
The percentages for exuovertive reverence and complexity theory remain stable in terms

of

both self knowing and calling.

It would

be presumptuous to attempt any sort of ranking of the various curricular elements

based merely on the above statistics. Nor would a compilation of the statistics from the session

questionnaires be more informative, given the small number of respondents and the fact that the
responses are based on very brief activities related to each of the curricular elements, without the

benefit of further practice or experience over time. On the whole, however, it may reasonably be
inferred that elements of the Schweitzer-based curriculum are helpfrrl to a majority of students, in terms

of both self knowing and calling.
Other.

While 36% of the studens did not respond when asked if they would like to comment further on
any aspect of the Schweitzer-based curriculum, 64% took the time to comment, sometimes in detail.
55% spoke of Schweitzer-based elements. Ofthese, one response was highly negative, saying that
these elements were not well integrated into the course in general, ard characterizing them as "forced,

fake, ridiculous, like a waste of time. " Two other students spoke of the unfamtliariry they experienced,

particularly with the meditative practice. One ofthese students spoke of "barriers (gurlL doubt, fear)'
which she experienced. These are inner qualities which a practice of self knowing may well bring up.
She found she had to

build "trust in myself in order to "put myself out there." This may be a comment

about being introduced to contemplative practice within a group setting and moreover in a room full

virtual strangers. The difficulties inherent in such an experience are spoken ofmore explicitly by the
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second student, who seems to have felt very vulnerable in this process. She offers a number

of

suggestions as to how meditation might be introduced differently in the futurc, in order to minimize
such feelings.
One student spoke about the connection between leadership and complexity theory. Two others

commented favorably on the curriculum, one extremely so. This person wished there had been morre

time in class to introduce the Schweitzer-based curricular elements, and that there had been more
opportunity to practice them over time, as well as in a group setting, which might have enmuraged
regular practice. The other favorable respondent notes ". . . that you get out of this activity only as
much as you put into it. This approach was well sold to me and in tum I chose to put more into

it

mentally and feel I therefore got more out of it." This comment also speaks to the need fot regular
practice ot expeience ifone is to realize the firll benefits of any of these curricular elements.

Synthe s is and Interpre t at ion

The significance of the themes described in the previous section are here related to one another
and examined as to their relative impact upon self knowing as well as meaning, purpose, and calling.

The effectiveness of the Schweitzer-based curriculum as a wholq in furthering self knowing and
enhancing the sense of meaning, purpose, and calling is also assessed. Finally, indications are extracted

from this assessment as to how futur€ higher educational offerings based upon the Schweitzer approach
might best be designed in order to promote self knowing and a deepened awareness of individual
meaning, purpose, and calling.
Emergent Themes

Most of the themes which emerged in the various student responses can be grouped according
to the elements of the Schweitzer-based curriculum. While some relate predominanfly to either self
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knowing or to meaning and purpose, it becomes appar€nt in examining them deeply that the two are
inextricably linked and that all ofthe Schweitzer-based curricular elements contribute to both.
Connection to nature seems to assist self knowing by inducing a state of mind which is quiet
and receptive, in which a quality of deep listening can emerge. Such listening combines heightened

attention to the phenomena of nature with awareness of the feelings and thoughts they stimulate within
us. Being in nature gives rise to a focused and clear state of mind, which facilitates self knowing.

Simply being in nature is also meaningful to people and, at least for those who have once had a strong
connection with nature, it is all too often painfully absent in contemporary urban and suburban life.
Students also found being in nature to be helpfi.rl in

identiffing their callings.

The artistic or creative process was associated with both self knowing and with meaning and
purpose. Creativity, like nature, seemed to induce a receptive state ofmind, one in which the voice
the heart could come forth. The creative process also served to awaken inner capacities

of

whic[ for

many, had gone dormant. For a majority of students, the artistic or creative process also seems to have
been inherently meaningful. In addition, many students found that the capacities which they accessed

through art could be utilized in their search for a calling. For some, art was part oftheir calling itself.

A large cluster of themes emerged around inner practice. These included awareness, being vs.
doing, slowing down, listening (to head, heart, and gut), metacognition, clarity, acceptance, and non-

jud9ng. Studens seemed to find the heading of reverence to be a natural and acceptable umbrclla for
this range ofqualities. This term included both contemplative practice (introvertive reverence) and
mindfrrlness in daily activities and encounters (extrovertive reverence). Both ofthese involved self

knowing and the former supported the latter. Knowledge of selfwas experienced as inherently
meaningful. Knowledge of self in relation to others, the focus of extrovertive reverence, was both
meaningful and highly applicable within the circumstances daily living. Introvertive reverence helped
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students as they searched for their callings. Extrovertive rever€nce was, for a number of students, a key
aspect of their calling itself (in ways ranging from simply relating with empathy and compassion to

leadership, servant leadership, and service).
The theme of systems spirituality had roots in reverence (self knowing) and application in
service (calling). The feeling of being an integal part of a greater whole was intrinsically meaningful.
Understanding how the part can influence the whole (as in the Dostoyevsky effect) was especially so.
gave rise to a
Qualities of empathy and compassion which were cultivated through reverence

disposition of service to others. Being of service, in turn, was deeply fulfrlling and brought meaning
and purpose to life.

Two other themes emerged, both of which can inform future efforts to implement a Schweitzerbased higher educational curriculum. One ofthese is a negative, one a positive. The theme

of

unfamiliarity arose primarily around meditation and art, especially within a group setting. Given our
culfural predispositions, which regard meditation as strange and foreign and art as primarily for
children or the extremely talented, students may feel uncomfortable and vulnerable when asked to
practice these activities, especially in the presence of others. The theme of regular practice is a

comterpart to that of unfamiliarity. Through regular practice the strange becomes familiar. Moreover,

it stands to reason that consistent effort will strengthen the benefits of activities such

as

contemplation,

artistic work, the understanding of complexity theory, and simply being in nature.
Evaluation of SigniJicance amongst Schweitzer-Based Curricular Elements
Based on these findings, any attempt to decide which curricular elements were more effective

than others must be impressionistic, which is not to say it need be entirely subjective or arbitrary.
Based on the number of student comments around the cluster ofqualities related to awareness, etc.,

it

would appear that reverence was the most significant curricular element. On the other hand, ttris might
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well be, at least in part, due to the fact that it received tle most emphasis. Still, it is probable that the
impact of reverence would have been even greater had students actually developed regular practices,

which with few possible exceptions was likely not the case. In order to facilitate such an outcome in
futur€, the need to overcome the factor of unfamiliarity would be critical.
Conversely, complexity theory was introduced briefly and early in the course. Although its
essence can be

intuitively grasped, it was not possible to explore it deeply or in detail. Thus, though it

might appear to be the least effective curricular element, this might alter if it could be pursued more

flrlly. In particular, the theme of systems spirituality only emerged some weeks into the online
discussion. This theme was related to that of service, an,spect ofthe Schweitzer approach entirely
absent from the Schweitzer-based curricular elements which were incorporated into this course.
Systems and service,

if intentionally coupled together in future programs, might prove both usefirl and

compelling.
Immersion in nature and artistic activity seemed to be highly meaningfirl for a number of the
participants. Many of us, however, have little opportunity either to spend much time in nature or to
engage in creative activities.

It seems likely that, within

a

future program which provided ample

opportunity for both (also being carefrrl to choose suitable artistic activities and to present them in ways
that alleviated the unfamiliarity many people experience with artistic work), their effectiveness might
be bolstered.

Most students seemed to feel that both the Schweitzer-based and other curricular elements

of

this course worked well together to further both self knowing and meaning and pqpose. Their
comments pointed to activities such

as

joumaling, writing a life story, and reading Levoy,s book

Callings (1997), which were not part of the Schweitzer-based curriculum. This general impression
would support the idea that, in future, combining the Schweitzer-based curricular elements (perhaps
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along with a number of others, as was the case in this course) would lead to optimal effectiveness.
Effectiveness of the SchweiEer-Based Curriculum in Terms of Furthering Self Knowing and Enhancing
the Sense of Meaning, Purpose, and

Calling

Altogether, both the quantity and quality of student responses attests to the effectiveness of this
course in addressing the issues of self knowing and meaning, purpose, and calling. For the students, the
Schweitzer-based and other curricular elements were intermingled and their comments reflect this fact.
For the most part these comments express an appreciation for the value ofa broad range of course
components. Very interesting in this regard are the responses, noted above, oftwo students who found
that joumaling (not a Schweitzer-based element) and the opportunity for inner reflection (emphasized

by the Schweitzer approach) comprised a potent combination.
That said, the Schweitzer-based elements were a relatively small component ofthe total course,
and their effectiveness was limited by the amount of classroom time
as

well

as the

it was possible to allocate to them,

of

lack of opportunity students had to develop a regular practice over an extended period

time. Not only were students doing most of their work outside of the classroom, other than during

initial intensive sessions and

a

concluding session, but the course in total lasted less than five weeks.

Especially given these limitations, both the Schweitzer-based and other curricular elements would seem
to have contributed in highly significant ways, both to students' self knowing and to their sense

of

meaning, pulpose" and calling.

As discussed in the previous section, each of the elements of the Schweitzer-based curriculum

effectively addressed both self knowing and the sense of meaning and purpose, and

a clear separation

of the two is not particularly useful. As with a Venn diagram, there seems to be a considerable area
overlap. It may also be that self knowing lays the foundation for a greater sense of meaning and
purpose.

l5t
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Nonetheless, some general distinctions can be made. The cultivation of a quiet, receptive state

of mind-whether tlrough introvertive reverence, being in naturc, or artistic activity-gives rise to
profound self knowing. The practice of extrovertive reverence and the paired elements of complexity
theory and service, while deeply related to inner awareness, belong more to the sphere ofdoing than
being. In that way, they contribute more to the sense of meaning and purpose than to self knowing.

All

these elements together provide a harmonious balance between being and doing (with much greater
emphasis on the side of being than is typical in our culture). Thus, as is also substantiated by student
responses, they work well together to nurture the capacity for selfknowing and to enhance the sense

of

meaning and purpose.
Indications

for Future Ellorts to hrplernent

a Schweitzer-Based Higher Educational

Cnnicalum

First, in future efforts to implement the Schweitzer approach, attention must be given to the
issue of unfamiliarity, which can lead to discomfort and the feeling

ofvulnerability, most particularly

with regard to contemplative practice and artistic work. Prior to classroom activities and instructiorl

I

deliberately gave students little or no explanation as to the reasons for what we were about to do. This
was because

I did not want to influence their post-activity evaluations by describing the outcomes and

beneftts which I anticipated. However, far better teaching practice would have been to make explicit
the reasons for these activities. This alone would have helped students feel more comfortable. The use

of appropriate supporting materials, to read in preparation for sessions or afterwards to help deepen and
extend leaming, is also critical. Had I found better materials to introduce and explain the concepts

of

reverence and complexity, the students would have had a had a clearer idea of the origins ofreverence
practice and would probably have entered into it more comfortably, and they would have gained a
better understanding of the ways in which complexity theory could be applied to their own lives and
relationships.
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Students should also be given the opportunity to engage in more individual rather than group

practice, at least initially. With regard to contemplative practices, it would also help to introduce

extrovertive ones prior to introvertive ones, as the former are more applicable to familiar situations.
Students should also be exposed to a variety of types of practice, so that they can choose the one

with

which they feel most comfortable for regular practice.

With regard to artistic activities, I was surprised by the degree of discomfort which students
experienced, especially within a group setting. Therefore choosing the right type of artistic experience
and leaming methodolory are important considerations. Certainly an environment in which students do

not feel self-conscious about their own (real or imagined) artistic inadequacies needs to be provided.

Activities which do not require previously developed skills would work best to introduce the creative
process. I used singing and drawing, in both of which disciplines many students felt singularly

unaccomplished. In the past I have used abstract and impressionistic modeling in clay, with which very

few students had previous experience but

witl

which (and possibly as a consequence of which) they

felt much more comfortable. Rather than attempting to accurately reproduce another form, we listened
to different types of music and tried to express in three dimensions the'lnovement" we were hearing.
Thus, there was no

"right" or "best" final product. ln such an activity, process is emphasized far more

than outcome. Opportunities to work individually and to reflect on the creative process would also be

helpful, and would probably help students build confidence for future group activities.
More class time would also help students become more comfortable with artistic and
contemplative activities. The establishment of regular practices in all the various curricular elements

would also help students gain confidence, develop expertise, and reap greater benefits. The objective

of

regular practice would be furthered by establishing a culture in which activities such as meditation and

artistic work are seen as normal and helpful, and in which students feel able to freely share their
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experiences and to grow through mutual leaming.

Practically speaking, this means that courses should be longer (perhaps at least a semester) and
should involve at least weekly classes. Additionally, there should be regular opportunities for group
dialogue, both in the classroom and online (the latter especially for those who find it easier to share in

writing and at

a distance, rather than

by speaking in person).

If possible, indoor and outdoor opportunities for artistic work

and a range of activities in nature

(from gardening to wildemess trips) should be provided. The highly positive impact of even

a

brief

experience in nature was unexpected to me, and it seems likely that regular and extended exp€riences

within a natural environment would greatly enhance the reflective process which is so important for
self knowing and the perception ofcalling.
Based on student responses,

it

seems evident that students would benefit

fiom the incorporation

of other curricular elements into the Schweitzer-based approach. In particular, joumaling,
autobiographical work (as in the life story assignment), and readings such as [evoy's b ook Callings

(1997) should be included. Other readings on a variety of topics-particularly complexity theory,
which requires much more in-depth study than was possible in the ML 520 class-should be studied.
The element of service should also be incorporated into the course curriculum. One way to do this is by

pairing it with both compassion and complexity theory, giving rise to a "systems spirituality" that
springs from self knowing and brings greater meaning to life through the opportunity to be of service.
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Conclusion
While these results are primarily qualitative and subject to interpretation, many of the student
responses are highly insightful and compelling. Given the rclative brevity
and the limited scope for further practice and experience,

it

ofthe classroom activities

seems remarkable that these students were

able to experience the many benefits to which their responses attest. It seems clear that the combination

of Schweitzer-based and other curricular elements has the potential to greatly increase self knowing
and to enhance the sense of meaning and purpose. There is surely a wide variety of ways in which to do

this, but the inclusion ofa range of elements which balance being and doing seems critical.
Contemplative practice, immersion in nature, and artistic or creative activity all enhance self
knowing and address the "being" side of human nahre. The former two bring inner calm and increased
mental clarity. The latter allows t}te voices of "heart" and
and more

"guf'to

be heard.

superficial-level of waking consciousness. Thus they provide

All

transcend the

a depth

usual-

of self knowledge

which is complementary to the acquisition of knowledge about the world which is the primary focus

of

most liberal arts programs. Complexity theory and service enhance a typical liberal arts experience by
addressing the "doing" side of human nature, most specifically by helping students find the ways in

which they can most effectively contribute to the world, maximizing both personal fulfillment and
benefit to others. Together these Schweitzer-based curricular elements can enrich a higher educational
experience, so that it provides students v/ith means to develop deeper selfknowing and assists them in

their search for personal vocation. Thus, it seems evident that such a combination of cunicular
elements will better assist students in answering the questions "Who am I?" and "Why am I here?" than

would any single element by itself. Providing explicit means to answer these existential questions is not
only extremely helpful for students, it is also a valuable augmentation of a liberal arts model of higher
education which, while implicitty desiring to address them, in practice all too often does little to do so.
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Some final thoughts on Albert Schweitzer and reverence are fitting here. The Schweitzer-based

curriculum has its roots in the life example of Albert Schweitzer, combining academics, the arts,

spirituality, service, and direct experience of the natural world. Schweitzels core ethic of Reverence for

Life also inspired the practices of introvertive and extrovertive reverence used in this course

(see

Appendix II). Schweitzer saw Reverence for Life as a universal ethic, both deeply spiritual and
completely accessible from a rational perspective. His statement that "I am life that wills to live in the
midst of life that wills to live" may also be seen as the forerunner of a "systems spirituality" that in
future will be more fully developed. Such a field of study would root our doing in the deepest levels

of

our being. It would help us to understand Reverence for Life by truly living it. Perhaps the findings
presented here can lay one tiny seed for the development of future curricula which both draw and

enlarge upon the elements ofan Albert Schweitzer approach to higher education. These curricula may

in turn give rise to a body of literature which will more frrlly explore the influence ofthe curricular
elements presented here and their interconnected workings, not only upon self knowing and meaning,

purpose, and calling, but upon a wide variety of other desirable higher educational outcomes.
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Final Product
The final product for this project gives indications, based upon the research presented in this
paper, for a curriculum design for future programs aimed at positively inlluencing students' depth

of

self-knowledge and experience of calling or transformative vocation. These programs might in tum
serve as the basis for

firther research along these lines. Such programs could include some or all of the

aspects of the Schweitzer approach utilized in this particular course, or specific combinations of those
aspects which are considered the most powerfrrl catalysts for the cultivation of self-knowledge and

meaning, purpose, and calling.
The final product incorporates a description of this research project and an analysis of its
results, the implications of which have been applied to optimal program design. The final product has
been submitted for publication in Edzc ation and Culture: The Joumal of the John Dewey Society.
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Appendix I: ML 520 Course Syllabus

ML 520: Self-Identity, Values, and Personal Growth
July 9 - August
Facul ty

C

I

l, 2007 Immersion

Version

ontact Information

Velma J. Lashbrook, Ed.D.
Phone: 952-937-8100
Emai I : lashb. roo@au gsbur

g.

edu or velmalfls-hbrook@ msn. com
Purpose

Before you can successfully lead others, you need to know yourself and consciously choose the
principles that will guide your behavior. Your life purpose and core principles guide you to leam and
find your way along your personal leadership path. As Baltasar Gracian, a 17ft century Spanish Jesuit
priest, said:
Know yourself: your character, intellect, judgment, and emotions. You cannot master yourself if you do not
understand yourself. There are mirrors for theface, but the only miruor for the spirit is wise self-reflectian.

The purpose ofthis course is to facilitate reflection that deepens your understanding ofwho you are,
what you are called to do, and how you can authentically contribute and grow both personally and
professionally.
To fulfill that purpose you will explore your own life - the factors that have influenced it, and what it
can teach you about your calling and living an authentic life. You will also explore your visions for the
future and how to make them reality.

This course provides direct links to the following leadership dimensions: sense ofvision (social
awareness, tolerance of differences, flexibility, and adaptability), facility for persuasion (interpersonal
sensitivity, appreciation of cultural differences, worldview perspectives, and tolerance of individual
differences), and orientation toward action (self-esteem, self-confidence, and achievement motivation).
It makes the linkages through readings, self-reflection, written applications, and class interactions
designed to stimulate deeper insights into who you are and how you choose to live.
Readings and Other Materials

Levoy, G. (1997). Callings: Finding and following an authentic life. New York: Three Rivers Press.
Levoy's book provides a wealth of tools to help you find and follow an authentic life. We will
use it to facilitate a deeper understanding of how you've been called, how you've responded,
and what you can do now
In addition, you will need to bring a personal journal, and download materials from our class website.
Several articles will be placed on electronic reserve
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Objectives

Your readings and assignments have been designed to achieve the following objectives:
I
a

a
t
a

a
a

Examine cultural, spiritual, and relational influences on your self-identity
Clariff your world view and personal values, and how they affect your life choices
Tell your life story in terms of callings and responses
Articulate your life purpose and envision how to pursue it
Identiff your strengths and decide how they can be developed and leveraged
Identify the resources and supports that will enable you to achieve your purpose
Develop and present a personal map for living authentically

a

Learning Strategt
This course employs a variety of active leaming methods. Since the ultimate goal is to articulate your
life purpose and map out how to live authentically, all activities build toward those goals. The
developmental process follows the hierarchies ofcognitive and affective development as illustrated
below:
Activities

Level of Development
Meaning
Remember-Understand
Values

The readings, handouts, videos, and lectureffes are used to provide
information related to callings, life choices, and values. Journaling and other
individual exercises provide opportunities to self-assess understanding and
reflect on what the information means for you.

Receive-Respond

Meaning
App ly- Analyze-Evaluate
Values

Value-Conceptualize
Meaning
Create
Values

lntepfate

During class or online, you will have numerous opportunities to apply tools
for discovering more about yourself, analyzing your calling and values, selfassessing your life and choices, and helping others learn more about
themselves. Other class activities - individual and group exercises and
dialogues, as well as your journal - provide additional opportunities to apply
concepts, andanalyze and evaluate your life.
The two major assignments - your life story and life map - provide
opporfunities to synthesize what you learn and create your own approach to
living authentically. Your journal is intended to allow you opporfunities to
think about issues related to these two assignments and begin the creative
process.

Evaluation and Grading
Evaluation will be based on the on-time, satisfactory completion of all course requirements. All
components will be evaluated on a S-point scale where:

4.0:

Exceeds standards of excellence
Achieves standards of excellence
Achieves above basic course standards
2.5 -- Meets basic course standards
2.0 Meets most basic course standards

3.5 :
3.0 :

:
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:
:
0.0 :

Meets some basic course standards
Performs below basic course standards
Performs unacceptably (no credit)
Your weighted grade will be rounded to the nearest grade. For example, a grade of 3.3 will be
submitted as 3.5.
1.5
1.0

Compqne[q
Attendance and Participation
Life Story
Life Map

Percent of Grade

30%
40%
30%
Assignments

Attendance and Participotion. You are expected to attend each class, participate constructively in
class/online discussions/dialogues, and ask thoughtfirl questions. The value of class discussions and
exercises is a shared responsibility that critically depends on the quality of our preparation, the
questions we choose to explore, and the nature of our dialogue. You are expected to complete the
readings as scheduled. You are also expected to keep ajournal and bring it to our face-to-face sessions,
including the Orientation Session. Srrggested journaling activities are available on Moodle. There will
be four online journaling activities (see schedule for due dates) related to your readings, experiences,
and major assignments. These require you to write short (approximately 5 paragraphs) essays in
response to specific questions.

Life Sary. This 8-10 page, single-spaced paper tells your life story in terms of callings. It begins by
clarifiing the context in which you were raised - your family and cultural background and how it
shaped your core values. It then explores your childhood, adolescence, college, and adult years in terms
of callings that shaped your identity and sense of vocation. For each phase of your life, you will tell the
story with at least two specific instances or examples of how you were called (e.g., crises and triumphs,
loves and hates, interests and disinterests, opportunities and threats) and how you responded. You
synthesize what your life experiences tell you about your calling, values, and choices.

Life Map. This poster captures the

essence of who you are and want to be in terms

offive

will

aspects:

your calling, your vision of how to follow your calling, your core values or principles, your strengths
(talents, knowledge, and skills) and your support network. Supplement your map with a two-page
(approximately seven paragraphs), single-spaced written explanation ofyour map and how the
components relate to one another. Plan to post and share your map with others in the class. You will
have six minutes to explain your map to the class.
The performance criteria and standards for each ofthese assignments are posted on Moodle.
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Schedule

Monday, July 9, 2007

-

6:00 to 9:30 P. M.

Orientation Session (Augsburg College, Christensen Center

- Century Room)

The purpose ofthis session is to introduce you to the course and clarifr expectations. We will explore
how to make sense of our lives and live authentically by examining human development models and
the concepl of calling.
Assignments to be completed before class:
Post your bio on Moodle before class, and read the others posted.
Read Levoy, pp. I -61
Read articles by Cartwright and Hamilton & Jackson (available on electronic reserve on Moodle)
Download and review the Moodle postings for the Orientation Session

Saturday, July 14, 2007 (8:30 A. M.)

-

Sunday,

July

15, 2007 (3:30 P.

M.)

Immersion Session (Oak Ridge Conference Center, Chaska, MN)
The purpose ofthis session is to develop a circle of trust, and begin the joumey toward living an
authentic life. We will explore cultural, spiritual, and relational influences on our lives, and begin the
process of discovering our callings. Through a variety of activities - lecturettes, video, poetry, music,
group exercises, and self-reflection - we will tell our own stories and leam from each other. Make sure
you bring your personal journal to this session. You will be staying ovemight.
Assignments to be completed before class:
Read King's Nobel Lecture (available on Moodle)
Download and review the Moodle postings for the Immersion Session

Online Journaling (Moodle)

-

Monday, July 16, 2007 to llednesdcy, August 8, 2007

The purpose of online joumaling is to share reflections on the readings, continue the process of
dismvering our callings, and plan how to live authentically. Questions for each week are posted, so you
can work at your own pace. Your joumal postings will be due every Wednesday and Saturday (except
August 4, when your life story is due) during this two-and-a-half week period. A forum for questions
will also be available to address any questions you have about your readings and assignments. Feel free
to contact me by email during this time period, as well.
Reading assignments and online joumaling completion dates for this period are:
Wednesday, July I 8 - Levoy, pp. 65- 1 17 and Moodle postings
Saturday, July 25 - Levoy, pp. I 2 I - I 85 and Moodle postings
Wednesday, August I - Levoy, pp. 189-245 and Moodle postings
Wednesday, August 8 - Levoy, pp.250-329 and Moodle postings
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Life Story - Due Saturday, August 4,2007
Your life story should be emailed to me no later than midnight Saturday, August 4,20A7 . You will
receive feedback via email prior to the Closing Session.
Saturday, August I l, 2A07 - 9:00 A. M. - 4:00 P. M.
Closing Session (Augsburg College, Christensen Center

-

Century Room)

The purpose of this session is to present your life maps, and celebrate what you've leamed and the next
steps on your life journey. A light lunch will be served.

Related Books

Arrien, A. (1993).

The

four-fold way: Ilalking

the

paths of the warrior, teacher, healer, and visionary.

San Francisco: Harper.

This book describes the archetypes found in indigenous cultures and provides exercises and
strategies for self-exploration and growth.
George, B. (2003). Authentic leadership: Rediscovering secrets to creating lasting value. New York:
John Wiley.
This book, by a former Medtronic CEO, asks the questions that are critical for leading
authentically: What is your mission in life? What do you want to get out of your career? Which
company do you want to work for? How do you choose between personal and career calls? His
story illustrates the difference between leadership that focuses on the short-term and that which
stays true to long-term values.
Golemaq D., Boyatzis, R. & McKee, A. (2002). Primal leadership: Realizing the power of emotiona
intelligence. Boston, MA: Harvard Business School Press.
Goleman's Erzo tional Intelligence changed the way many people think about leadership
competencies through focusing on the "soft" skills ofpersonal and social competence. In this
book, the authors provide proof ofthe importance ofthese skills and explain how to develop
emotionally intelligent leaders and organizations.
Hudson, F. M. (1999). The adult yems: Mastering the art of self-renewal. San Francisco: Jossey-Bass.
This book provides detailed information on the life and renewal cycles discussed in class, and
discusses the skills involved in change and self-renewal.
Leider, R J. & Shapiro, D. (2001). Whistle while you work: Heeding life's calling. San Francisco:
Berrett-Koehler.
Leider's books all focus on finding your purpose. This one is specifically related to callings and
how you can use your gifu, passions, and values to discover and follow your purpose in life.
Mahan, B. J. (2002). Forgetting ourselves on purpose: Vocation and the ethics of ambition. Sarr
Francisco: Jossey-Bass.
This book examines how you develop a spiritual sense ofvocation tied to God's purpose and
overcome your own personal and cultural inhibitions. It explores the relationship between
ambition and vocation and the ethics of everyday life.
McGraw, P. C. (1999). Life stategies: Doing what works, doing what matters. New York: Hyperion.
This and most ofDr. Phil's books provide numerous exercises and ideas for overcoming
personal obstacles and taking charge of your life. It is full oftools for personal growth.
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Palmer, P. J. (2000). Let your lfe speak: Listeningfor the voice ofvocation. San Francisco: JosseyBass.
This book explores the lives ofpeople who have made a difference and how they found their
true calling through both the darkness and lightness of life. It encourages you to listen to your
own inner teacher and use what you leam to bring greater meaning and purpose to your life.
Parks, S. D. (2001). Big questions, worthy dreams: Mentoring young adults in their search for
meaning, purpose andfaith. San Francisco: Jossey-Bass.
This book focuses on creating mentoring environments for young adults to help them address
life's big questions and pursue worthy dreams. It explores how young adults make meaning and
develop faith, in the broadest sense.
O'Toole, J. (1996). Leading change: The argument for values-based leadership. New York:

Ballantine Books.
This book contrasts values-based and situational leadership. It specifically examines the
situational leadership oflee Kuan Yew (Singapore) and Jack Welch (General Electric) and
why they are so admired and, yet, have created some long-term negative consequences in their
country and company. It addresses why we don't change and what's needed to bring about real
change in organizations.
o,Toole, J. (2005). creating the good life: Applying Aristotle's wisdom to find meaning and happiness.
Emmaus, PA: Rodale.
This book is designed for those in midJife who are searching for deeper meaning in their lives.
It is based on a contemporary interpretation ofAristotle's Eriics and offers a philosophy and
practical applications for living a virtuous life, which Artistotle says is the only way to find
happiness.
Warren, R. (2002). The purpose driven@ lde. Grand Rapids, MI: Zondervan.
This bestseller by Rick Warren, founding paster of Saddleback Church in Lake Forest, CA, is
intended to help you understand why you exist and God's plan for you in this life. It focuses on
your custom combination of SHAPE (spiritual gifts, hearq abilities, personality, and
experience) that enables you to serve God in preparation for etemity. See
http ://purposedrivenlife. com/
whyte, D. (2001). crossing the unlmown sea: work as a pilgrimage of tdentity. New York: Riverhead
Books.
Whyte considers reading poetry a matter of life and death and has brought poetry, his own and
others', to the world of work to help people have more imaginative conversations about life and
work. He uses a sea voyage metaphor, based on his own experience as a biologist, to examine
the process of change in terms ofbeginnings, transitions, and arrivals. He explores different
perspectives on work and the value of looking at it as a "pilgrimage of identity." A great book,
as ishis The Heart Aroused: Poetry and the Preservation of the Soul in Corporate America.
Winseman, A. L., Clifton, D. O., & Liesveld, C. (2004). Living your strengths: Discover your Godyour community. New York: Gallup Press.
given talents and
This and other books with Clifton as an author (l{ow Discover Your Strengths, Teach with Your
Strengttts, and How Full is Your BuckefT,) use a positive psychology approach to looking at
individual differences, focusing on identiffing and leveraging strengths rather than focusing on
weaknesses. This book addresses discovering one's true calling and leveraging strengths in the
context of faith and service.

inspire
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Related Websites
htto ://www.couraeerenewal.orey'

This is the Center for Courage & Renewal site. Parker Palmer is a Senior Advisor for the center.
htto://www.peersoirit.com/index.htrnl
This is the Peer Spirit website. Christina Baldwin is a cofounder of this firm.
htto://www ere gelevov. com/
This is Gregg [rvoy's website, which tells more about him and provides links to websites
related to his book.
htto://www.boMvlan.com
This is Bob Dylan's website and contains copies ofhis lyrics plus the latest news related to his
work.
hto://42explore.cor/i ouml.htn
This is a great site for getting started with joumaling. It has links to many other sites.
http ://www. qallup.com/
This is the Gallup Organization's website. Check out Gallup Consulting and Gallup University
for more information r€lated to .Sr/engthFinder resottces.
htto://www.aneelesarrien.cor/
The author ofTfte Four-Fold Woy Angeles Arrien offers workshops and retreats, as well as
publications, that focus on collective wisdom.
htto://www.selfgrowth.conr/
Rated the #1 Intemet site for self-improvement, this site provides useful information and links
for personal growth.
htto://www.helpself.com/
This site has firce self-help tests and directories. It includes a free Ee test.
http://ei.ha),Eoup.cor/default.asp
This is the emotional intelligence site and includes quizzes, articles, and other materials related
to developing emotional intelligence.
http://soodlifeseminars.corn/index.htnl
This is the site for Pursuing the Good Life Seminars, created by James O'Toole as part of the
Aspen Institute.
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Appendix II: Reverence Practice
Rever enc e Cont e mpl atio n

Usually we see things on tle surface, skin deep, then we move on to the next thing. Reverence
is about going deeper, about experiencing things in their fullness, about "resolving things into their
roots." You can practice reverence with anything, with anyone, at any time. But, to get good at it you
have to practice.
Practice works best when it's regular. A common rhythm might be early every moming, for
fifteen to thirty minutes. That may seem like a lot of time. But reverence creates more time, because the
time you spend isn't wasted by you not being fully present. It helps you leam to be ln time, but o/the
timeless.
There are many ways to practice. Find what is comfortable and productive for you. One way to
start is to sit comfortably. Find a quiet place, maybe a special place. If your clothes are tight, loosen
them. Relax into your body. Some people say to be absolutely still. Others feel more free to move
gently or rhythmically. In any case, just let a feeling of calmness settle over your. You may want to
close your eyes. Others have a "soft gaze," forty-five degrees towards the floor but not focused on

anyhing in particular.
When you're settled, find your anchor. For some it is the breath. Some use a manfia or prayer.
One anchor you can always use is to simply be fully present with where you're at now. Just feel
yourself Delhg in time and space. You can also use a persorL an issue, a wonderfrrl thought for your
anchor. . . . lfhatever it is, that's what you come back to when your mind wanders off. When it does
that, just gently come back to your anchor. When you do that, it will gradually pull you deeper.
Some people say never to deviate from your anchor, within a particular session or even in your
practice over time. It is true that your anchor helps you not to wander like a ship that is pulled by every
tide and pushed by every wind. However, you may find that things arise within you that are really
asking to be heard. That's your decision. Ifyou decide to go with them, they become your new anchor,
for however long you decide to stay with them. Ofcourse, ifyou shift anchors too ofterl you have no
anchor at all. Find the way that feels riglrt for you.

Now it is time to enter more deeply into the "what is" of whatever you have chosen. The first
step is truth. This happens in the mind. Your mind has its own version of what is. The trick is to leam
discemment, to be able to recognize the reactions and subconscious judgments that color yotr what is,
and to sense the real presence of whatever is before you. As you recognize your own filters, let them go
and come back to the truth of wftar rs.
Now become aware within your gut. Your body also reacts to everyttring that your mind brings
up. It says yes or no. It has its own language and concems. Bring your awareness down into the pit of
your stomach, into your diaphragrn or gut, and relax deeply tnto wha, is, with a gesture of rordl
acceptance (or peace.) llhat is may be painflll or it may be pleasant. You will recognize this also with
your mind and accept it for what it is. Then return to the truth of your anchor in total acceptance of
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what ls, letting it flow right down to your very toes, filling up every pore.

Now, between the two poles of mind and body, become aware of your heart, of the whole
region ofyour chest, ofyour breathing in and out. Your heart mediates between mind and body, but it
also adds a new element to recognition and acceptance. Your heart can truly embrace. Your heart takes
the what is that you've recognized and accepted and wraps it around with laye. You can feel yourself
breathing in love from the love that fills the whole world, the universal intelligence in which we all
participate-or you can just call it the cosmic wfta, is. You can feel yourself breathing out that love into
the world. (This may or may not be coordinated with yogl astrral breath, or with the rhythm of your
mantr4 prayer, or inspiring thought, if that is your anchor. Let it flow in and out in the way that feels
right, which may change over time.)
With the u)hat is that is your anchor, feel yourself moving from acceptance and recognition into
heartfelt appreciation of what is. Agairl this isn't about your filters, your likes and dislikes, what
brings you pain and what brings you pleasure. Everything is worthy of love, and it's not really yours to
bestow or withhold. But it can be yours to bathe in. . . . Simply enter into the universal breath oflove
and feel it moving in the space around you and your chosen focus or anchor, filling and enfolding all
that it touches.
a

Once you get started, these three steps all happen at once. Your mind is always present, but it
become more quiet. Your body is always there, but it will grow more relaxed. Your heart is always
at1u)nLedto what is, but it will move away from likes and distikes to the love that transcends such things.
In the unity of head, body, and heart you can exlerience the fullness of what is . To experience this is to
live in reverence.

will

But don't waste your time aiming for that. Reverence only comes when you are totally present
in mind, body, and heart (which you pretty much never are!) . . . so that is the practice. Through
discemment, find truth-allow no deception (your mind has many)! Through acceptance, know peace
. . . down into your toes! Through embracingwhat is, feel love . . . breathing it in, breathing it out.

Like everything, every session is what it is. Don't judge it. There is no success or failure, only
what k.Btt, as you are ready to come back, realize that the firllness is always around you and within
you, not only there when you contemplate. As you enter back into "the world," try to connect with it
more fully. As you move into life and "the ten thousand things," remember that a deeper awareness,
acceptance, and oneness is alwqts accessible to you.

Reverence in Daily Living
Reverence can enhance and even transform daily living, so that it becomes something to savor,
just as it is. Whether it's noticing the sunshine or being accosted by an event or person and feeling your
reactivity rise up-you can make the choice to be more prese nt with what is, in trulh, peace, and love.
You won't always get there. You may not often get there! No matter. Reverence in action is also a
practice. It goes hand in hand with reverence in contemplation.
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A regular contemplative practice will start building the resources that will allow you to take
reverence into daity life. It doesn't happen at once. It doesnt even happen quickly. Ifyou are
discouraged, recognize that you are. Ifyou feel like you've tried it and it doesn't work at all, accept that
feeling. But don't give up. Because reverence isn't about you, about you being perfect or holy or
developed. Reverence is about connecting with what is, and the real beneficiary of that presence is the
greater wholeness that contains and transcends the duality ofselfand other. Reverence is the gift you
give to the world. And, paradoxically, only when you become able to genuinely give tlnt gift, will your
own world begin to be transformed. Through reverence, you leam to be tn the world, but o/the spirit.
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Appendix III: Student Letter
Dear Students in ML 520: Self-Identity, Values, and Personal Growth (Immersion Version):

I'm writing you about a study I'll be conducting during this class, which I'd be grateful for you
to consider being part of. Let me start with just a liftle background. I've been a teacher most of my adult
life (I'm 51), in Waldorf schools here in the Twin Cities, and I have four grown children of my own.
Furthermore, I'm still tying to decide what I'm going to be when I grow up!

All of this is to say that I fully appreciate how difficult it can be to align your vocation with
your values, to find something you can devote yourselfto that is more thanjust ajob, but which is
personally fulfilling, meaningfirl, and makes a contribution to others and the world. Thus, I resonate
with the content ofthis course (which I took in winter of2006), and I was really happy when Professor
Lashbrook asked me to intem with her.
I was even happier when we discussed the work I've been doing for the last eight years, on
building a higher education curriculum based on the life and ethics of Albert Schweitzer-one that
addresses the questions of meaningfirl vocation. (I'm assuming most ofyou don't know too much about
Albert Schweitzer, but he was a big part of my growing up, as Rhena Schweitzer Miller, Albert
Schweitzer's only child, is my stepmother.) The first way it addresses them is by providing the tools for
deep self-knowledge-you can't find your place in the world unless you first really know who you are.
Schweitzer's concept of reverence can be a usefirl tool in this regard. The second way is by becoming a
well-rounded human being. Schweitzer's life (he was a theologian, philosopher, musician, and doctor,
and he devoted his life to service) are a helpfrrl model here. The Schweitzer approach I'm developing
utilizes leaming throu$t the intellea @rimarily through systems theory, that is understanding how
natural-and especially human-systems work, and how they can be made healthy) , creativity (throtgh
artistic experience), environmenl (through experience in nature), and serurbe (using reverence as a tool
for relating to others), in additionto tIrc self-knowledge and inner development alluded to earlier.
Professor Lashbrook thought these would fit well with her course content, and she invited me to make
some contributiors, out of tlem, to the course.
Let me clariff, though. I want your honest feedback as to which elements prove meaningful to
you and which do not (or which prove more so and which less). Therefore, the opinions you express in
your responses to my inquiries will have no bearing on your grades, which will be entirely up to
Professor Lashbrook, based upon her own criteria- You may or may not find what I have to bring
(based upon the five elements, above, from Schweitzer's life and thought) to be particularly helpfi.rl or
applicable to your own lives and experiences. My only wish is for a lively discussion to emerge (both
in class and, particularly, within the online joumaling portion ofthe course assignments), in which
students candidly share their impressions, experiences, and perhaps revelations, benefiting from the
insights of others as they strive to incorporate some simple, non-invasive activities based upon these
elements within their daily lives.
Such thoughtfrrl exchange, along with some brief written reflections upon in-class activities and
more general reflections at the end ofthe course, will be extremely valuable for my research. Feedback
from students will allow me to see which of the above elements are most powerfirl, in terms of coming
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to know oneselfas well as hearing the call. It will also help me understand whether and how these
elements can combine together synergistically, with the potential to become even more powerful than
when presented individually. All ofthese understandings will contribute to my efforts at devising
future curricula, to be used within a variety of settings.
be interested in participating in the study I'm conducting, as part of my
master's project in education here at Augsburg, please get in touch with me at (952) 797-2302, or (even
better) by email at millershed@earthlink.net. I'll also be answering questions about the study at our
orientation session on July 9. I'm most gratefirl for your kind attention to this letter (one more thing, I
know!). I am also very much looking forward to working with you in this profound and potentially
transformative course. Appreciatively,

Ifyou think you might

John B. Miller
Masters in Education Candidate
Augsburg College
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Appendix IV: Student Consent Form

A SCHWEITZER APPROACH TO HIGHER EDUCATION:
UTILIZING PRINCIPLES DRAWN FROM THE LIFE OF ALBERT SCHWEITZER
TO DEVELOP A HOLISTIC AND COMPREHENSIVE EDTJCATIONAL MODEL
Consent Form

Introduction and background information
As a student in the ML 520 course, Self-Identity, Values, and Personal Growth, you are invited
participate
to
in a research study which will examine the influence of five curricular elements drawn
from the life and ethics of humanitarian Albert Schweitzer. Schweitzer led a multifaceted life. He was a
theologian, musician, philosopher, and doctor who devoted his life to service. All ofthese elements
combine to inspire a holistic curriculum which seeks to give students balance in their daily lives.
Schweitzer also formulated a core ethic of Reverence for Life. That ethic can be useful and applicable
in a number of ways, which will be explored in this course. All of these will be interwoven in the
course, through the five areas of intellect (withthe study of systems theory), creativity (by means of
artistic experience), envirunmenr (through direct experience of nature), semice (tsingreverence as a
tool for relating with others), and se[-knowledge and inner development (sing rcverence as a
conGmplative tool in inner practice).
In ML 520, you will experience how combined leaming in the above areas can impact the depth
ofyour self-knowledge and heighten your sense ofcalling, or feeling for how best to contribute to thi
world. Ifyou so choose, you can, by joining this study, share your reflections on this process along the
way' providing essential data- The study (see very lengthy title above) is being conducted by Professor
Lashbrook's intem for this course, John Miller. The stepson of Rhena Schweitzer Miller, Albert
Schweitzer's only child, John grew up steeped in the ethos of Reverence for Life. He hopes to use the
results of this study to further his work in launching programs which can inspire students to bring about
transformation in the world by first tansforming themselves. This study is part of John's master's
project in education at Augsburg College. His advisor for this project is Anne Kaufman, assistant
professor of education at Augsburg and director of the Paideia program there.
Procedures
If you join this study, you will be asked to share your insights and experiences (in a manner of
your choosing and always optionally) at three different points. First, at the two-day retreat (July 14 and
15), we will have some brief experiences of learning through the arts, the natural environment, service
inspired by reverence, and practices of inner development leading to self-knowledge. After each of
these sessions, your brief written feedback will be solicited.
Secondly, during the online joumaling portion of this course (July 16 to August 8), you will be
asked€bout your daily experience with all five elements of leaming. You only need share what you
have found striking and meaningfi.rl. These brief sharings will serve as jumping offplaces for online
discussions, through which you can compare and contrast your own experiences with those of others,
as well as benefiting from their insights and perspectives.
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Finally, at the closing session of this course (August l l), you will be asked to respond to some
questions in a written leaming evaluation. You need not answer them all, and answers need not be
lengthy. Again, what is of genuine importrance to you is what will be most meaningful.
of being in the study
Participation in this study will probably deepen the impact ofthe experiences and techniques
you leam in this course. It will also, hopefully, contribute to the future experiences ofothers, as your
feedback is used to inform the design of future curricula in a variety of settings. There are no known
risks associated with your participation.
Rislrs and benefits

ConJidentiality
The results oftlis study, as pertaining to individual participants, will be entirely confidential.
You always have the option of contributing anonymously. (Contributions can be made to Professor
Lashbrook (either via email or hard copy), who will remove all identifiers before passing them on to
the investigator, John Miller.) Furthermore, even ifthe investigator is aware of which contributions are
yours, no means of identi$ing what came from you will be included in any write-up of the study. (An
cation and Culture: The Joumal of the John Dewey Society is
article to be submitted to
anticipated-) All data from this study will be kept in a locked file, accessible only to the project advisor
(Anne Kaufman) and the investigator (John Miller). If, for any reason, the research should be
terminated, all data will be destroyed. Raw data may be destroyed after three years (August I l, 2010).
If, at that time, it is not destroyed, all identifiers will be removed from the data at that date. Destruction
ofthe data would then occur in another three years (August 11, 2013).

d

Voluntary nature of the study
Your decision as to whether or not to participate in this study will not affect your grade in this
course (which will be given by Professor Lashbrook based upon her own criteria-see course syllabus),
nor will it effect any aspect ofyour relations with Augsburg College generally. Ifyou decide to
participate, you may elect to withdraw at any time, without affecting any ofthe above relations.
Contacts and questions
John Miller, the researcher conducting this study, is available for any questions by phone at
(952) 797 -2302, or by email at millershed@earthlink.net. His advisor, Anne Kauftnan, assistant
professor of education at Augsburg College, may be reached by phone in her offrce at (612) 330-1188
or by email at kaufman@augsburg.edu. Ifyou are being read this during the orientation session of ML
520, you may ask any questions right now. Would you like clarification as to any aspect of this study?

You will be given a copy of this form to keep for your records.

Statement of consent
I have read the above information or have had
questions asked. I consent to participate in this study.
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it read to me. I have received answers to
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Signature:

Date

I consent to allow use of my direct quotations in the published

Signature:

thesis document.

Date
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